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Executive Summary  

The Resource Book provides a detailed account of the two Learning Cycles (LCs) and the eight case 
studies that were implemented in the PEOPLE project. In this sense, it serves as a collection of resources 
that provide a thorough insight into how the LCs were implemented in practice by the project 
consortium members in four partner countries: Slovenia, United Kingdom, the Netherlands, and 
Czechia.  

While the introductory chapter briefly describes the project’s approach to applying the PEOPLE 
methodology and the second chapter explains the Learning Cycle process, the third and fourth chapters 
focus on the 1st and the 2nd LC respectively, each analysing individually the participant countries’ case 
studies. In this way, it offers an overview of the differences between partner countries in integrating 
the LCs within the existing curricula, planning and organising the LCs, designing the learning process, 
structuring and planning the student teams’ research, guiding the academia-industry collaboration 
within the learning process etc. The PEOPLE project’s Co-Creation Camps, which marked the closure of 
each Learning Cycle, are described in the fifth chapter. We include details on how the two events were 
structured, their schedules, workshop formats, and the key learnings and takeaways that contributed 
to strengthening the cooperation between higher education institutions, industry partners, and social 
sciences and humanities students.  

The PEOPLE Resource Book is therefore complementary, in particular, with the PEOPLE Methodology 
document (the approach and consolidated idea behind the teaching and learning process) and the 
PEOPLE Toolkit (people-centred development approach as a configuration of research, design, and 
development methods, tools, and techniques). In combination with the two mentioned project outputs, 
the Resource Book gathers valuable information and learnings that may support other higher education 
institutions in designing and implementing similar Learning Cycles in collaboration with industry partner 
organisations.  

Table 1 presents key PEOPLE outputs and positions the respective deliverable in the overall context.   

Table 1: Key PEOPLE outputs 

Category PEOPLE result Short Summary Target Groups 

Background 
Research & Needs 
and Requirements 
Analysis 

Conceptual 
Framework 

Conceptual Framework maps the different types 
of people-centred approaches and provides an 
overview of good implementation practices in 
business sector in European and international 
context. It identifies and analyses different 
people-centred concepts and approaches 
applicable to product and service development 
at a general level as well as being tailored to 
meet the specific contexts of industry partners.  

Higher education 
teachers 

Industry 

Students 

Skills Shortages and 
Learning 
Requirements & Skills 
Database 

Database of skills that are relevant in industry or 
business settings. Database documents the 
existing as well as the required skills of graduates 
and practitioners in anthropology, sociology, and 
psychology. Aim is to show how the devised 
PEOPLE methodology and developed 
pedagogical approach (PEOPLE Learning Cycles) 
bring together the existing skills, those already 
taught in higher education curricula, and those 
required by the industry.  

Higher education 
teachers 

Industry 

Students 
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Strategies 

Stakeholder Analysis 
and Dissemination & 
Exploitation strategy 

The stakeholder analysis and dissemination and 
exploitation strategy include the identification 
and analysis of relevant target stakeholders and 
audiences, a description of all communication 
channels, tools, and activities, as well as 
measurable objectives to assess their 
effectiveness.  

Higher education 
management and 
administration 

Industry 

Evaluation Strategy 

Evaluation Strategy defines the common 
guidelines for the evaluation of learning cycles 
and includes detailed evaluation tools that 
evaluators may fully adopt or adapt to their local 
programme of work. The evaluation is based on 
four indicators designed to assess the 
development of 1) students, 2) industry 
professionals, 3) faculty educators, and 4) the 
collaboration at national level between HEI and 
industry partners. The strategy takes on a 
formative and a summative approach, involves 
the gathering of quantitative as well as 
qualitative data and involves internal and 
external stakeholders at the start, during and 
after learning cycles. 

Higher education 
teachers 

Higher education 
management and 
administration 

Industry 

Community Creation 
Methodology 

Community Creation Methodology provides 
guidelines and methods for developing, building, 
and sustaining the PEOPLE community and to 
establish the procedures for engaging with wider 
audiences with interests in areas of high-quality 
and industry-relevant education, which involves 
people-centred approaches for the 
development, testing and improvement of 
products and services. 

