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1 EVALUATING PEOPLE: EXECUTIVE SUMMARY 

The PEOPLE Evaluation Strategy is a result of WP4, PEOPLE Evaluation Studies and as such 

based on 1) evaluation requirements as stated in PEOPLE’s ‘Detailed Project Description’, 2) input 

of all PEOPLE partners as gathered during various consultations at two PEOPLE consortium 

meetings in Arnhem (May 2017) and Durham (October 2017) and 3) input from PEOPLE’s project 

leader. Consultations between partners have resulted in the decision that the Evaluation Strategy 

will define the common guidelines for the evaluation and include detailed evaluation tools that 

partners may fully adopt or adapt to their local programme of work. This allows Consortium 

members flexibility in adjusting the evaluation to their own context, whilst also setting standards 

for information to feed into the overall evaluation. As partners use and test evaluation forms 

throughout the project, updated versions may be added to the Evaluation Strategy, which is 

therefore a “live-document”. 

The strategy is not intended to evaluate the PEOPLE project as a whole but to evaluate a) 

the PEOPLE Learning Cycles and b) the collaboration between higher education and industry 

partners. The strategy revolves around four specific indicators of success that are designed to 

assess competence developed by key stakeholders during the project regarding our aims for 1) 

students, 2) industry professionals, 3) faculty educators and 4) the collaboration between HEI and 

industry partners on a national level). The strategy takes on a formative and a summative approach, 

involves the gathering of quantitative as well as qualitative data and involves internal and external 

stakeholders at the start, during and after above-mentioned learning cycles. The successful 

execution of this strategy relies entirely on the participation of all PEOPLE partners. Not only do all 

stakeholders need to actively partake in the execution of this strategy, but there is also an 

interdependency between work packages that has to be taken into account. 

Alongside WP leader VUA and Evaluation Execution leader Alliander, an Evaluation Task 

Force (formed by a national evaluation leader representing each HEI partner) will establish shared 

guidelines for the evaluation. This Task Force will ensure: i) that all partners provide comparable 

input for the overall evaluation; ii) that requirements are compatible with national programmes. 

The strategy will outline 28 suggested steps to be taken by national PEOPLE partnerships (between 

HEI and Industry) to successfully collaborate in the execution of this strategy. As mentioned above, 

these should be considered indicative and partners can freely deviate from these steps, providing 

they ensure the required input for the overall strategy.  
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2 EVALUATING PEOPLE: AN INTRODUCTION 

 PEOPLE Project 

The PEOPLE project (‘PEOPLE’) brings together higher education and research institutions 

from the social sciences and industries from the sustainable living and energy sector to jointly 

develop and integrate people-centred development approaches into their research, teaching, and 

learning practices. At the core of the project is the idea that understanding people should become 

an indispensable part of industrial development processes, as a means to achieve practical-based 

education as well as new categories of products, services, or business strategies that truly address 

people’s needs and lead to sustainable innovation. The PEOPLE project aims at enhancing 

participants’ competence in supporting such sustainable innovation, through the development of 

relevant knowledge, skills and attitude.  

The energy sector offers a particularly fitting context for PEOPLE to develop and integrate 

people-centred development approaches. Current challenges posed by climate change and global 

warming are putting companies in this sector under strong pressure to implement new solutions. 

However, for industrial research and development (R&D), people-centred approaches based on 

communication with users and the analysis of their habits, require time and resources that are often 

deemed too costly and/or risky, especially for SMEs. As a result, solutions adopted are often over-

reliant on technological innovation, ignore the lifestyle and socio-cultural specifics of end-users and 

come with a risk of reduced or undesired impact. 

PEOPLE takes a case-study based approach and experiments with ‘PEOPLE-centred 

Learning Cycles’ in the same industrial field. PEOPLE is run by a consortium of industry 

representatives, Higher Education Institutions (‘HEI’) and an intermediary organization based in 

four different countries (Slovenia, Czech Republic, the UK and the Netherlands), involving different 

disciplines and different contexts. This facilitates the focused exchange of experiences and 

enhances the comparative potential of PEOPLE which has informed the design of the evaluation 

studies within PEOPLE as will be explained in the coming chapters. PEOPLE started 1 November 

2016 and will run three years until 1 November 2019. In this period two Learning Cycles will be 

developed, which will be discussed furtherbelow. 

 Focus and desired outcomes 

PEOPLE addresses 3 urgent challenges for the European Union: 

1. the underemployment of European graduates in sociology, psychology and anthropology 
fields; 

2. a lack of social science expertise in the sustainable living and energy sector; 
3. the need for better-engaged social science learning in Higher Education. 
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PEOPLE aims to bridge the gap between education and industry outlined above, by implementing 

People-centred Learning Cycles. These Learning Cycles bring together interdisciplinary groups of 

students, faculty educators and industry professionals to solve real-life business challenges, 

enabling 

1. Students to gain valuable practical skills to complement their theoretical education; 
2. Industry professionals to understand and acknowledge the added value of social sciences; 
3. Faculty educators to develop industry-relevant education; 

 People-centred Learning Cycles 

People-centred Learning Cycles can be seen as a new model for creation and transfer of 

knowledge between higher education and industry. In each of the four PEOPLE countries two 

consecutive Learning Cycles are 1) developed via the co-creation of a national case study and 2) 

implemented within the existing curriculum of the participating HEI. The overall outline of these 

national Learning Cycles is similar across the four participating countries which responds to 

PEOPLE’s aforementioned comparative potential. 

