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1 EXECUTIVE SUMMARY 

The Final Evaluation Report aims to provide an overview of all evaluation activities conducted 

throughout the PEOPLE project, to inform PEOPLE results and to create guidelines and guidance 

for  implementing PEOPLE principles.  The report includes all project evaluation data based on:  

1) the evaluation requirements as stated in PEOPLE’s ‘Detailed Project Description, 

2) input from PEOPLE partners  gathered during a PEOPLE Task Force meeting in Amsterdam in 

April 2019, and 

3) the evaluation indicators as described in the ‘Evaluation Strategy’.  

The evaluation is based on four indicators designed to assess the development of 1) students, 2) 

industry professionals, 3) faculty educators, and 4) the collaboration at national level between HEI 

and industry partners.  

In brief, the evaluation shows that:  

• students acquired industry-specific skills and built confidence as researchers and future 

employees. They developed their ability to articulate (within and outside their industry) 

their added value as a social scientists in sustainable living and energy. 

• industry professionals experienced professional development that enabled them to 

recognise and acknowledge the added value of social sciences within their industry and 

build bridges between them. In addition, organizational change in the partner organizations 

resulted in increased awareness, follow-up projects and new jobs.  

• faculty educators actively involved business in the design of their education programmes 

during PEOPLE Learning Cycles and developed innovative teaching methods such as case-

study approaches, and teaching outside of the classroom. Faculty educators also reported 

gaining insights into the benefits of interdisciplinary work in industry.  

Project design, timing and the logistics of empirical research all present possible hurdles for the 

implementation of people-centred learning cycles. Enablers such as a high degree of co-creation, 

acknowledgement of pedagogic values, use of intermediaries, regular face-to-face communication 

and trust proved to be highly beneficial for HEI-industry relationships. 
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2 INTRODUCTION 

PEOPLE aimed to use evaluation to derive general lessons about the implementation of people-

centred learning cycles. A dedicated work package (WP4) prepared and executed the evaluation of 

the people-centred development approach and methodology for each case study. The WP 

identified three tasks: Evaluation strategy, evaluation execution and results analysis and 

conclusions.  

2.1 Evaluation Strategy 

The PEOPLE Evaluation Strategy was designed in line with the ‘Detailed Project Description’ not 

to include evaluation of the PEOPLE project as a whole, but rather to evaluate a) the PEOPLE 

Learning Cycles, and b) the collaboration between higher education and industry partners. The aim 

was to evaluate to what extent:  

1) Students gained valuable practical skills to complement their theoretical education; 

2) Industry professionals understood  and acknowledged the added value of social sciences; 

3) Faculty educators developed industry-relevant education. 

Three focus-groups examined possible indicators for students, industry professionals and faculty 

educators, and the Evaluation Strategy Group chose one representative indicator of success per 

stakeholder group, as follows.  

The PEOPLE Learning Cycles were designed to provide students with opportunities to learn first-

hand about the various needs and challenges of industry partners and to help them discover how 

they could add value in this context. The indicator of success for participating students was 

therefore formulated as whether students are able to articulate their added value as social 

scientists for industry. 

The Learning Cycles were designed to provide participating industry professionals with  

opportunities to gain new perspectives through interaction with PEOPLE students and their 

students’ insights in addressing business challenges. The indicator of success in this regard was thus 

whether industry professionals are able to express their recognition and acknowledgement of the 

added value of social sciences within their industry. 

Teachers and researchers within higher education sometimes focus more on the creation and 

transfer of knowledge than on the application of that knowledge. PEOPLE aimed to show the 

benefits of applied problem-driven and people-centred social research. PEOPLE Learning Cycles 

exposed faculty educators and researchers to the needs and challenges of industry, enabling them 

to implement people-centred development into the delivery of their curricula. The indicator of 
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success in this regard was therefore whether faculty educators are able to recognize and 

acknowledge the added value of involving business and industry in their education programs. 

Sharing of knowledge and experiences between partners in each national team was identified as a 

central mechanism for realising PEOPLE aims through the implementation of the national People-

centred Learning Cycles. These aimed to facilitate structured, result-driven collaboration between 

HEI’s and industry, addressing specific challenges with clear benefits from participation of 

stakeholders. Therefore, the indicator for success in this regard was for all stakeholders within a 

national PEOPLE partnership to articulate the benefits and challenges they experienced through 

collaboration for knowledge transfer and problem-solving.  

2.2 Evaluation Execution 

The Evaluation Strategy used formative and summative evaluation. Formative evaluation was used 

to improve the implementation of PEOPLE Learning Cycles, and a summative approach was used 

to determine whether the aims of the implementation were achieved.  

Evaluation was undertaken by the main stakeholders in the project (students, industry 

professionals and faculty educators) and key external stakeholders such as members of the 

advisory board, including Anna Kirah, Sarah Pink and Joanne Milhelcic.  In each Learning Cycle, 

baseline data was collected at the start of the academic year, mid-term data included reflections 

by all stakeholders on progress made and closing statements at the end of the learning cycle 

measured development against the initial baseline. At each of these points, national evaluation 

reports were compiled and collected by WP4 Task Leader (VUA).  

 

Figure 1. Evaluation moments in a PEOPLE Learning Cycle 

The Co-Creation Camps provided good opportunities for data collection, as all key stakeholders 

were present and activities focused on reflection and sharing of experiences. At both Co-Creation 
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Camps (in Amsterdam and Ljubljana), four project partners were designated note-takers for each 

of the stakeholder groups. In the second Learning Cycle, the evaluation performed during the Co-

Creation Camp replaced the national mid-term reports.  

 

Photo 1. Students at the Co-Creation Camp sharing experiences. 

Several evaluation tools were designed for each stakeholder group, including online self-

assessment questionnaires, reflexive reports, notes from workshop discussions and blog entries. 

Project partners from each case study used the evaluation tools they deemed fit for their particular 

context alongside tools centrally designed in the Evaluation Strategy. The most widely  used 

method was for stakeholders to create meeting notes and reflexive notes.  Additionally, data was 

collected through personal communication (e.g. informal conversation, e-mail, phone calls, etc.) 

and focus groups.  

2.3 Evaluation Results Analysis and Generalisation 

The evaluation results from the national case studies were analysed qualitatively to measure 

whether and how the indicators for success were reached. Good practices were identified to guide 

the replication of the PEOPLE approach and methodology. 

The dataset comprised 80 documents, including meeting notes, Co-creation Camp notes, 

(national) evaluation reports, students’ motivation letters, consortium meeting minutes, PEOPLE 

newsletters, reflexive reports, blogs and academic literature on HEI-industry collaboration (see 

Table 1).   

Atlas.ti (a software tool for qualitative data analysis) was used for data analysis, using inductive and 

deductive coding. The first coding round was deductive: codes were pre-set based on the 

Evaluation Strategy. The following codes were used in the first coding round: 1) Case info, 2) 

Collaboration, 3) Evaluation tools, 4) Faculty educators, 5) Industry professionals, 6) Participants 

and 7) Students. In the second round of coding a combination of deductive and inductive coding 

was used. All quotations were reviewed once more and divided further into specific codes, using an 
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iterative process. Finally, 25 main codes were developed with 127 sub-codes (see Appendix: List of 

Codes). Less relevant codes have been left out of this report. 