Higher education 
teachers 

Higher education 
management and 
administration 

Industry 

 

 

 

 

“How to” 
Guidelines 

Toolkit 

The toolkit reviews and consolidates the exiting 
fragmented knowledge and experiences in 
people-centred product and service 
development and presents them in an 
understandable and concise way. The toolkit is 
based on best practices of collaboration and 
implementation in business sector, taking into 
actual needs of companies and existing skills of 
students.  

Higher education 
teachers 

Industry 

Students 

Methodology 

Methodology describes the PEOPLE learning 
approach together with key elements of the 
“PEOPLE mindset”, methodology of PEOPLE 
learning cycles, process characteristics with 
timelines, key phases with learning outcomes 
and suggested readings and integration into 
existing higher education curricula.  

Higher education 
teachers 

Higher education 
management and 
administration 

Activities & 
Recommendations 

Resource Book 

The PEOPLE resource book provides concrete 
examples from implementing the PEOPLE 
methodology that derive from PEOPLE project 
learning cycles and case studies. 

Higher education 
teachers 

Higher education 
management and 
administration 

Industry 

Final Evaluation 
Report 

The Final Evaluation Report aims to provide an 
overview of all evaluation activities conducted 

Higher education 
teachers 
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throughout the PEOPLE project, to inform 
PEOPLE results and to create guidelines and 
guidance for implementing PEOPLE principles.  

Higher education 
management and 
administration 

Industry 

Impact Report 

The report describes and measures the general 
and specific project impacts with quantitative 
and qualitative indicators of key PEOPLE project 
results and outcomes. The report follows the 
predefined structure including [1.] Deliverable / 
result / outcome name, [2.] Target groups and 
potential beneficiaries, [3.] Impact (descriptive), 
[4.] Qualitative indicators, [5.] Quantitative 
indicators.  

Higher education 
teachers 

Higher education 
management and 
administration 

Industry 

Policy 
Recommendations 

Policy recommendation document sets out 
according to key challenges of the PEOPLE 
project, namely the underemployment of 
European graduates in sociology, psychology 
and anthropology fields; a lack of social science 
expertise in the sustainable living and energy 
sector; the need for better-engaged social 
science learning in Higher Education. It draws on 
the experiences of PEOPLE’s national teams. 
Each has contributed recommendations that 
align with their existing professional networks 
and spheres of interest. The document has an 
advisory value by outlining steps towards future 
people centred developments in research and 
learning. 

Higher education 
teachers 

Higher education 
management and 
administration 

Industry 

Policy developers (e.g. 
ministry for education) 

Sustainability Model 

The Sustainability Model describes the 
strategy(ies) to sustain relevant project 
activities, results, deliverables and partnership 
cooperation after the funding period. In 
addition, it identifies potential multiplier effects, 
lessons learnt, success stories, best practices and 
transferability of PEOPLE results.  

Higher education 
teachers 

Higher education 
management and 
administration 

Industry 

Policy developers (e.g. 
ministry for education) 
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Abbreviations 

CCC: Co-creation Camp 

CUNI: Charles University in Prague 

EACEA: Education, Audiovisual and Culture Executive Agency 

EASME: Executive Agency for Small and Medium-sized Enterprises 

EU: European Union 

HE: Higher Education 

HEI: Higher Education Institution  

IRI UL: Institute for Innovation and Development of University of Ljubljana 

LC: Learning cycle 

PBL: Problem-based learning 

PCD: People-Centred Development 

PLC: PEOPLE Learning Cycle 

SSH: Social Science and Humanities 

STEM: Science, Technology, Engineering and Maths 

UL: University of Ljubljana 

VU / VUA: Vrije Universiteit Amsterdam 

ZRC SAZU: Research Centre of the Slovenian Academy of Sciences and Arts 
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1. Introduction 

The PEOPLE project, as the name itself indicates, focuses on studying and implementing people-centred 
development approaches in higher education and non-academic environments. However, a large part 
of the literature engaging with these approaches is using the term people-, user- or human-centred 
design. The concept of product design is applied to the process of creating new and/or improving 
existing products or services (generating ideas). Product developers are then those that execute these 
ideas, although the line between the two is thin and often blurry. People-centred approaches (such as 
usability studies) on the other hand, are usually deployed only at later stages, for instance when 
prototypes are already available.  

By using the concept of people-centred development approaches in the PEOPLE project, we wish to 
highlight the following:  

⎯ People should be involved in all phases of product development in order to create meaningful, 
relevant, useful, socially responsible, user-friendly, and sustainable solutions – from generating 
concepts, ideas, shaping products or forming services, to testing the prototypes and existing 
products/services. People are thus considered more than just “users” – active “co-creators”.  