In every country: 

1. Industry professionals and faculty educators collaborate to identify those business 
challenges that can best be solved within each Learning Cycle; 

2. Faculty educators review and analyse their existing master curriculum to ensure the 
effective integration of the Learning Cycles; 

3. Industry professionals and faculty educators collaborate to arrange for additional extra-
curricular activities necessary for the implementation of the Learning Cycle; 

4. A minimum of four students (per academic year) are recruited to complement the 
interdisciplinary Learning Cycle team consisting of students, industry professionals and 
faculty educators; 

5. Participating students receive a PEOPLE specific 2-day training preparing them to work 
with people-centred development approaches within the context of sustainable energy 
and living; 

6. Participating industry professionals receive a PEOPLE specific 1-day training 
introducing them to (the potential of) people-centred approaches and preparing them 
to mentor students working with these approaches; 

7. Participating faculty staff receive a PEOPLE specific 2-day training preparing them to 
mentor students and collaborate with industry professionals within the context of 
sustainable energy and living; 

8. Participating students develop and carry out a research plan suited for their national 
case study and utilizing people-centred approaches; 

9. Participating industry professionals and faculty staff jointly monitor participating 
students in doing so and provide them with guidance and feedback; 

10. Participating students submit a final research report including fit-for-industry 
recommendations; 
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11. All participants of the Learning Cycle team reflect upon and document their 
development during and at the end of the Learning Cycle; 

12. All participants share project aims, preliminary findings, opinions about the research 
approaches and experiences, as well as how industry-academic partnerships work, with 
a wider public; 

13. All participants take part in a 2-day international Co-creation camp organized to bring 
together students, academic and industry mentors from all participating countries to 
share and discuss the results and to present the methods and project results to an 
international external public from academic, research and business environment. 

 To generalise and create lessons learned: evaluation studies (WP4) 

To be able to ‘generalise the outcomes of all national Learning Cycles as well as to create 

lessons learned (and best practices) on implementing people-centred learning cycles’, a PEOPLE 

work package is established to prepare and execute the evaluation of the people-centred 

development approach and methodology in the different case studies. Within this work package 

(‘WP4’) three tasks have been identified: 

Task 4.1 – Evaluation Strategy 

Within this task, a strategy for the PEOPLE evaluation is defined, to guide the application of 

methodologies in different case studies and to report back the results in a comparable way. The 

Evaluation Strategy consists of several steps to be performed to prepare and execute the 

evaluation and contains guidelines and tools to formalise and report the evaluation results. 

Task 4.2 – Evaluation Execution 

The above-mentioned Evaluation Strategy will be implemented by all participants of the Learning 

Cycle as well as external stakeholders. 

Task 4.3 – Evaluation Results Analysis and Generalisation 

The heterogeneous results collected by all stakeholders will be analysed and reported to create 

lessons learned. The specific evaluation results in the different case studies will be generalised and 

used as feedback including suggestions for improving the PEOPLE results. Finally, good practices 

will be identified to guide the replication of the PEOPLE approach and methodology in different 

contexts. 
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 Toward success: the need for work package collaboration 

All project activities within PEOPLE have been designed to involve more than one partner. 

This ensures the quality of the activities and their desired outcomes. This also applies to the 

evaluation activities within WP4. Not only do all stakeholders (students, industry professionals and 

faculty educators) need to actively partake in the above-mentioned tasks, there is also an 

interdependency between work packages that needs to be taken into account for a successful 

evaluation within PEOPLE. For example: 

Within work package 2, the PEOPLE approach and methodology is developed including the 

analysis of expected skill shortages and learning requirements of relevant participating partners. 

This analysis is used as input for the development and implementation of the PEOPLE Learning 

Cycles, which is the focus of work package 3, used as the baseline in the evaluation studies of work 

package 4 and part of the dissemination and exploitation of the (preliminary) outcomes of PEOPLE 

that is the focus of work package 5. 

Hence, to be able to steer towards our desired PEOPLE (evaluation) outcomes and genuinely 

impact the lives of future social sciences graduates, increase the productivity of industry partners 

and innovate our education, all PEOPLE partners need to effectively work together. The following 

is the proposed strategy to do just that.   
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3 WORK PACKAGE 4: SCOPE AND INDICATORS FOR SUCCESS 

 Scope 

The of WP 4 is not to evaluate the PEOPLE project as a whole but, as stated in PEOPLE’s 

‘Detailed Project Description’, 1) to prepare and execute the evaluation of the PEOPLE approach 

and methodology in different case studies; 2) to combine and generalise the outcomes to guide the 

further refinement of PEOPLE results; and 3) to create lessons learned and best practices on 

implementing people-centred learning cycles. 

To be able to develop a strategy to work towards these focus points it is necessary to establish 

the scope of WP4. What is to be evaluated exactly? In line with PEOPLE’s ‘Detailed Project 

Description’ the scope of WP4 is to evaluate a) the PEOPLE Learning Cycles and b) the 

collaboration between higher education and industry partners. For that is where we are able to 

evaluate if and how well we are realizing our aims: 

1) students gaining valuable practical skills to complement their theoretical education; 

2) industry professionals understanding and acknowledging the added value of social 

sciences; 

3) faculty educators developing industry-relevant education. 