Document type # 

Meeting notes 24 

Co-creation camp notes 18 

(National) Evaluation Reports 15 

Student motivation letters 6 

Consortium meeting minutes 4 

PEOPLE Newsletters 4 

Reflexive reports 3 

Blogs 2 

Academic literature on HEI-industry collaboration 1 

Total 80 
 

Table 1. List of all evaluation documents 

This evaluation document is organised in relation to stakeholders and collaboration, with regard to 

each criterion. The outcomes are illustrated through in-text quotations and representative 

quotations in boxes.1 

 

1  Disclaimer: The people-centred methods taught during the Learning Cycles can and are used in all social science disciplines (e.g. 

sociology and psychology). Anthropology students and educators, however, were predominant in the PEOPLE project. As PEOPLE 

participants reflected on their process, they spoke from their own frame of reference; the report therefore includes instances where 

anthropology is mentioned specifically, but the outcomes are relevant for social sciences in general. 
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3 STUDENTS  

Evaluation indicator: whether or not students are able to express their 

added value as social scientists for industry. 

3.1 Introduction 

Over thirty students in four different European countries 

participated in the PEOPLE project. For some of these 

students, PEOPLE was part of their curriculum. For others 

it was extra-curricular. Whether participation in the 

PEOPLE project was voluntary or not made a difference 

in students’ motivation and work ethos. This is discussed 

more thoroughly in the section about faculty educators 

(see 5.1 Introduction).  

Students participated in the PEOPLE project primarily to gain experience in working with an 

industry partner. For example, one student stated: “One of the most important reasons to participate 

in this project is professional development. I want to get practical experience of how a business 

consultant should behave, and how to communicate in a formal working environment while doing 

research for industry.” 

3.2 Key Benefits 

Participating in PEOPLE brought students key benefits which they would not have received (or 

would have received or to a lesser extent) if they had not participated. The most frequently 

mentioned benefit was the chance to conduct meaningful practical research. For many students it 

was the first time they were able to conduct research based on a ‘real’ case, as their studies 

previously focused on theory only.  

Among the students, there was wide variety with regard to the level of study (ranging from BSc/BA 

to PhD) and disciplinary background (ranging from anthropology to mathematics). The evaluation 

showed that the level of study made a difference for student experiences, as described in a national 

evaluation report: “BA students appreciated the opportunity to test and indeed learn more about 

anthropological methods in a real-life case study, while MA and PhD students recognized more 

nuances of how their anthropological knowledge can be used in interdisciplinary teams and R&D 

projects.” 

Working with an industry partner also gave students access to research data, for instance by 

providing measurement tools or by facilitating access to interview respondents. Eight different 

instances were found where either students or faculty educators acknowledged access to data, 

respondents as a key benefit of the project.  

“I think it is very important to have a 

holistic approach in which education, 

industry professionals and students 

work towards a common goal, and 

the message that the world needs 

social scientists resonates with me.”  

(Student) 
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Many students identified a key benefit as being the interaction with the industry partner. Which 

gave them the opportunity to gain work experience whilst studying. A student states that they 

“need experience in working with industry, so that we have a clear idea of what it is like.” How to 

engage with industry was a challenge for students, but was identified as one of the most important 

skills that students acquired during the project (see 3.3.1 Acquired Skills).  

Students also identified the interdisciplinary nature of the PEOPLE project as a benefit of the 

project, allowing the students to work with colleagues with different backgrounds, exemplified by 

the quote of a participating student: “At this faculty, there is a division between natural sciences and 

social sciences, as if we are two different kinds of people. Here [in PEOPLE] we have learned that 

joining them together brings better results.”  

Additionally, students found added value in the teaching methods used in the Learning Cycles, 

reporting that they enjoyed the interaction with faculty members during the project, as well as 

specific teaching elements in the PEOPLE project, as mentioned in a reflexive report of a student: 

“I appreciated the attitude of the teachers where I always feel I do not have to be ashamed of asking 

questions or of not knowing everything”. 

One of the important benefits students mentioned was the fact 

that they had the opportunity to meet new people during the 

project. This was especially true in those cases where students 

worked as a team, for instance in the United Kingdom, as the 

national evaluation report describes: “In contrast to the rest of their 

Masters experience (which they experience as more detached), the 

project brings them together, in a social setting in which they feel comfortable to share ideas and 

exchange experiences.” Participation in the Co-Creation Camp enabled students to share 

experiences and stories with students between countries too. This international experience was 

valued highly. 

3.3 Key Outcomes  

3.3.1 Acquired Skills 

As mentioned in the project description, a key challenge addressed by the PEOPLE project is the 

skills mismatch among sociology, psychology and anthropology graduates in Europe with 

requirements in industry, which affects their job satisfaction and earning potential.  

Most students participating in the project did not have previous experience in working with 

industry. Working with industry was identified as one of the biggest challenges of the project. For 

example, students found it hard to identify with their industry partner. One of the students explains 

that “working with a company that is so big and almost paramount for supplying society with 

electricity and gas is different than with smaller companies I have experience with. I believe this was 

my biggest hurdle, getting used to the way processes work in a big company.” Students also found it 

“The PEOPLE project 

makes me feel like I am 

part of a group working 

towards a common goal.” 

(Student) 
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a challenge to translate their research findings into industry and business-relevant 

recommendations or guidelines. The following excerpt from a mid-term evaluation report shows 

this: 

At this point, when the team is in the phase of structuring their research data analyses and 

forming clear recommendations or guidelines for the company, they expressed concern over 

the difficulty of doing this in a way that could actually be useful or beneficial for the company. 

They recognised that the industry’s perspective and goals are different from their own (as 

researchers).  

The ongoing involvement of industry professionals during 

the research process was felt to be valuable. Industry 

professionals offered training in skills that students need but 

faculty educators are unable to provide. In the Netherlands, 

the industry partner provided students with a ‘Pyramid 

principle training’. Students learned how to structure their 

presentations to effectively communicate their message to 

non-academic audiences.  In the United Kingdom’s second 

learning cycle, the industry partner was present at all classes, 

facilitating a “three-way conversation with them and the 

students” as described in the national evaluation report. Outside the classroom, the entire project 

team kept in touch using the project management tool Slack. In Slovenia, the national evaluation 

report describes how the industry partner attended classes and actively participated in all aspects 

of teaching, including “discussion, collaborative walks in the building, meetings with technical staff 

and a focus group interview with employees in the building.” 

All PEOPLE students presented their research findings to their industry partner and provided 

recommendations or guidelines. As the citation above illustrates, learning to communicate in a fit-

for-industry way was identified by nearly all students as a key skill they had acquired in the process. 