⎯ Furthermore, the dialogue between engineers (developers), research & design teams, and people 
should be ongoing throughout the development process (including design). In other words, 
research should be part of the creative process in product/service development, and not only a 
problem-solving tool.  

⎯ Researchers with background in anthropology, sociology, and psychology have the unique 
knowledge, methods, and skills to create an efficient link between industry and people, enabling 
the transition from users to active co-creators.  

All in all, the key idea of people-centred development is that people, as ‘end-users’ or customers, should 
be included in making or improving products and services. There are a number of tools and techniques 
available that allow researchers, designers, and engineers to work with people throughout the design 
and development process. Our PEOPLE Toolkit is such a key document.  

 

Figure 1: People-centred development requests for interdisciplinary co-creation 
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Traditional vs. people-centred research  

How does the people-centred development research differ from “traditional” research? In the case of 
traditional “theoretical” research, researchers themselves often identify and define the questions that 
they wish to examine. This, however, does not take place in a vacuum, as a researcher often takes into 
account current circumstances, existing research concerning the proposed object of analysis as well as 
the feasibility of funding.  

People-centred development research by definition involves studies that are commissioned and 
financed by a client that wishes to shed light on a specific problem or issue - be they from the private 
or public sector. This means that while the study is rooted in the same theoretical and methodological 
traditions as theoretical research, it is framed by the issues of the non-academic partner (or ‘client’). As 
Sarah Pink1 explains, conducting research in such situations is not so much about the use of new 
techniques and technologies, but about using them in different ways.  

People-centred development research initiates communication and negotiation between the client and 
researcher about the sorts of questions to pursue (not necessarily clearly articulated by the client). 
Communications and negotiations between clients and researchers can continue intermittently 
through the course of the study or project.  

Approach  

A plethora of disciplines have been directly engaged in product or service development and design 
processes and have contributed to existing practices with their research methods and findings, such as 
design anthropology, business anthropology, corporate ethnography, cognitive psychology, science 
and technology studies, human factors and ergonomics, etc. 

Consequently, many existing fields and practices utilize people-centred methods – mainly attached to 
the broad field of design (e.g. human-centred or user- centred design, participatory design, co-design, 
human-computer interaction, usability studies etc.). The design practitioner, innovator, and teacher 
Elizabeth Sanders noted in 2006: “We are in the middle of massive change. The market-driven era is 
finally giving way to the people-centred era”2. Practitioners engaged in people-centred development 
professionally define themselves as design researchers, designers, user experience (UX) designers and 
researchers, customer experience (CX) designers, etc., and have very diverse backgrounds.  

Our Conceptual Framework document provides a detailed analysis between the different strands of 
approaches. The methods used in People-centred research include ethnography, field visits, usability 
testing, contextual design, focus groups, shadowing, context mapping, generative techniques, etc. 
Appendix 2 provides a detailed account of these methods. Additionally, the document provides Case 
Studies that are well-known in the industry, such as Lucy Suchman’s work at Xerox and Anna Kirah’s 

 

 

1 Sarah Pink (member of PEOPLE advisory board): Partnerships, projects and agendas. Key note lecture at the 
second PEOPLE Co-creation camp in Ljubljana, 3 July 2019.    

2 Sanders, Elizabeth B. N. 2006. Design Research in 2006. Design Research Quarterly, 1 (1): 1-8. 
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work at Microsoft. This document will contribute with a detailed description of the PEOPLE Case Studies 
in both PEOPLE Learning Cycle 1 (PLC1) and PEOPLE Learning Cycle 2 (PLC2). 

The four phases of people-centred development  

The collaborative and co-creative people-centred development process can be summarised through 
four key steps, which are intertwined and might often overlap or follow an iterative loop (see PEOPLE 
Toolkit for a more detailed description):  

1. The first step is identification, where we define whose problems are actually being solved or who 
are the people in focus.  

2. In the second step, we carry out research and analyse their needs, using and combining different 
approaches, from the social sciences and humanities. In this way, we learn about people’s everyday 
experiences, practices and habits to find out what they need and want.  

3. The third step is interpretation. On the basis of research findings and in cooperation with the 
developers we prepare recommendations for design and development.  