These aims are all geared towards a more general overarching PEOPLE goal: developing 

the competence of project participants in bridging the gap between education and industry. This 

competence, in turn, is made up of relevant knowledge, skills and attitude:  
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Measuring competence is a challenging endeavour, because it may be constituted by 

different combinations of knowledge, skills and attitude 1. Rather than pre-establishing which 

skills, knowledge and attitude do result in participants’ competence, the evaluation will therefore 

aim at extracting from the project how specific combinations of knowledge, skills and attitude 

contribute to competence in bridging the gap between education and industry. An additional 

challenge is posed by the fact that the learning processes that favour the integration of knowledge, 

skills and attitudes into competence are largely unknown2. The Evaluation Strategy therefore 

takes an open approach allowing insight into the process through which competence is developed 

during the learning process. 

 Indicators of success  

To be able to evaluate whether and how well we are realizing our aims and developing project 

participants’ competence to bridge the gap between academia and industry, the PEOPLE partners 

jointly discussed possible indicators for success during a consortium meeting in May in which three 

different focus-groups examined the possible indicators of success for our three main stakeholder 

groups, students, industry professionals and faculty educators. Numerous indicators for success 

were mentioned in these focus groups. However, with our overarching goal of bridging the gap 

between education and industry in mind and taking into consideration the above mentioned 

considerations about competence development, this strategy deliberately proposes one indicator 

of success per stakeholder group,  as a guide toward constructing an adequate evaluation strategy. 

3.2.1 Indicator pertaining the aims for students 

What will it look like when we have achieved our PEOPLE aims when it comes to our students? 

Because every PEOPLE Learning Cycle is integrated in an existing university study 

programme , participating students will develop numerous ‘valuable practical competences to 

complement their theoretical education’. However, which competence(s) will they develop 

specifically by participating in PEOPLE and further, which competence(s will help them to 

contribute to bridging the gap between education and industry? 

Social science graduates indicate they have a difficult time explaining their added value, as 

social scientist, to ‘others’. On the one hand, non-social scientists have limited knowledge of the 

added value of social sciences and, on the other hand, social science graduates themselves can be 

less aware of their added value in different contexts. In interaction with possible future employers, 

however, it is instrumental for graduates to be able to understand the needs and challenges of 

 
1 Westera, W. (2001). “Competences in education: A confusion of tongues.” Journal of Curriculum Studies, 

33:1, 75-88. 
2  Baartman, L.K.J. and E. de Bruijn. (2011). “Integrating knowledge, skills and attitudes: Conceptualising 

learning processes towards vocational competence.” Educational Research Review, 6: 125-134. 
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these future employers and the ways in which students can contribute to these needs and 

challenges with their specific knowledge, skills and attitude. 

PEOPLE Learning Cycles are designed to provide students with the opportunity to learn 

first-hand about the various needs and challenges of industry partners in the sustainable living and 

energy sector and to help them discover their added value within the contexts of these industry 

partners. An indicator of success in this regard would therefore be for participating students to 

show others (within and outside of industry), their newly developed capability to adequately express 

their added value as a social scientist for this (and preferably any other) industry. 

3.2.2 Indicator pertaining the aims for industry professionals 

What will it look like when we have achieved our PEOPLE aims when it comes to our industry 

professionals? 

Industry has recently made big efforts to achieve industrial breakthroughs involving new 

technology areas. In many sectors, product and service design and innovation are traditionally 

dominated by technical engineering, from which graduates in social sciences are largely excluded. 

This occurs despite widespread acknowledgment, for instance in the field of usability studies, that 

“knowing” and understanding people should become an indispensable phase of the development 

process. 

The energy sector offers a particularly fitting example of these contradictions. Current 

challenges posed by climate change and global warming are putting companies in this sector under 

strong pressure to implement new solutions. For industrial research and development, however, 

people-centred approaches based on communication with users and the analysis of their habits, 

require time and resources that are often deemed too costly and/or risky. As a result, solutions 

adopted are often over-reliant on technological innovation, ignore the lifestyle and socio-cultural 

specifics of end-users and come with a risk of reduced or undesired impact. 

PEOPLE Learning Cycles are designed to provide participating industry professionals with 

the opportunity to interact with PEOPLE students, gain new perspectives as these students 

research the context of their business challenges and apply their newfound insights in solving the 

various business challenges. In doing so, these industry professionals hopefully discover the added 

value of social sciences within the context of their case study and thus their specific field of 

business. An indicator of success in this regard would be for participating industry professionals to 

express their recognition and acknowledgement of the added value of social sciences within their 

industry. 

3.2.3 Indicator pertaining the aims for faculty educators 

What will it look like when we have achieved our PEOPLE aims when it comes to our faculty 

educators? 
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The consortium partners within every PEOPLE Learning Cycle are professionals in industries 

for sustainable living and energy and professionals in higher education for social sciences. The first 

group is often, as stated earlier, part of a technology driven culture focused on creating sustainable 

solutions to a diverse array of business challenges. The latter however, is often part of a methods-

driven academic culture that has more or less lost sight of the true objects of its study. In short, 

teachers and researchers within higher education often focus more on the creation and transfer of 

knowledge than on the application of that knowledge. Therefore, a shift towards applied problem-

driven and people-centred social research is urgently needed. 

Through the implementation of PEOPLE Learning Cycles faculty educators and researchers 

will be directly exposed to the needs and challenges of industry. They will be able to implement, 

evaluate, compare, and upgrade people-centred development approaches in diverse socio-cultural 

environments and in different industrial settings. An indicator of success in this regard would 

therefore be for participating faculty educators to share how they actively involve business in the 

design of education programmes to attune their curricula or course elements to current and emerging 

labour market needs and as such help their graduates to be more competitive in the labour market and 

improve their employment possibilities. 