Students set particular store in managing to show to some extent the value of social sciences to 

their business partners. Faculty educators also observed how students were able to connect with 

their industry partner during the presentation: “The presentation at the company turned out to be 

extremely important, because the team succeeded in intriguing the company management and 

actively involving them into a discussion on the findings and their relevance.” 

In some cases, industry partners were not persuaded, and students were forced to rethink their 

ambitions, yet they recognised the value of their work even if the industry partner did not, as a 

students explains: “We conducted interviews and they said that it was not representative. They were 

used to surveys with lots of people. So we had to convince them that our methods were valuable.” In 

some cases, disagreements between industry and academic partners were difficult for students to 

cope with.  Because PEOPLE hinges on industry-academia collaboration, students were able to 

observe at close range how professional disagreements were handled and resolved. Although the 

“It is important to be aware of 

your own role as a future social 

scientist, and your position in 

PEOPLE. And it might be 

necessary to change your own 

attitude towards industry and 

learn how to tell stories to 

different audience groups.” 

(Student) 
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process was traumatic, it was resolved with care and concern for student well-being, as the 

following quote from a faculty educator shows: “The students have learned the value of effective 

communication, demonstrated excellent conflict resolution skills and shown how value can be added 

even in an unhappy marriage.” 

 

Photo 2. Student presenting her research process to the industry partners. 

Students also acquired a variety of research skills. PEOPLE 

proved to be an opportunity to apply theory to concrete cases. 

One student reported: “Only now I was able to comprehend 

where such a research can be useful and which could be the fields 

of applying anthropology. In my study programme, I was already 

starting to lose interest.” Students gained skills in conducting 

surveys, interviewing, observation and informal conversation, 

writing field notes, visual methods, etc. As the context of the 

cases was very diverse, skill development differed, with some students conducted in-depth 

ethnographic fieldwork whereas others used mixed methods, conducted experiments and/or used 

sophisticated analysis software. Finally, students reported an improvement in writing skills through 

the requirement to write a final report.  

Some students struggled with time management, particularly those for whom the project was 

extra-curricular. For example, one of the students stated: “The main worry I have is related to time 

pressure. Because my research is quite broad, I still have to conduct a lot of interviews.” However, a 

faculty educator observed that “students have learnt a great deal about how to organise research in 

terms of allocating tasks and drawing on existing skills and experience.”  

Closely linked to this is the fact that students learnt how to work in a team, and where efficiency 

may be compromised, as mentioned in a student reflection: “Whilst our team is great, we definitely 

didn't do anywhere near as much work as we should have done, something I would largely attribute to 

“It was really an honour to use 

these great methods. I was 

happy I had an occasion to 

improve my skills because I 

wasn’t such a good 

anthropologist at the time.” 

(Student) 

Nt) 



 

Page 12 
The European Commission support for the production of this publication does not constitute an endorsement of the contents 

which reflects the views only of the authors, and the Commission cannot be held responsible for any use which may be made of the 
information contained therein 

a lack of accountability towards the group - we never called each other out for not doing agreed upon 

tasks or pulling our weight.” However, students reported that teamwork was an important 

additional skill  acquired during the PEOPLE project which increased their employability. One 

students says that “the skills for working in a team and on a project are important and could be used 

in any other project I might undertake in the future.” 

3.3.2 Confidence Building 

Faculty educators found that PEOPLE Learning Cycles are most suitable for highly motivated 

students who are willing to take on extra work. Most students had a prior interest in sustainability 

issues, and many of the students said they wanted to participate in PEOPLE because they wanted 

to “make a difference”. However, the data shows that at the beginning of the Learning Cycles, 

students were unable to articulate the added value of social sciences because they lacked 

confidence in their own capacities as social scientists. At the beginning of the Learning Cycles most 

students were filled with doubt. This became clear through the baseline questionnaires. Although 

students believed that social sciences could be of added value for industry, they were struggling to 

express what this added value might be: “At the moment I would say I am confident about the 

application of social science in some limited areas drawing on previous experience, but would not be 

confident to do this in a comprehensive or well-rounded way due to lack of framework or wider 

understanding of potential areas and knowledge”. Most of them were only able to provide some 

general comments on the topic. They said that social sciences could help to bring in the “social 

aspect” and gain “insights in users”, but were unable to express their own added value as a social 

scientist, as one students explains: “At the beginning of the project I felt unsure about the process, 

what it would bring me and how I could make the most of it.” Students admitted that in the 

beginning, they felt “a bit lost”. The process of building confidence is exemplified in the following 

abstract from a mid-term report:   

... they still don’t feel like they are ‘helping or working with the industry partner’ or that their 

‘research outcomes will be very valuable for the industry partner’. In short, while having greater 

insight into the fact that their knowledge as anthropologists is needed by industry, they still 

feel insecure about how this might be the case and therefore how they should translate their 

newly acquired knowledge into something that is useful for industry. 

Linked to this, students also expressed fear of not having sufficient knowledge or experience to 

conduct meaningful research. Some were hesitant about the advanced software methods they 

were going to use, others had no previous experience in interviewing. They experienced fear of 

making mistakes. As the learning cycle approached its end, one of the students admitted “[she] 

would have liked to speak out more often and bring more ideas. [She] would want to have been less 

worried about how that would make her look.”  

The teaching methods employed in the PEOPLE project allowed students to acquire a multitude of 

industry-relevant skills and build confidence at the same time, and particularly benefitted from 

learning in situ. According to educators:  
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They [the students] have become more self-assured and assertive when they research in non-

traditional anthropological settings, e.g. in a smart building. They are also more relaxed in 

cooperation with people from industry and ready to present their findings in professional 

settings and to broader audiences. 

The PEOPLE project provided students with an experience that was expected to make them more 

attractive employees in the future, as a faculty educator observes: “Students can demonstrate their 

involvement, being supervised by company professionals and their work on real-life interdisciplinary 

case. For sure this is a valuable reference they can use for their CV demonstrating acquiring semi-

working experiences during their studies.” 

What is clear from the evaluation data is that students did 

build confidence by participating in the project: the 

confidence to acknowledge and express the added value of 

social sciences is one of the most important outcomes for 

students participating in the project. Through conducting 

research and collaborating with the industry partner, 

students built confidence in themselves, both as researchers 

and future employees. One of the students explains how the 

PEOPLE project helped her to gain more confidence:  

I sometimes find it hard to celebrate small wins when things do go well. I seem to always worry 

about the next step. I think that this partly has to do with my insecurities of being a novice 

researcher. In saying this, I must acknowledge that my involvement in the PEOPLE project 

helps me reflect on these insecurities, and thus helps me be more positive about my progress.  

Another student said:  

I suffered from low self-esteem at the beginning and was inclined to give up just because I knew 

the outcome would not turn out perfect. I learned to suppress these feelings and found out even 

a failure is an experience and a way to do better next time. 

Finally, all students agreed that engaging with industry taught them to “step out of their comfort 

zone, be more proactive and assertive”. With the skills acquired and their confidence level built up, 

students were able to recognize and express their added value as social scientists for industry.  