4. The fourth step, design, development and testing, assures optimal user experience. In this phase, 
when we already have a prototype of the product or service, the central question is why and how 
- and if at all - the newly created solutions are relevant, important and meaningful to people.  

 

Figure 2: People-centred development 
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2. Learning Cycles  

In the following, we provide an overview and a detailed account of the two Learning Cycles and the 
eight case studies that were implemented in the PEOPLE project. The basic idea behind the PEOPLE 
approach and its Learning Cycles is also captured in the project’s animated video3. In this chapter, we 
begin with a brief description of the process, explaining how Learning Cycles progress and develop from 
planning phase, through launch, to the implementation of case studies and their finalisation. In the 
following two chapters, we then provide a detailed description of the case studies, which were 
implemented in the first and in the second Learning Cycle in Slovenia, the Netherlands, Czechia, and 
United Kingdom.  

Planning 

At a preliminary phase, an analysis of the local curriculum and the learning environment ensures that 
the new module is effectively integrated within existing learning structures and is compatible with each 
participating HEI. According to this review, an implementation plan is proposed, which includes 
performance indicators by which to assess the impact of the cycle during evaluation (in collaboration 
with Evaluation work package). Please see Appendix 1 for an example of an Implementation plan.  

 

Figure 3: Preparation 

The selection criteria for students is agreed across all case study contexts. Selection criteria includes an 
inventory of students’ previous education, skills training and experience. At this stage, guidelines for 
communications are devised for the recording of meetings and outcomes to be used by students, 
academic instructors and industry mentors. These include expected meeting times and a process of 
note-taking and centralising the notes (for which the students are in charge). 

 

 

3 See: www.people-project-net 

https://www.youtube.com/watch?v=zNa8CsrpmKY
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Launch 

Training toolkits and materials (developed in the project’s Methodology work package) are provided 
for academic instructors on working with industry and entrepreneurial culture.  

Industry mentors and academic instructors identify challenges that can best be solved through a 
people-centred approach in cooperation with higher education institution (HEI). The challenges 
identified in each company fit under the overarching theme of “energy and sustainable living” to ensure 
connectivity between topics and comparability between case study contexts to enhance cooperation. 
Potential focus areas for student projects are defined. 

Prior to the delivery of learning cycles, the launch involves professional development training for 
business professionals and educators/research staff from higher education to transfer and share 
knowledge and experiences: 

− Training for university staff (2 intense days) to stimulate non-academic skills and introduce 
challenges in new technology areas (such as green energy, sustainable transport, new and 
sustainable production methods, novel materials etc.).  

 

Figure 4: Training for University staff in Slovenia, delivered by Prof Dr Limia Shunia (IIT) 

For instance, in Slovenia the training was delivered by Prof Dr Limia Shunia, Institute of Design, Illinois 
Institute of Technology (one of the PEOPLE project's Associated partners), who shared her experience in 
organising, delivering, and coaching at IIT’s Inter-Professional Projects Program (IPRO), an innovative and 
comprehensive approach to providing students with a real-world project-based experience. The first day 
of the PEOPLE training was dedicated to structural and organisational issues of incorporating 
interdisciplinary and applied student projects into the teaching curriculum, while on the second day, Dr 
Shunia focused in greater detail on the content and process of actual IPRO projects. 

 

− Training for business professionals (1 intense day) to introduce research and development 
methods, case studies, and the potential of people-centred development approaches. Professional 



 

Page 12 

PEOPLE Resource Book 
The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects 
the views only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained 
therein.  

development trainings are structured and delivered to business staff through the “Mentoring for 
People Centred Approaches course” (using materials developed in Methodology work package). 
The training assists each company in identifying what kind people-centred research might be 
beneficial, how, and why (methods presentation, case studies, brainstorming on its potential in 
their field of expertise).  
 

In Slovenia, this training was delivered by Dan Podjed (ZRC SAZU) and Anna Kirah (Member of PEOPLE 
advisory board). Over 20 managers and employees of Slovenian companies, government and NGOs 
attended the workshop, where they were introduced to the people-centred development approach. Dr 
Podjed presented the four steps of the approach – from identification of people and research to 
interpretation and testing, while Anna Kirah described how she used people-centred approaches in 
design and development projects at Boeing, Microsoft and other companies. 