3.2.4 Indicator pertaining the aims for the collaboration between HEI and industry 

What will it look like when we have achieved our PEOPLE aims when it comes to a successful 

collaboration between HEI’s and Industry? 

The approach taken in PEOPLE is depicted in the block diagram below. 

 

Each node of the PEOPLE network is composed of a partnership between a higher 

education institute and an industry partner in each of the participating countries. These national 

partnerships, as stated earlier, are forged to help students gain valuable practical skills, help 
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industry professionals understand and acknowledge the added value of social sciences and help 

faculty educators develop industry-relevant education. 

The sharing of knowledge and experiences between the partners in each national 

partnership is instrumental in realising our PEOPLE aims. This transfer happens in anticipation of, 

during and reflecting on the implementation of the national People-centred Learning Cycles. As 

shown in the diagram above, within each node, the knowledge and experience transfer is bi-

directional between the partners. The sharing of knowledge and experiences between nodes is 

multi-directional. This infrastructure enables structured, result-driven collaboration between HEI’s 

and industry, addressing specific business challenges, with clear benefits for participation by all 

stakeholders. 

An indicator for success in this regard would therefore be for all stakeholders within a 

national PEOPLE partnership to express their experienced benefits and the experienced challenges of 

the collaboration with regards to the aimed transfer of knowledge and experience and the solving of 

business challenges through the implementation of People-centred Learning Cycles. 
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4 FROM INDICATOR TO STRATEGY: ON HOW WE EVALUATE 

 Formative and summative approach 

As stated earlier, WP4 is ultimately focused on the generalisation of the outcomes of 

national PEOPLE Learning Cycles as well as the creation of lessons learned (and good practices) on 

implementing people-centred learning cycles. As stated in the ‘Detailed Project Description’, we 

plan on continuously assessing and evaluating our desired project outcomes in order to enable 

quality improvement during PEOPLE’s lifetime. This implies a formative evaluation, set up as an on-

going process that allows for feedback to be implemented during a program (Boulmetis & Dutwin, 

2005) rather than a summative evaluation which occurs at the end of a program and provides an 

overall description of effectiveness. However, as will become clear in the following, we intend to 

do both for it is with a formative approach that we can improve the implementation of PEOPLE 

learning Cycles and with a summative approach that we can determine if our intended aims with 

this implementation have been achieved. 

 Qualitative and Quantitative data collection 

To be able to improve the quality of our process, assess and evaluate if and how we achieve 

our PEOPLE aims, generalise our outcomes and create lessons learned, we will rely on a 

combination of both quantitative and qualitative data. With the first we are able to quantify, and 

analyse data answering for example “what,” “how many,” or “who” questions and make an attempt 

at generalising for a greater ‘population’. With the second we will discover meaning, gain insight 

into experience, behaviour, and/or beliefs, answer “how” and “why” questions and be able to 

interlace our lessons learned and good practices with rich narratives that will help other faculty 

educators and industry professionals envision the positive impact of implementing People-centred 

Learning Cycles and the possible strategies to do so. 

 Involving all stakeholders and outsider eyes 

In order to promote an all-inclusive evaluation, the data collected will cover the perspectives 

of main stakeholders in the PEOPLE project: students, industry professionals and faculty 

educators. In addition to these stakeholders –all of whom direct participants in the PEOPLE 

learning cycles– we will include the perspectives of key external stakeholders. To this aim, 

evaluation data will be collected among project board members and, more generally, members of 

the PEOPLE community participating in project events. Relying on the joint perspectives of direct 

project stakeholders and outsider eyes will enhance independent and objective evaluation. 

 

 Baselines, mid-terms and ‘closing statements’ 
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The evaluation will be organised along different key moments throughout the project’s 

timeline. Data collection for the evaluation will be scheduled before, during and after each learning 

cycle. First, baseline data – collected at the opening of the academic year – will provide an initial 

benchmark of stakeholders’ development as well as an overview of their expected learning. 

Second, mid-term data will include reflections by all stakeholders on the process and progress 

made along the way. Third, closing statements – collected at the end of each learning cycle – will 

measure development against the initial baseline. The ongoing generation of data is in line with 

the broader formative and summative approaches of this evaluation strategy. 

 Multiple methods 

Separate evaluation tools are designed specifically for each stakeholder group participating 

in the learning cycles. These tools rely on multiple data sources including: online self-assessment 

questionnaires, reflexive reports, notes from workshop discussions, blog entries. Full specifications 

of these methods are provided below for each stakeholder (students, industry professionals and 

faculty educators) at different evaluation moments (baseline, mid-term and closing statements). 

In order to enhance interconnection between different components of the PEOPLE project, some 

of the tools are relevant also for other Work Packages. For instance, baseline self-assessment 

questionnaires are linked to learning objectives as identified in WP2 (methodology). Also, reflexive 

reports about supervision by students and their supervisors provide insight into developments 

throughout the learning process, but are also key in the implementation of WP3 (learning cycles). 

Finally, blog articles provide insight into achievements and challenges of industry-academia 

collaboration, but are also functional to WP5 (dissemination). 