 

“I developed better working 

skills (statistical, 

methodological) and I also grew 

more confident which is already 

helping me to get through 

whatever issues connected to 

work I might have had.” 

(Student)  
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4 INDUSTRY PROFESSIONALS 

Evaluation indicator: whether or not industry professionals are able to 

express their recognition and acknowledgement of the added value of social 

sciences within their industry. 

4.1 Introduction 

Organisations involved included semi-public and private companies, as well as start-ups, mid-range 

and very large organizations. The involvement of industry professionals varied as well, in terms of 

project management and their engagement with the students.  

The domination of sustainable living and energy traditions by engineers and technicians was 

identified early on as one of the main challenges for the project. HEI’s identified that professionals 

struggled to recognize and acknowledge the added value of social sciences. The limited 

understanding that most industry professionals had at the beginning of the PEOPLE project of 

what social sciences are and what social scientists do became apparent in one training event with 

industry professionals as described in a national evaluation report:   

One element emerging from the training to industry professionals is that many are already 

familiar with techniques borrowed from the social sciences (e.g. customer journeys, etc.). 

However, their baseline awareness is often limited to the value of techniques, rather than of a 

broader anthropological approach, and focusing on understanding only clients, rather than a 

holistic perspective that places clients and other actors in their larger shared environment. 

In some instances, industry professionals doubted the added value of social science research at the 

start of the project. Sometimes this had to do with lack of faith in social science methods deemed 

“not statistically relevant”, while other industry partners were convinced about the legitimacy of 

the research results, but feared that they would not be able to use the conclusions in their day-to-

day work. Industry professionals explained that they are looking for “actionable” results. They were 

hesitant as to whether social science research can deliver this: “We want someone to recommend 

that something needs to happen at a certain time – SMART principles. Can social science research 

projects deliver that?”  

A striking metaphor was used by an industry professional, who compared investment in social 

science research with the act of firefighting – it is hard to invest in preventive work, however, it 

needs to be done to avoid larger issues in the future. This has concrete consequences regarding the 

moment at which investment in social science research is most beneficial for industry professionals. 

In some cases it was found that if research was conducted in the final stage of product 

development, the results were seemingly of no use for industry (in a sense that investment in the 

product was not smart, you did not involve people from the beginning, now is too late, you should 

have developed a different product, etc.).  
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Some industry professionals who participated intensively in the PEOPLE project experienced a 

shift in mind-set, and the added value of social sciences for industry became apparent for them. 

These changes happened mostly on an individual level, and to a lesser extent on an organizational 

level, as discussed below.  

4.2 Key Outcomes 

4.2.1 Individual Professional Development  

Through monitoring students and receiving 

recommendations and guidelines based on social 

science research, individual industry professionals  

increased their understanding of what social sciences – 

and in particular qualitative social sciences such as 

anthropology – are and do. One of the professionals 

said: “My idea of anthropology was studying tribes far away.” But at the end of the process another 

industry professional stated: “It was a learning curve for me – now I know what anthropologists do 

and how. We learned in the process how to work with anthropologists or how to work with different 

teams.” 

The next stage involved increased awareness of a need for a social sciences-based outlook on the 

world, as an industry partner explains that “the biggest achievement of these two students was 

changing the way a hard-core technician looks at the world”. Industry professionals start to see ways 

social scientists can be of use in their industry, for example by offering social insights from a holistic 

perspective, and building bridges between the organization and customers. Industry starts to 

recognize the potential as an industry partner argues that “in the next few years, we will need to 

connect to all sorts of local initiatives. We can no longer ‘push our product’ down people’s throats. In 

order to truly help these local initiatives, we need to connect with them and understand the different 

drives within such an initiative.”  Overall, industry professionals came to the conclusion that social 

scientists can come up with creative, out-of-the-box ideas and bring in different perspectives, skills 

that are deemed useful in the fields of product development and marketing:  

Social scientists are skilled in approaching problems in an open-minded, creative way, thinking 

out of the box, i.e. generating new ideas, which is a valuable trait in industry, in particular when 

developing new solutions in innovation and technology. 

This increased understanding of the benefits of social sciences seemed to take place mostly for 

those who actively and intensively engaged  – either as a student mentor, or whilst working in an 

interdisciplinary team. One of the industry professionals explains how he gained this new 

perspective through meeting anthropologists:  

Listening uninhibited and probing is quite easy for toddlers – and this makes it hard for adults. 

I am trained to immediately jump to analyses and solutions. This is useful in my line of work, 

“I first did not know what 

anthropology was, I thought it was 

something similar to archaeology. I 

did not have a clue in the beginning.” 

(Industry professional) 
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but less useful when I am trying to figure out what moves a person. Luckily, there are people 

who are trained to have an unprejudiced look, to listen and probe; anthropologists. An 

unknown type of person for me, the ‘David Attenboroughs of this world. It was quite exciting 

to meet them for the first time… You instantly feel as if you are their study object. 

Actually “going out in the field” and doing the work 

proved to be an effective way of showing industry 

professionals the added value of social sciences in 

industry. This was especially true for one of the 

engineers in the Slovenian case, who entered a team 

of anthropologists, as is described in their evaluation 

report:  

He joined the team as a very technical expert and he gradually came to see the relevance and 

value of people-centred approaches through working alongside anthropologists. Now he is 

using and promoting this acquired knowledge in other projects and in his trainings and lectures, 

sometimes even labelling himself a ‘humanistic engineer’. 

These individuals’ shifts in mind-set are very relevant, as these “local heroes” then begin to  

interpret between social sciences and industry, as explained by the Slovenian engineer:   

I became one of the biggest ambassadors of the people-centred development approach and I 

try to incorporate it into the different projects I am involved in. Now I often take on the role of 

an ‘interpreter’ between social science and technical or engineering experts in interdisciplinary 

project groups, facilitating interactions and bridging the gaps towards common objectives.  

As will be discussed later, these intermediary positions are vital for successful relationships 

between academia and industry (see 6.3.3 Intermediaries).  

4.2.2 Organizational Change 

Beyond the individuals, additional members of the partner organizations (who were not 

participating in the PEOPLE project) were reached.  An example comes from the Dutch evaluation 

report:  

Alliander has benefited from the PEOPLE project in the sense that employees who were 

involved in project events, such as the training for industry partners, have reported more 

awareness and understanding of what social sciences entail and can bring to the organization. 

Especially for the understanding of anthropology as a field of research, workshop attendees 

could express in more detail what the benefits for Alliander could be. 

Student presentations also proved to be important moments within the organizations where the 

added value of social sciences was discussed, for instance in Slovenia, as observed by a Slovenian 

“They went to the people, talked to 
them, they were excited about this: ‘We 

talked to the people!’ They started to see 
that there are people behind the products 

they’ve been making for the last 30 
years.” 

(Faculty educator) 
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industry professional: “Metronik’s technical director stated that the work done within the project fits 

well into the concept of Industry-4.0 and bringing data closer to people.”  