Implementation 

A call for students is released in each country context at the beginning of the study year of selected 
study programmes, in order to identify and recruit appropriate students. Four students per country 
context are identified. Students are recruited from Bachelor or Masters programmes (or higher), 
potentially across relevant Faculties of the participating institutions, in order to ensure a mix of students 
with diverse disciplinary backgrounds within sociology, psychology and anthropology.  

At the beginning of the Learning Cycle, an Exchange session is delivered to students (2 intense days) – 
could be also organized in conjunction with Sustainable Cafés for purpose of community building. 
Knowledge on ethnographic and people-centred approaches (using material developed Methodology 
work package) are also delivered in the frame of the training. Prior to training baseline evaluation is 
undertaken to provide an insight into the existing awareness of people-centred approaches, perception 
of skills and competences, views, values on relevance of SSH knowledge and methodology for business 
and industry etc. (see Evaluation Strategy for more details).  

Research training in The Netherlands:  

In addition to the methods training that is part of the COM master program (e.g. the courses Research Proposal 
and Research Lab), the students received an additional ethnographic methods workshop focusing on 
methodology from the PEOPLE toolkit. This workshop took place in January and consisted of presentations, speed-
dating with ethnographic experts and a practical exercise. Firstly, experienced fieldworkers from the department 
of Social and Cultural Anthropology at VU shared stories about their challenges and wins during fieldwork. 
Afterwards, the students received the opportunity to ‘speed-date’ with the experts. During these talks, the 
students asked methodological questions about their research proposals. At the end of the talks, all students had 
a concrete concept work plan in terms of methodology for their upcoming fieldwork.  

In the afternoon, the students practiced their ethnographic methods. Their ‘field’ was the main building of the 
Vrije Universiteit. Equipped with the research question: “How do students and staff members shape their daily 
lives/practices within the VU in contribution to sustainability efforts?”, the students went into the building to put 
the discussed research methods in practice. Afterwards, the collected data was compiled, and students practiced 
ways in which they could analyse it. Finally, we reflected as a group on the challenges they perceived during the 
data collection.  
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Figure 5: Research & Analysis 

Students begin engaging with local partner company (supported by academic mentor and industry 
mentor). The company provides facilities for students to carry out meetings and test their products or 
services, if applicable. Activity within each business may include gathering information about products 
and services, usability testing of products and other activities (e.g. ethnographic inquiry with staff). 
Target groups outside the company are identified and initially contacted through the participating 
company and / or through academic partner.  

Students’ work is jointly monitored by the academic and industry mentors, who provide guidance and 
feedback. The industry mentor discusses project ideas and provides information for students on further 
research and development processes. The industry mentor is available to deal with queries requiring 
immediate response regarding the student project face-to-face or via e-mail or telephone calls outside 
the timetabled meetings. The academic instructor monitors student attendance and participation in 
the project and is responsible for dealing with lapses.  
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Figure 6: Example of Project Timeline in The Netherlands 

Academic instructors help the students to define target groups. They also assist the students to develop 
a project plan and methodology, combining participant observation/ethnographic enquiry, interviews, 
focus groups, behavioural interventions, field experiments and other qualitative and quantitative 
approaches as appropriate to focus. Meetings between the students and the academic instructors take 
place on a regular basis. During these meetings, students report their progress and feedback items from 
their contact with the industry mentors.   

In the event of problems or difficulties raised by the students, the academic instructors contact the 
industry mentor. The academic instructors attend meetings between students and the industry mentor 
at least once per month across teaching weeks lasting a minimum of one hour, during which students 
provide presentations on their progress. Research project development is furthermore enhanced by 
student participation in research methods modules taught in each existing study programme. 

Students keep an ethnographic journal documenting meetings and activities, but also as a reflexive 
record of project activities, research methods and reading.  

Example of Data Gathering and Analysis in Czechia 

Data gathering: 

⎯ Measurement of temperature in offices (heaters and room temperature) provided by VUPS in 28 pairs of 
rooms in two subsequent waves (total N = 112 rooms) 

⎯ Inventory of characteristics of the rooms - collected by company VUPS 

⎯ Measurement of pre-test characteristics of employees (self-reported thermostat setting, pro-environmental 
behaviour, behaviour at working place (total sample of about 160 employees) collected by students and HEI 
mentors 

⎯ Measurement of post-test characteristics of employees (self-reported thermostat setting, commitment to 
save energy, spill-over from experimental to control condition and guessing of the hypothesis of the research) 
collected by students and HEI mentors 

⎯ Data may be merged with the data from the study conducted in LC1 
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Analysis: 

⎯ The effect of the behavioural intervention on the temperature in the room and on the heater was estimated 
in a multilevel model with random parameters. 