 Stakeholder group 1: participating students 

During the PEOPLE project, a minimum of four students per country will participate in two 

consecutive Learning Cycles. The academic composition of this group of at least 32 PEOPLE 

students is diverse. Although they are mostly master’s students within the social sciences, some of 

them will complete a Master’s in anthropology while participating in PEOPLE, while others will 

complete a Master’s in sociology and/or psychology or other fields.  

Where and how do we ask participating students to show their (preliminary, growing and newly 

developed) competence  to adequately express their added value as a social scientist for/within 

industry? 

 

 

BASELINE 
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1. In a written personal statement as part of their application for PEOPLE answering the 
question: ‘How can you be of added value for [name industry partner] within PEOPLE (as a 
future social scientist)?’ 

2. In an online questionnaire fit for self-assessment prior to their 2-day PEOPLE training 
asking: 
A. To what extent do you think social scientists in general can be of added value for 

industry/business? (on a scale of 1-10) 
B. Please name all possible ways in which you think social scientists can be of added value 

for industry/business. (open) 
C. To what extent do you think you will be of added value as a future social scientist for 

industry/business? (on a scale of 1-10) Please elaborate (open) 
D. To what extent do you think you are -at this moment- capable of adequately expressing 

your added value as a social scientist for industry/business to (future) employers (on a 
scale of 1-10) Please elaborate (open) 

E. To what extent do you think you will be of added value as a social scientist for [name 
industry partner] in the PEOPLE project (on a scale of 1-10) Please elaborate (open) 

F. To what extent do you think you are capable of adequately expressing your added value 
as a (future) social scientist for [name industry partner] to representatives of [name 
industry partner]in the PEOPLE project? (on a scale of 1-10) Please elaborate (open) 

MIDTERM 

1. In a (reflexive) report during their active participation in a PEOPLE Learning Cycle 
answering the question: ‘How have you been of added value for [name industry partner] as 
a future social scientist until now?’ 

2. In an online blog during their active participation in a PEOPLE Learning Cycle titled 
“Working for [name industry partner]: on adding value as a future social scientist in 
industry/business” The writing of these blogs will be coordinated in close collaboration with 
WP5, for they will be part of the PEOPLE dissemination strategy. 

‘CLOSING STATEMENT’ 

1. In an online questionnaire fit for self-assessment asking: 
A. To what extent do you think social scientists (in general) can be of added value for 

industry/business? (on a scale of 1-10); 
B. Please name all possible ways in which you think social scientists can be of added value 

for industry/business. (open); 
C. To what extent do you think you have been of added value as a social scientist for [name 

industry partner] in the PEOPLE project (on a scale of 1-10) Please elaborate (open); 
D. To what extent do you think you have been capable of adequately expressing your 

added value as a (future) social scientist for [name industry partner] to representatives 
of [name industry partner] in the PEOPLE project? (on a scale of 1-10) Please elaborate 
(open); 

E. To what extent do you think you will be of added value as a (future) social scientist for 
industry/business in general? (on a scale of 1-10) Please elaborate (open); 
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F. To what extent do you think you are now capable of adequately expressing your added 
value as a social scientist for industry/business to (future) employers (on a scale of 1-10) 
Please elaborate (open); 

2. In a (reflexive) report including fit-for-industry recommendations at the end of their active 
participation in a PEOPLE Learning Cycle answering the question: ‘How have you been of 
added value for [name industry partner] as a future social scientist during participation in 
PEOPLE?’; 

3. In a real-life presentation at the end of their active participation in a PEOPLE Learning Cycle 
in front of the industry professionals and faculty educators they have worked with providing 
insight in their fieldwork, data, recommendations and learnings on how they have been of 
added value as a future social scientist at [name industry partner]. This presentation is an 
activity connected to the “Seminar discussion at university” as mentioned in in PEOPLE’s 
‘Detailed Project Description’ ; 

4. In a workshop setting on national level together with participating industry partners and 
faculty educators focused on the aims and results of the Learning Cycle. In PEOPLE’s 
‘Detailed Project Description’ mentioned as ‘Final evaluation meeting’ ; 

5. In a panel discussion/workshop together with participating industry professionals and 
faculty educators during a PEOPLE Co-creation Camp in front an international external 
public from academic, research and business environment as well as people from the wider 
public answering the question: ‘How I can be of added value as a social scientist for 
industry/business’. The results of this panel discussion/workshop will be used as part of the 
PEOPLE dissemination strategy (WP5). 

6. In an online blog at the end of their active participation in a PEOPLE Learning Cycle titled 
“X ways in which I have added value as a social scientist at [name industry partner] and could 
do for your business too.” (Along the lines of: 
https://theanxiousanthropologist.wordpress.com/2015/12/15/how-does-anthropology-
add-value-in-the-workplace/). The writing of these blogs will be coordinated in close 
collaboration with WP5, for they will be part of the PEOPLE dissemination strategy. 

 Stakeholder group 2: participating industry professionals 

Although the four industry partners within PEOPLE share the context of operating in the field of 

sustainable living and energy, their nature and size is diverse. For example, Alliander, operating as 

a Dutch energy grid operator, was founded in 2009 and employs approximately 7,000 staff. 

Whereas Kemuri (UK) is an SME established in 2014 and focuses on the development of a smart 

power socket to help elderly people live independently. 

Where and how do we ask participating industry professionals to express their (preliminary / 

growing / newly developed) recognition and acknowledgement of the added value of social 

sciences within their industry? 