Lastly, the added value of social sciences was also transferred within the organizations by industry 

professionals directly involved in the project, for example in the United Kingdom, as described in 

the national evaluation report:  

The project has also provided crucial information to various departments across Durham 

County Council to support a new Electric Vehicle Strategy to increase and support the role out 

of electric vehicles across County Durham. The use of anthropology has been a new method for 

Durham County Council for examining the behaviours of electric vehicle drivers in Durham City 

Centre. The majority of the projects that are developed never focus on the end users and 

instead focus on the financial returns. This project has further highlighted the benefits of taking 

a customer centred approach to problem solving. 

Another way in which organizational change was realized was through follow-up projects based on 

the PEOPLE project. These include research grant applications  and awards, including Horizon2020 

grants based on the People methodology. The Durham partnership, for example, led directly to 

new grant applications as can be read in their national report: “The student’s findings have already 

had a direct impact on Durham County Council’s plans and have been used to support a multimillion-

pound INNOVATE UK funding bid to further install an electric vehicle network across rural County 

Durham in off-street locations”. For the Dutch partnership, the effects endure through the co-

creation of in-house events as the Dutch faculty educators argues that “the yearly Strategy and 

Environment day at Alliander reaches many employees throughout the company. As ‘anthropology’ is 

the main theme of the event this year, we will be able to make members of the entire organization 

aware of the added value of social sciences for their work”.   

Exceptionally, new positions for social scientists were found within industry, which could be linked 

back to PEOPLE as the instigating force. This was the case in the Netherlands, as can be read in 

one of their evaluation reports:  

Personal meetings on (team) management level have made a difference in raising awareness 

of the fact that anthropologists can bring a different perspective to a team. This personal 

approach has helped to make the potential contribution of anthropologists to a team more 

tangible for management. It has contributed to an anthropologist being hired in the team 

where the PEOPLE case studies were executed by the students. This new colleague was not 

specifically hired because she is an anthropologist, but because of transferable skills that are 

seen as a valuable contribution to the diversity of the team. 

A similar case was found in Slovenia:  

The fact that the University of Ljubljana’s Faculty of Computer and Information Science (FRI) 

employed a researcher with background in social sciences demonstrates the openness of FRI 
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supporting a PhD candidate’s interdisciplinary efforts in combining anthropology with data 

science. It also shows that FRI is recognizing the potential in developing anthropological skills 

within the faculty. 

Another Slovenian company also advertised a new post for development for sustainable solutions 

for the future, specifying their need for an anthropologist/sociologist/psychologist/cultural 

scientist. This is an important indicator that the added value of social sciences in the industry of 

sustainable living and energy has been recognized outside of the PEOPLE partner organizations as 

well.  

In conclusion, through individual professional development and organizational change, the 

evaluation suggests that participating industry professionals were able to express their recognition 

and acknowledgement of the added value of social sciences within their industry. Interacting with 

social scientists and actually “going out into the field” proved to be helpful tools in achieving this 

development.  
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5 FACULTY EDUCATORS 

Evaluation indicator: whether or not faculty educators are able to express 

their recognition and acknowledgement of the added value of involving business in 

their education programs. 

5.1 Introduction 

Faculty educators involved in the PEOPLE project hold different positions (ranging from lecturers, 

researchers and project managers) at a variety of faculties at the PEOPLE academic partner 

organizations. Their roles within the project varied, with some of them acting as teachers or 

supervisors for participating students while others were more involved in project management or 

maintained relationships with the industry partners.  

The main motivation faculty educators to participate in PEOPLE was the high unemployment levels 

of sociology, psychology and anthropology graduates across Europe. Faculty educators involved in 

the PEOPLE project were aware of the skills mismatch that hinders the future employment chances 

of their students. One faculty educator explained:  

I think it's imperative for us as teachers to facilitate our students' practical skills development 

and help them apply the knowledge and research methods we provide them with. 

Anthropologists can have an enormous added value for industry and society when they learn 

to effectively engage and cooperate with professionals outside of academia. 

PEOPLE advisor Anna Kirah argued that the issue is not so much that students are taught the 

wrong or inefficient skills, but that educators fail to teach students how to present themselves to 

industry: “How to present ourselves as anthropologists is crucial. The skills are there, but we don’t 

realize that we have them. There’s a gap; we are needed in the market.” 

In some countries, the shift to industry-focused teaching methods was challenging, with some 

resistance within universities. One educator claimed that “university staff and academics can think 

of you as a traitor if you work for industry.” Other faculty educators explained  that industry may be 

perceived as part of the “capitalist system”, and “not as altruistic as social sciences would like them 

to be/as social scientists think they are.” At least in Slovenia and the Netherlands, faculty educators 

believed that this perceived dichotomy was one of the reasons why anthropology (and social 

sciences in general) students are not that eager to cooperate in projects such as PEOPLE.  

The PEOPLE project was a means for faculty educators 

to challenge this perspective by involving business in 

their education programmes. PEOPLE also enabled 

faculty educators to gain a deeper understanding of the 

needs and challenges in the industry of sustainable 

“Industry can play a role in facilitating 

the skills and knowledge that 

university is not capable of 

facilitating.” 

(Faculty educator) 
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living and energy, confirming their belief that there is a need for social scientists to work in 

interdisciplinary teams.  

5.2 Key Outcomes 

5.2.1 Innovative Teaching Methods 

The partner organisations were brought into in the education programmes in a variety of ways, 

demanding a variety of teaching methods. Educators felt that the co-creation of business cases for 

student projects was very effective:  

The collaboration with industry in the teaching programme enables us to connect students with 

the real problems and issues solved by industry, to show the students how to employ their 

knowledge to find ‘real world’ solutions, and how to enhance the knowledge if needed for the 

specific purpose of the case studies.  

As well as enabling students to engage with problems that have direct consequences for the 

partner organisation a national evaluation report argues that “the case-study approach enabled 

educators to present, discuss and solve a practical problem in a very complex way, where the students 

had a unique opportunity to gather and link all their knowledge from several methodological courses.” 

The projects therefore provided “an interesting framework for translating academic theory into new 

community contexts and into practice”, explains PEOPLE advisor Joanne Milhelcic.   

A method that seemed to generate 

substantial benefits for student learning 

entailed taking the teaching outside the 

classroom. This might be by the use of 

informal meetings, real or virtual (e.g. e-

mail, WhatsApp, phone calls and informal 

meetings) or through scheduled classes at 

outside locations, such as, ‘in the field’ (e.g. 

the location where students conducted 

their research), the offices of the partner 

organizations or at the premises of other relevant organizations. This was seen as beneficial to 

building group dynamics, establishing closeness and cooperation between students and mentors. 

One of the Slovenian students noted that she felt “accepted and equal” despite the “difference in 

competences”. She described the learning environment as “more relaxed”, even though she 

remained in the role of a student. This practice was described in a national evaluation report as 

leading to “extra-motivation among participants to work hard and produce serious work, and an 

inspiration to broaden participants’ perspective on the topic of study.” 