⎯ The statistical analysis was conducted in R software. 

Finalization 

At the end of the learning cycle, the final (fit-for-industry) reports are submitted by students. An 
evaluation meeting of students, faculty and industry mentors take place in each country to explore 
emerging findings, potential new ideas and/or ways to improve existing process based on the research 
– can be also organized in conjunction with Sustainable Cafés for purpose of community building. 
Furthermore, involved parties share opinions about effectiveness of research approach and usefulness 
of people-centred approaches. Joint evaluations of project activities are undertaken by students, 
academic instructors and industry mentors using tools developed in Evaluation work package.  

 

Figure 7: Results 

Some insights from the Slovenian learning cycle can be found in this short video 
(https://www.youtube.com/watch?v=LZEIGUJR2og), filmed and produced by the Slovenian PEOPLE student team, 
explaining how in the first PEOPLE Learning Cycle the team of students, higher education and industry mentors 
applied people-centred development approaches to an industry-identified case study.   

https://www.youtube.com/watch?v=LZEIGUJR2og
https://www.youtube.com/watch?v=LZEIGUJR2og
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3. Learning Cycle 1: Case Studies and Key Findings  

PEOPLE project’s 1st Learning Cycle (LC1) involved four case studies, implemented in cooperation 
between four higher education institutions (HEIs) and four companies (all consortium partners), with a 
total of 18 Bachelor, Masters and PhD students. LCs were integrated into 4 different curricula and study 
programmes (Durham University, VUA Amsterdam, Charles University Prague, and University of 
Ljubljana). The students were asked to provide a motivation letter and a CV as part of their application 
and the criteria for selection included students' previous education, skills training, grades followed by 
experience and motivation to participate in PEOPLE activities (applied research, cooperation with 
industry partners, but also organising PEOPLE events or promoting them through social media). 

The Netherlands  

In the Netherlands, an interdisciplinary team of three PEOPLE students focused on a bottom-up, 
neighbourhood-oriented approach in the transition to natural gas-free living. The project was mentored 
jointly by PEOPLE partner organisations the Vrije Universiteit Amsterdam (VU) and the energy grid 
operator Alliander, who has initiated a ‘natural gas-transition program’. However, understanding local 
dynamics is still a missing link in the overall strategic environment management of energy 
companies such as Alliander. Therefore, PEOPLE students helped to bridge this gap by mapping local 
dynamics at a neighbourhood level and translating these into findings for teams within Alliander. 
PEOPLE students worked on similar cases in two different cities: Den Haag and Wijk aan Zee and used 
a mixed-method ethnographic approach to map the local dynamics, relying on participant observation 
and formal and informal interviewing. Additionally, they gathered data through text analysis and desk 
research. 

 

Figure 8: Images of Dutch LC1 case study 
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The students came from a variety of academic backgrounds (anthropology and organisational studies) 
and were recruited from the MSc Social and Cultural Anthropology (SCA). They have received extensive 
training during their Field Research Design course and have taken part in the training provided by 
Alliander. One MSc Culture, Organisation and Management student has received extensive training in 
a course named ‘Research Lab’.  

 

Figure 9: Dutch LC1 team 

VU’s SCA programme began with a two-month comprehensive theoretical orientation on Mobility, 
Diversity and Development. After these two months, all students chose one out of three MSc profiles: 
1. Mobility and Diversity or 2. Development and Sustainability or 3. City, Space and Politics – all choices 
available to PEOPLE students. To provide students with relevant additional knowledge and theory, they 
have received two days of PEOPLE training related to the case study. Part of this training was an energy 
transition workshop provided by Alliander; additionally, students have received training with regards to 
people-centred approaches. 

From September to December 2017, in parallel with the theoretical courses, all SCA master students 
followed a module on field research design. In this module, they prepared a complete research proposal 
and they received training in ethnographic research skills, involving a range of qualitative methods for 
general applicability in real-world issues. Visual methods and ethnographic writing were part of this 
skills training. The PEOPLE students designed their Field Research Plan around the Dutch Case brought 
in by Alliander. 