 

 

BASELINE 

https://theanxiousanthropologist.wordpress.com/2015/12/15/how-does-anthropology-add-value-in-the-workplace/
https://theanxiousanthropologist.wordpress.com/2015/12/15/how-does-anthropology-add-value-in-the-workplace/
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1. In an online questionnaire fit for self-assessment prior to their 1-day PEOPLE training 
asking: 
A. How many social scientists do you know personally? (multiple choice) 
B. Have you ever experienced any added value of working with a social scientist? (yes/no) 
C. To what extent do you think social scientists can be of added value for industry/business 

in general? (on a scale of 1-10) 
D. How would you describe the possible added value of a social scientist for 

industry/business? (open) 
E. To what extent do you think social scientists could be of added value within [name 

industry partner]? (on a scale of 1-10) 
F. How could a social scientist make a difference within [name industry partner]? (open) 
G. To what extent would you arrange for a social scientist on your team in the pursuit of 

your goals? (on a scale of 1-10) Please elaborate (open) 
H. To what extent would you recommend others to arrange for a social scientist on their 

team in the pursuit of their goals? (on a scale of 1-10) 

MIDTERM 

2. In a (reflexive) report during their active participation in a PEOPLE Learning Cycle 
answering the question: ‘How have the participating PEOPLE students been of added value 
for [name industry partner] until now?’ Specifically, for industry professionals who 
directly interact with PEOPLE students. 

‘CLOSING STATEMENT’ 

3. In an online questionnaire fit for self-assessment asking; 
A. How many social scientists do you know personally? (multiple choice) 
B. Have you recently experienced any added value of working with a (future) social 

scientist? (yes/no) 
C. To what extent do you think social scientists can be of added value for industry/business 

in general? (on a scale of 1-10) 
D. How would you describe the possible added value of a social scientist for 

industry/business? (open) 
E. To what extent do you think social scientists could be of added value within [name 

industry partner]? (on a scale of 1-10) 
F. How have the (future) social scientists within PEOPLE made a difference within [name 

industry partner]? (open) 
G. To what extent would you now arrange for a social scientist on your team in the pursuit 

of your goals? (on a scale of 1-10) Please elaborate (open) 
H. To what extent would you now recommend others to arrange for a social scientist on 

their team in the pursuit of their goals? (on a scale of 1-10) 
4. In a workshop setting on national level together with participating students and faculty 

educators focused on the aims and results of the Learning Cycle; 
5. In a panel discussion/workshop together with participating students and industry 

professional during a PEOPLE Co-creation Camp in front an international external public 
from academic, research and business environment as well as people from the wider public 
answering questions such as: ‘How have (future) social scientists within PEOPLE made a 
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difference within industry?’ ‘How did this added value come about? The results of this panel 
discussion/workshop will be used as part of the PEOPLE dissemination strategy (WP5).  

6. In an online statement/testimonial/interview/video answering a question along the lines of 
‘Why I want a social scientist on my team’ The creation of these will be coordinated in close 
collaboration with work package 5, for they will be part of the PEOPLE dissemination 
strategy (WP5). 

 Stakeholder group 3: participating faculty educators 

As with the participating students, the group of faculty educators connected to PEOPLE is diverse. 

Although they all research and teach within HEI’s, their academic backgrounds and research foci 

differ. Where and how do we ask faculty educators to share how they actively involve business in 

the design of education programmes? 

BASELINE 

1. In an online questionnaire fit for self-assessment prior to their 2-day PEOPLE training 
asking: 

A. Have you ever collaborated with industry professionals? (yes/no) 
B. With YES -> What was the nature of your collaboration with industry professionals? 

(open) 
C. To what extent do you think collaborating with industry professionals can be of 

added value for education in general? (on a scale of 1-10) 
D. To what extent do you think collaborating with industry professionals can be of 

added value for you as a faculty educator in the design of education programmes 
and/or study curricula? (on a scale of 1-10) 

E. Have you ever, as a faculty educator, collaborated with industry professionals in the 
design of education programmes? (yes/no) 

F. With YES -> What was the added value of collaborating with industry professionals 
in that specific collaboration? (open) 

G. With YES -> To what extent would you recommend other faculty educators to 
collaborate with industry professionals in the design of education programmes (on 
a scale of 1-10) 

H. With NO -> What has been the underlying cause for this? (open) 
I. With Yes -> Under what circumstances would you be inclined and able to collaborate 

with industry professionals in the design of education programmes? (open) 
J. How would you describe the ways in which you actively involve industry/business in 

the design of education programmes at this moment? (open) 

 

 

MIDTERM 
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In a (reflexive) report during their active participation in a PEOPLE Learning Cycle describing the 

course and nature of their collaboration with their PEOPLE industry partner together with a 

detailed description of the foreseen and unforeseen benefits and hurdles they have encountered. 

‘CLOSING STATEMENT’ 

2. In an online questionnaire fit for self-assessment asking; 
A. Have you ever collaborated with industry professionals? (yes/no) 
B. To what extent do you think collaborating with industry professionals can be of added 

value for education in general? (on a scale of 1-10) 
C. To what extent do you think collaborating with industry professionals can be of added 

value for you as a faculty educator in the design of education programmes? (on a scale 
of 1-10) 

D. What has been the added value of collaborating with industry professionals from [name 
industry partner] during PEOPLE? (open) 

E. What have been the foreseen and unforeseen hurdles you encountered in your 
collaboration with industry professionals from [name industry partner] during PEOPLE? 
(open) 

F. To what extent would you recommend other faculty educators to collaborate with 
industry professionals in the design of education programmes (on a scale of 1-10) 

3. In a workshop setting on national level together with participating students and industry 
partners focused on the aims and results of the Learning Cycle; 

4. In a panel discussion/workshop together with participating students and industry 
professional during a PEOPLE Co-creation Camp in front an international external public 
from academic, research and business environment as well as people from the wider public 
answering questions such as: ‘How have (future) social scientists within PEOPLE made a 
difference within industry?’ ‘How did this added value come about? The results of this panel 
discussion/workshop will be used as part of the PEOPLE dissemination strategy (WP5).  