“Group dynamics of students is completely 

different in the PEOPLE project, where we usually 

meet in the ‘field’, than it is in the classroom where 

I usually teach. The exchange of information was 

good and also completely different as in the ex-

cathedra lectures at the university department, 

when it is more difficult to establish the feeling of 

closeness and cooperation.” 

(Faculty educator) 
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Photo 3. Students visiting an affiliated manufacturing organization. 

5.2.2 Appreciation for Interdisciplinary Work  

The PEOPLE project offered faculty educators the opportunity to gain a deeper understanding of 

the needs, challenges and constraints in the specific field of sustainable energy. By interacting with 

industry professionals, faculty educators were forced to address the concerns of industry 

professionals in order to cater to their needs in the collaboration. In some cases, this process was 

facilitated through training activities at which industry 

professionals and academics were paired to explain 

their work and challenges to one another. 

This approach differs from the traditional myth of 

academics such as anthropologist being solitary, 

described by an anthropologist working in industry: 

“We need to get away from the myth that we can do 

everything ourselves. We can do certain things, and we 

need other people to help.”  

Through PEOPLE, those faculty educators who had previously worked 

within one discipline acknowledged the benefits of conducting 

interdisciplinary work, and aimed to include interdisciplinary methods 

in their future endeavours – both in research and education:  

It is an idea that has stayed with me since the past two days. That we need amphibians. These 

are people who are not experts in one single field, they are educated as transdisciplinary people. 

They are able to combine, either anthropological approaches or issues with energy efficiency. 

Or technological knowledge. It is important that we educate this kind of people. People that 

are able to work across disciplinary knowledge. 

“If we share our knowledge, skills and 

perspective with industry professionals, 

we will be able to support global 

change. Of course, we cannot win 

alone. First of all, we have to learn how 

to cooperate amongst ourselves and 

with other professionals, which is not 

an easy task.” 

(Faculty educator) 

“It’s not bad 

anthropology; it’s 

good collaboration.” 

(Faculty educator) 
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According to the evaluation study, faculty educators adopted innovative teaching methods 

involving business in their education programs – the multitude of skills acquired by students proved 

the added value of this approach. Additionally, faculty educators gained a deeper understanding 

of the needs and challenges of industry professionals and subsequently saw the need for 

interdisciplinary research and education practices. 
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6 INDUSTRY-ACADEMIA COLLABORATION  

Evaluation indicator: experienced benefits and the experienced challenges 

of the collaboration with regard to the aimed transfer of knowledge and experience 

and the solving of business challenges through the implementation of People-

centred Learning Cycles. 

6.1 Introduction 

Successful collaboration between industry partners and higher education institutions was vital to 

achieving the aspired aims for all PEOPLE participants. Collaboration between social science 

faculties and organizations operating in the industry of sustainable living and energy can be difficult 

to set up and maintain. Throughout the PEOPLE project possible hurdles regarding industry-

academia collaboration were identified. These issues should be taken into careful consideration 

when setting up future collaborations. Additionally, some lessons were learned about how to 

enable fruitful collaboration between academic and industry partners. 

6.2 Possible hurdles 

6.2.1 Case design 

Research activities were successful when the project met a range of criteria – they should be  1)  

suitable for social science research, 2) framed well, 3) suitable for four to five students to work on, 

and 4) fit for research in the given time frame (in this case three to six months). Projects should 

become concrete as early as possible in the research process to avoid causing issues at a later stage, 

as becomes clear in the following excerpt of a national evaluation report:  

There was slight reluctance of the industrial partner to shape the research project at the very 

beginning. They have generously offered us the context for the research, but were slightly 

opaque in their communication. However, it was rather late in the process that we learned that 

the industry partner was already familiar with their shortcomings (which the students focused 

on) and instead needed help in finding a new audience for their product. 

To guarantee engagement, the case study must also be relevant and useful for the industry partner, 

as an industry professional identifies:  

It’s important for the industry partner to have some sort of lead, so that they remain interested 

in the case, engaged, otherwise it’ll be the same as in every other HE-led project, where the 

university defines the research problem, question etc. and the business’s needs are left out.  

The task of concretizing the cases took time, as became apparent in the Netherlands: two-hour 

interviews were held with each case manager before a case description was written and revised 

multiple times.  
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6.2.2 Timing 

Another hurdle was the difference in timeframes between the academic year with industry cycles. 

For example, students were ideally recruited before the closing date of registration for the 

following years’ programs. In a fast changing business environment, it was difficult for the industry 

partner to provide sufficient information about possible case studies at this stage. The research in 

itself also takes time, which industry professionals did not always feel they could spare. The length 

of time required for social science research (e.g. fieldwork) before reaching a conclusion was 

identified by an industry professional as a “crucial problem” for industry-academia collaboration. 

This challenge requires regular dialogue between academic and industry partners. Methods such 

as action-research offer one possible model, where the researcher shares preliminary findings with 

the industry partner, who then supports the researcher in choosing a focus as they progress the 

research. During the PEOPLE project this kind of approach was found valuable.   

6.2.3 Fieldwork 

Using an iterative process was important to allow for 

ongoing research findings to be incorporated into the 

project as it progresses. One of the industry 

professionals felt that anthropologists “shifted the focus 

of the study” too quickly, allowing ‘the field’ to guide 

their research. While the professional suspected that 

this “might not be in the direct interest of the company”, 

students felt that their findings identified important 

material that the company was hitherto unaware of. 

6.3 Lessons learned  

6.3.1 Co-creation 

There were several factors that were seen to facilitate 

industry-academia collaboration. Primarily, 

collaborations that included a high level of co-creation 

were more successful than those without. Co-creation 

happened through the shared development of training, 

events, or documents or through jointly presenting the 

collaboration to an external audience, or by doing 

empirical work together, as a faculty educator observes:  

By co-creating, the participating engineer really got it. The thing is, there was not one particular 

thing that changed his mind. It was the process of working with us that changed his thinking. 

By working together we learned new things about each other. 

“What anthropologists do is that we 

start with the product but during the 

research, we go broader, we see the 

bigger picture. It is open-ended 

research – constant communication 

with industry is therefore very 

essential. To keep everybody on 

board where we are going.” 

(Faculty educator) 

“In all instances insight into the work-

plan of the other sparked   ideas about 

how the training/plan could be better 

tailored, as it allowed respective 

needs/added value and opportunities 

for exchange to emerge that would 

have gone under-detected.” 

(National evaluation report) 
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6.3.2 Acknowledgement didactic values 

It was vital that industry partners were aware and agreed that the overall aim of the project was 

educational. In other words, business representatives need to acknowledge that the students’ 

projects are primarily for education purposes and that the added value of business involvement is 

designed for students to develop new skills and build their experiences. Fruitful suggestions might 

come out of the student research, but cannot be relied upon. Non-academic partners therefore 

needed to be patient during the student research process , allowing time for collaboration to work. 