5. In an online statement/testimonial/interview/video answering a question along the lines of 
‘How collaborating with industry helped me innovate education?’ The creation of these will 
be coordinated in close collaboration with work package 5, for they will be part of the 
PEOPLE dissemination strategy (WP5). 

 Evaluating the HEI – Industry collaboration: involving all stakeholders 

Last but not least, where and how do we ask all stakeholders to express their experienced 

benefits and experienced challenges of the collaboration with regards to the aimed transfer of 

knowledge and experience and the solving of business challenges through the implementation of 

People-centred Learning Cycles? 

BASELINE 

1. In a report of a meeting between involved industry professionals and faculty educators (on 
a national level) in which they discuss the desired results of the collaboration, expectations 
of each other’s role, input, effort and conduct in the achievement of those results and the 
practical agreements resulting from all this. IMPORTANT: this meeting (and thus the 
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agreements made) should also include the desired benefits (KPI’s) for business and the 
correlation between these benefits and the research of students. As the outcomes of this 
meeting involve aspects of activities within WP2 and WP3, they should be shared with the 
WP / Task leaders of these work packages. 

2. In a report from(?)  a meeting between involved students, industry professionals and faculty 
educators in which they discuss the desired results of the collaboration, expectations of 
each other’s role, input, effort, conduct in the achievement of those results and the practical 
agreements resulting from all this. IMPORTANT: this meeting (and thus the agreements 
made) should also include the desired benefits (KPI’s) for business and the correlation 
between these benefits and the research of students. As the outcomes of this meeting 
involves aspects of activities within WP2 and WP3, they should be shared with the WP / Task 
leaders of these work packages. 

MIDTERM 

3. In the monthly (reflexive) reports written up by industry professionals and faculty educators 
that are (already) gathered in the context of WP3. 

4. In monthly (reflexive) reports written up by participating students in the context of their 
PEOPLE supervision. 

‘CLOSING STATEMENT’ 

5. In a report of a meeting between involved industry professionals and faculty educators in 
which they reflect on the achievement of the desired results of the collaboration set at the 
start of the Learning Cycle. Concretely, the above-mentioned baseline document in this 
regard is used as an anchor point for reflection. Are the desired results achieved? How did 
that achievement come about? Which (unexpected) hurdles were overcome? What 
(unexpected) benefits were experienced? Etc. The outcomes of this meeting also involve 
aspects of activities within WP2 and WP3 and thus should be shared with the WP / Task 
leaders of these work packages; 

6. In a report of a meeting between involved students, industry professionals and faculty 
educators in which they reflect on the achievement of the desired results of the 
collaboration set at the start of the Learning Cycle. Concretely, the above-mentioned 
baseline document in this regard is used as an anchor point for reflection. Are the desired 
results achieved? How did that achievement come about? Which (unexpected) hurdles were 
overcome? What (unexpected) benefits were experienced? Etc. The outcomes of this 
meeting also involve aspects of activities within WP2 and WP3 and thus should be shared 
with the WP / Task leaders of these work packages. 

 Involving outsiders’ eyes 

As stated in 4.3, key external stakeholders will be involved to enhance independent and 

objective evaluation. This will happen on different occasions. 

1. PEOPLE community members will be asked to evaluate the events they participate in and 
reflect upon the results and the process during these events. Such events are the sixteen 
Sustainable Café’s and the two Co-Creation Camps that will be organized during PEOPLE; 
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2. The PEOPLE advisory board members will regularly be involved in the evaluation studies. 
During the multiple consortium meetings and the above-mentioned Co-Creation camps. 

 Other evaluations: trainings, toolkits, events 

The ‘Detailed Project Description’ mentions that PEOPLE trainings, events and toolkits would 

also be object of evaluation. Indeed, these evaluations will be conducted and individual partners 

will be responsible for undertaking them in their own countries, keeping records of them and 

sharing relevant findings with the leaders of WP2, WP3 and WP5. After careful consideration, the 

decision was taken not to incorporate the evaluations of each training, event and toolkit in this 

evaluation strategy. There are at least three reasons supporting this choice. First, evaluating 

trainings, events and toolkits goes beyond the established limited scope of the evaluation outlined 

in this document, which focuses on the Learning Cycles and on collaboration between higher 

education and industry partners. Second, designing standardised evaluation tools for extremely 

diverse project activities and outputs is challenging and would have come at the cost of depth of 

information gathered. Third, while the evaluation of each training, event and toolkit will not be 

used as direct input for the evaluation studies of WP4, these project activities and outputs do 

provide the opportunity to generate data for it. For instance, project events are key moments to 

collect the views of outsider eyes and trainings will be covered in reflexive reports throughout the 

learning cycle.  
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5 PLAN OF ACTION (OR HOW TO GO ABOUT IT ALL) 

 28 steps to take 

To provide each individual national partnership (duo between a HEI and industry partner) 

with an overview of what needs to be done in the context of this evaluation strategy, the following 

is a list of steps that need to be taken to successfully contribute to WP4. 

Overall 

1. Appoint a national evaluation coordinator responsible for 1) reading the raw (qualitative) 
data and 2) writing the below-mentioned report that provides an overview of that data. This 
is repeated for baseline, mid-term and final evaluation. Share the name of this coordinator 
with WP4 leader VUA before 1/9/2017 and again before 1/9/2018; 

2. Collaborate with WP2 to evaluate (on a national level) the PEOPLE toolkit; 
3. Collaborate with WP3 to evaluate (on a national level) the Learning Cycle trainings for 

students, industry professionals and faculty educators; 
4. Collaborate with WP5 to evaluate (on a national level) the various national PEOPLE events, 

organised during the Learning Cycles; 

Baseline 

5. Provide WP4 leader VUA with details of expected respondents (students, industry 
professionals, faculty educators) before 15/9/2017 and again before 30/9/2018; 

6. Ask students for personal statements as mentioned in 4.6 before 31/10/2017 and again 
before 31/10/2018; 

7. Ask students to fill in baseline questionnaire as mentioned in 4.6 before 31/10/2017 and 
again before 31/10/2018; 

8. Ask industry professionals to compile baseline online questionnaire as mentioned in 4.7 
before 31/10/2017 and again before 31/10/2018; 

9. Oversee the compiling of baseline questionnaires by faculty educators as mentioned in 4.7 
before 31/10/2017 and again before 31/10/2018; 

10. Elaborate data (questionnaire & qualitative data) in a national report covering student / 
industry / academic input in relation to the relative indicator for success and reflecting on 
the questions asked in the different questionnaires; 

Mid-term 

11. Ask students to write their reflexive mid-term report as mentioned in 4.6; 
12. Ask students to write their mid-term blog as mentioned in 4.6; 
13. Ask industry professionals who interact with students to write a reflexive mid-term report 

(500-800 words) as mentioned in 4.7; 
14. Ask faculty educators to write a reflexive mid-term report (500-800 words) as mentioned in 

4.8; 
15. Elaborate (qualitative) data in a national report covering student / industry / academic input 

in relation to the relative indicator for success and reflecting on the questions asked; 
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‘Closing statements’ 

16. Ask students to compile the final online questionnaire as mentioned in 4.6 before 

30/8/2018 and again before 30/8/2019; 
17. Ask students to write their final reflexive report as mentioned in 4.6 before 30/8/2018 and 

again before 30/8/2019; 
18. Ask students to write their final blog as mentioned in 4.6 before 30/8/2018 and again before 

30/8/2019; 
19. Arrange for the real-life student presentations as mentioned in 4.6 before 30/8/2018 and 

again before 30/8/2019; 
20. Ensure industry professionals compile their final online questionnaire as mentioned in 4.7 

before 30/8/2018 and again before 30/8/2019; 
21. Ask industry professionals to prepare an online statement/testimonial/interview/video (in 

co-creation with WP5) as mentioned in 4.7 before 30/8/2018 and again before 30/8/2019; 
22. Ensure faculty educators compile online questionnaire as mentioned in 4.8 before 30/8/2018 

and again before 30/8/2019;  
23. Ask faculty educators to prepare an online statement/testimonial/interview/video (in co-

creation with WP5) as mentioned in 4.8 before 30/8/2018 and again before 30/8/2019; 
24. Arrange for an evaluative workshop with all national stakeholders as mentioned in 4.6, 4.7 

and 4.8 and collect the generated data before 30/8/2018 – 30/8/2019) 
25. Ensure participation of all national stakeholders in a discussion/workshop during the Co-

creation camp following a Learning Cycle; 
26. Elaborate data (questionnaire & qualitative data) in a national report covering student / 

industry / academic input in relation to the relative indicator for success and reflecting on 
the questions asked in the questionnaire; 

27. Compile an overall reflection on the development (from baseline, to mid-term to closing 
statement) for all stakeholder groups before 30/8/2018 and again before 30/8/2019; 

28. Compile (in co-creation between HEI and industry partner) an overall reflection on the 
collaboration between HEI and Industry using all reports as mentioned in 4.9 before 
30/8/2018 and again before 30/8/2019. 

 VUA & Alliander: to coordinate, assist and compile 

To make sure the efforts undertaken by all PEOPLE partners lead to a successful evaluation of 

PEOPLE, VUA and Alliander will take the lead with regard to the development and design of the 

Evaluation Strategy (VUA) and the overseeing of its execution (Alliander). To this aim, they have 

so far taken and will take the following steps: 

• Prepare the evaluation strategy, design and share evaluation tools with Evaluation Task 
Force ahead of baseline, mid-term and closing evaluations (VUA, ongoing); 

• Involve PEOPLE’s advisory board (VUA, ongoing); 

• Provide guidance during the evaluation execution (VUA & Alliander, ongoing); 

• Prepare Gantt Chart and collect national reports (Alliander, baseline, mid-term and closing 
statements); 

• Share with all stakeholders the results of the evaluation of the first Learning Cycle (VUA & 
Alliander, deadline 30/9/2018); 
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• Share with all stakeholders the results of the evaluation of the second Learning Cycle (VUA 
& Alliander, deadline 30/9/2019); 

• Compile the overall evaluation results (VUA, deadline 30/10/2019). 