Whether or not students should be ‘held accountable’ for the relevance of their research 

conclusions proved to be a point of discussion. Some faculty educators defined the university as a 

“safe environment” in which students should not be exposed to negative or too harsh criticism 

(which might lower their self-esteem or cause frustration etc.), while others, mostly industry 

professionals, felt that on the contrary students should be exposed to criticism since this is what 

they would experience in the world of work. In other words, business should be frank about the 

outcomes of research and potential added value and students/university should understand this 

kind of feedback as valuable for their next steps – since they will be sooner or later be exposed to 

this kind of feedback and criticism. The key 

lesson here is of the  importance for all partners 

to align their expectations beforehand. PEOPLE 

advisor Joanne Milhelcic recommended the 

creation of a “Memorandum of Understanding” 

that states “exactly what each student research 

group could expect from the partnerships and 

importantly accountability or responsibilities”.  

6.3.3 Intermediaries 

The evaluation also suggests that collaboration was more successful with the presence of an 

intermediary - someone who understood both worlds and was able to facilitate and translate 

between industry and academia. There were several national teams with such an intermediary, 

such as social scientists working in the industry partner organizations and faculty educators with 

previous work experience in industry. In the Slovenian team, the project coordinator (IRI UL chief 

executive) had this role, and he “communicated regularly with the company management on 

managerial issues and learning process requirements, while day-to-day activities, case-study 

requirements, mentoring and support to the students was provided by the company researcher 

assigned to the PEOPLE project” as described in the national evaluation report. Similarly, one of the 

Dutch faculty educators had extensive experience as a consultant in various industries and was 

therefore able to translate between the academic and industry context. One of the faculty 

educators explained that to act as an intermediary you need “industry and business skills, the ability 

to communicate and speed. In anthropology we teach students that quick and dirty is bad. In industry, 

we produce what we can in two weeks.” Besides speed, intermediaries needed to translate across 

disciplines and professional contexts. Their vocabulary had to be flexible, so that professionals from 

“Not every project is going to work, but the 

industry has to give a bit to allow the 

students to learn. The hungrier the students 

and the more they might do work up to (or 

even above) standards with a consultant.” 

(PEOPLE advisor Anna Kirah) 
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a wide range of disciplines and organisational ranks could fully grasp the complexity of the research 

findings, without struggling with academic jargon (and vice versa).  

6.3.4 Communication and trust 

As with all collaborations, communication is key. The evaluation showed that face-to-face 

communication was most beneficial for constructive collaboration, as was written in a national 

evaluation report:  

Regular face-to-face contact between HEI and industry is fundamental not only for the smooth 

running of activities, but also for unexpected hurdles and implicit assumptions to emerge from 

both sides, so that joint solutions can be identified.  Moreover, it helps in reflecting on the 

learning process for all parties. 

Geographical proximity of the partner organization was therefore an important factor. In the 

United Kingdom, the first partner organization was located almost 500 kilometres from the 

university and the distance exacerbated communication barriers. When they later began to work  

with a partner from the same city, they found face-to-face communication invaluable. In other 

words, distance matters.  

 

Photo 4. Student and industry partner discussing the research design. 

The evaluation showed that communication between the industry partner and the students was 

particularly important, with communication recognised as an essential skill for students to learn. 

As one of the students reflected that more communication between students and industry partner 

would have been beneficial: “I think communication with the industrial partner is a very important 

thing to learn from this project, and we didn't make the best out of this chance. Maybe it is helpful if 

you enforced some of the communication with them.” Ensuring regular contact between industry 

partner and students could be a challenge, since unlike other research-based internships or 

placements, these students spent most of their time doing research ‘in the field’. In the first 

Learning Cycle in the Netherlands, industry managers voiced concerns that they felt less engaged 

whilst students were conducting fieldwork. In the second Learning Cycle, three extra meetings 

were scheduled at which students and industry partners discussed preliminary results. These 
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additional updates and insights in the anthropological research process significantly improved the 

partners’ understanding of the added value of the students’ research.  In addition, the regular 

meetings gave students more exposure to the industry partner and provided an opportunity for 

them to practice industry-specific skills.  

Finally, trust between partners needed to be 

developed as early as possible. Ideally, a trust 

relationship should already be present before 

commencing a long-term project, but this was not 

always the case. In one instance, one partner 

“came in last minute and we ‘grabbed’ a partner without knowing anything about each other.” This 

collaboration proved to be far less successful than one in which both partner organizations already 

had good  collaboration experiences in R&D. In conclusion, the partners advised:  

Do not make a partnership with people you don’t already know, or know nothing about. It is 

far less likely to fail if you know people. 

  

 

 

 

“We were asked if we would join the 

project. I said ‘yes’, because I trusted them. 

I had no idea what the project was.” 

(Industry professional) 
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7 APPENDIX A: BULLET POINT SUMMARY 

7.1 Students 

7.1.1 Benefits 

Some of the key benefits for students of participating in the PEOPLE project were…:  

• To conduct meaningful and practical research 

• To receive access to research data 

• To gain working experience while studying 

• To work in an interdisciplinary team 

• To experience innovative teaching methods 

• To meet new people from all over Europe 

7.1.2 Acquired skills 

Some of the skills students practiced/acquired during the PEOPLE project were…: 

• Working with an industry partner (e.g. identifying what is important for your partner and 
communicating this in an fit-for-industry way)  

• Persuasiveness (e.g. convincing the industry partner social science methods were valuable)  

• Conflict resolution (e.g. between industry and academia)  

• Research methods 

• Time- and project management 

• Team work  

7.1.3 Confidence building 

At the beginning of the PEOPLE project, students struggled with…: 

• Being unable to express their own added value as social scientist 

• Fear of not having enough knowledge or experience to make a difference 

• Uncertainty of their roles and expectations in the project 

At the end of the PEOPLE project, students expressed that they…: 

• Gained confidence  

• Stepped out of their comfort zone 

• Became more proactive 

• Became more assertive  
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7.2 Industry professionals 

7.2.1 Challenges 

Some of the challenges that industry professionals faced at the beginning of the PEOPLE project 

were…:  

• A limited understanding of what social sciences is and what social scientists do 

• A lack of faith in social science methods 

• Uncertainty of the usefulness of research outcomes in day-to-day work 

• Unwillingness to spend time and money on ‘preventive’ research 

7.2.2 Individual professional development 

The industry professionals that participated intensively in the PEOPLE project experienced the 

following changes…: 

• An increased understanding of social sciences 

• Increased awareness of a need for social science methods in the industry of sustainable 
living and energy 

• A new role as ‘interpreter’ between industry and academia  

7.2.3 Organizational change 

On an organizational level, the following changes took place:  

• Increased understanding and awareness of social sciences for organizational members 
(through trainings, student presentations and PEOPLE participants)  

• Follow-up projects based on PEOPLE 

• New jobs  
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7.3 Faculty educators 

7.3.1 Motivations 

The motivations for faculty educators to participate in the PEOPLE project were…: 

• The high unemployment levels of social science students 

• The skills mismatch between social science graduates and industry requirements 

• The need to teach students how to present themselves to industry 

7.3.2 Innovative teaching methods 

During the PEOPLE project, the following industry-focused teaching methods were used…:  

• The case-study approach 

• “Teaching-on-the-spot” 

7.3.3 Appreciation for interdisciplinary research 

Furthermore, during the PEOPLE project faculty educators have gained…:  

• An increased understanding of the needs and challenges of industry 

• An impulse to use interdisciplinary methods in future research and education practices 
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7.4 Collaboration 

7.4.1 Possible hurdles 

In industry-academia collaboration, the following hurdles were identified…:  

• Research design 
o Case needs to be suitable for SS research 
o Case needs to be suitable for students 
o Case needs to be fit for research in given timeframe 
o Case needs to be as concrete as possible as early as possible 
o Case needs to be relevant for the industry partner to guarantee engagement 

• Timing 
o Industry time and academic time need to be co-aligned  
o Research process takes a lot of time (which industry doesn’t have)  

• Fieldwork  
o In academic research the RQ is revised during fieldwork 
o Need for research to be an iterative process in order for industry partners to stay 

engaged  

7.4.2 Good practices 

The following practices have enabled successful collaboration between academia and industry…:” 

• High degree of co-creation 

• Acknowledgement of didactic values by industry partner 

• Use of intermediaries 

• Good communication and trust between partners 
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8 APPENDIX B: LIST OF CODES  

 

Case info Case info CZ 
 Case info NL 
 Case info SLO 
 Case info UK 
  

Challenges for collaboration Challenges for collaboration: added value? 
 Challenges for collaboration: commercialism 
 Challenges for collaboration: conclusions 
 Challenges for collaboration: conclusions(2) 
 Challenges for collaboration: data set 
 Challenges for collaboration: expectations 
 Challenges for collaboration: firefighting 
 Challenges for collaboration: is it a job? 
 Challenges for collaboration: level of understanding 
 Challenges for collaboration: limited reach 
 Challenges for collaboration: local politics 
 Challenges for collaboration: no faith in methods 
 Challenges for collaboration: no solutions 
 Challenges for collaboration: public image 
 Challenges for collaboration: public image(2) 
 Challenges for collaboration: RQ 
 Challenges for collaboration: tension and positioning 
 Challenges for collaboration: time and money 
 Challenges for collaboration: time and money(2) 
 Challenges for collaboration: time/money 
 Challenges for collaboration: timing 
 Challenges for collaboration: ways of working 
 Challenges for collaboration: working alone 
  

Collaboration_co-creation Collaboration_co-creation: lack of 
 Collaboration_co-creation: methods 
 Collaboration_co-creation: outcomes 
  

Collaboration_communication Collaboration_communication: face2face 
 Collaboration_communication: importance 
 Collaboration_communication: neg 
 Collaboration_communication: pos 
  

Collaboration_contact_students & 
industry 

Collaboration_contact_students & industry: neg 
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 Collaboration_contact_students & industry: pos 
  

Collaboration_enablers Collaboration_enablers: acknowledgement didactic 
values 

 Collaboration_enablers: contracts 
 Collaboration_enablers: flexibility 
 Collaboration_enablers: intermediaries 
 Collaboration_enablers: language 
  

Collaboration_risks Collaboration_risks: case design 
  

Collaboration_trust Collaboration_trust: importance 
 Collaboration_trust: neg 
 Collaboration_trust: pos 
  

Evaluation tools Evaluation tools: field notes 
 Evaluation tools: focus groups 
 Evaluation tools: personal communication 

(conversation, e-mail, phone) 
 Evaluation tools: questionnaire 
 Evaluation tools: self-assessment 
  

Faculty_curriculum placement Faculty_curriculum placement: assessment 
 Faculty_curriculum placement: extracurricular 
 Faculty_curriculum placement: timing 
 Faculty_curriculum placement: within curriculum 
  

Faculty_insights Faculty_insights: industry needs 
 Faculty_insights: interdisciplinary research 
 Faculty_insights: SS research for industry 
 Faculty_perceived challenges: curriculum 
  

Faculty_previous experiences Faculty_previous experiences: conducting research 
 Faculty_previous experiences: guest lecturers 
 Faculty_previous experiences: providing cases 
 Faculty_previous experiences: student courses 
  

Faculty_relationships Faculty_relationships: with faculty 
 Faculty_relationships: with students 
  

Faculty_student employability Faculty_student employability: as goal 
 Faculty_student employability: as outcome 
  

Faculty_teaching methods Faculty_teaching methods: case study approach 
 Faculty_teaching methods: industry involvement 
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 Faculty_teaching methods: on-the-spot teaching 
  

Industry professionals_added 
value 

Industry professionals_added value: building bridges 

 Industry professionals_added value: different 
perspectives 

 Industry professionals_added value: general 
 Industry professionals_added value: holistic view 
 Industry professionals_added value: iterative 

processes 
 Industry professionals_added value: marketing 
 Industry professionals_added value: new ideas 
 Industry professionals_added value: product 

development 
 Industry professionals_added value: social insights 
 Industry professionals_added value: writing 
  

Industry professionals_change: 
organizational 

Industry professionals_change: organizational: follow-
up projects 

 Industry professionals_change: organizational: 
increased awareness 

 Industry professionals_change: organizational: 
insights 

 Industry professionals_change: organizational: new 
jobs 

  

Industry professionals_change: 
personal 

Industry professionals_change_personal: better 
understanding 

 Industry professionals_change_personal: building 
bridges 

 Industry professionals_change_personal: increased 
awareness 

 Industry professionals_change_personal: into the field 
 Industry professionals_change_personal: working 

interdisciplinary 
  

Participants Participants_educators 
 Participants_industry  
 Participants_students 
  

Students_added value Students_added value: building bridges 
 Students_added value: different perspectives 
 Students_added value: focus on social aspect 
 Students_added value: HR 
 Students_added value: insights in users 
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 Students_added value: organizational culture 
knowledge 

  

Students_benefits Students_benefits: data access/new knowledge 
 Students_benefits: interdisciplinary work 
 Students_benefits: meeting people 
 Students_benefits: practical research 
 Students_benefits: work experience 
 Students_benefits_interaction lecturers 
  

Students_challenges Students_challenges: independent work 
 Students_challenges: level of knowledge 
 Students_challenges: team work 
 Students_challenges: time management 
 Students_challenges: working with industry 
  

Students_lack of confidence Students_lack of confidence: added value expression 
 Students_lack of confidence: added value recognition 
 Students_lack of confidence: experience 
 Students_lack of confidence: fear of making mistakes 
 Students_lack of confidence: uncertainty 
  

Students_motivation&background Students_motivation&background: high motivation 
 Students_motivation&background: interest in 

sustainability 
 Students_motivation&background: level of study 
 Students_motivation&background: study background 
 Students_motivation&background: wanting to make a 

change 
 Students_motivation&background: working with 

industry 
  

Students_skills Students_skills: communication 
 Students_skills: confidence 
 Students_skills: conflict resolution 
 Students_skills: creativity 
 Students_skills: project management 
 Students_skills: research skills 
 Students_skills: team work 
 Students_skills: working with industry 

 