Throughout the 12-month master’s programme, the PEOPLE students were matched (in pairs) with VU 
SCA supervisors, who were specifically assigned to PEOPLE based on their experience with sustainability 
and industry collaboration. Thanks to their participation in PEOPLE, the students received more hours 
of supervision from these supervisors and their supervision was customized to cater to their needs 
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within PEOPLE. In addition to supervision from VU supervisors, the four PEOPLE students were matched 
with an Alliander supervisor and they became members of Alliander project teams (in the same pairs). 

From January to April 2018, the students carried out their field research and from April to June, they 
individually wrote their master’s thesis. To support students in writing their theses, the students 
followed the weekly Graduate Seminar in addition to meeting their supervisors at VU and Alliander. The 
four PEOPLE students have, in addition to writing their thesis, produced a fit-for-industry document, 
and gave a presentation for Alliander staff at the end of the cycle.  

At VU, the integration of the learning module has encouraged exchange and coordination between 
various people involved in the different learning modules that make up the curriculum, in order to 
ensure smooth alignment with PEOPLE additional activities, meetings and assignments. It has also 
enhanced exchange and coordination between department members involved in teaching the learning 
modules and academic supervisors. It has provided the department with a vehicle to develop a common 
vision about “applying anthropology”. Finally, it has provided them with a means to connect to faculty-
based initiatives. 

At Alliander, business professionals involved in different project events (such as the training for industry 
partners) have reported more awareness and understanding of what social sciences entail and can bring 
to the organisation. Especially for the understanding of social anthropology, workshop attendees could 
express in detail what the benefits for Alliander could be, for example through techniques such as mind-
maps and baseline reports. Personal meetings at (team) management level made a difference in raising 
awareness that anthropologists can bring a new perspective to the team. This personal approach has 
helped to make the contribution of anthropologists to a team more tangible in the eyes of senior 
management. Due to PEOPLE, an anthropologist has been hired in a team where the PEOPLE case 
studies were executed by the students, university and business experts. This new colleague was not 
specifically hired because she is an anthropologist, but because of transferable skills that she can offer 
and are perceived as a valuable contribution to the diversity of the team. This in turn is an important 
learning take away for the PEOPLE project i.e. applying transferable anthropological skills to create a 
different perspective to the whole team. 

Slovenia  

In Slovenia, the PEOPLE team’s work was centred around MePIS Energy, which is Metronik’s energy 
information system for energy management, customised and designed for managing energy 
consumption in industry, infrastructure facilities, and buildings. The students tackled some of the 
following broad questions in their first learning cycle: How can we use ethnography and other 
qualitative research methods to study IT solutions for energy efficiency in buildings? How to combine 
thick data with big data stored and analysed by an energy information system? How to plan and carry 
out a people-centred development and design process?  

With guidance from both academic mentors (ZRC SAZU) and industry mentors (Metronik), a team of 
students from various disciplines (anthropology, history, philosophy, psychology, social informatics) 
combined qualitative, ethnographic research methods (participant observation, semi-structured 
interviews, focus group discussions) with quantitative research methods (questionnaires and analysis, 
data mining). The Learning Cycle was offered as an extracurricular course (with ECTS) that enabled 
participation of students across University of Ljubljana’s individual Faculties or Departments.  

Specifically, the Slovenian case study was an energy information system, installed in one of the buildings 
managed by the University of Ljubljana. The key research question was how to make the building a 
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people-friendly and sustainable place by improving existing and designing new solutions. The team 
applied people-centred development approaches in order to: analyse how the information system is 
used in one of the buildings of the University of Ljubljana; analyse how (if) MePIS Energy is influencing 
energy consumption and energy-related costs; provide guidelines and suggest modifications of the 
existing system; and to develop upgrades or innovative ideas for utilising the existing system for a more 
efficient, lesser use of energy. 

The students initially designed a questionnaire that was sent out to all building occupants and that 
focused on their perception of the indoor environment and wellbeing in the building. They interviewed 
building occupants to gain feedback about the energy information system and energy use in general, 
so that they could learn more precisely what the problems are that they needed to solve and to identify 
better solutions for. They also attended lectures at both Faculties housed in the building, so that they 
could experience the environment and interactions with the energy system first hand. One of their 
most innovative approaches was combining qualitative research data with data gathered from sensors 
in a chosen set of rooms. Through data mining and statistical analyses, they defined patterns of 
workplace behaviour, which they contrasted with data from their interviews to address and explain the 
most interesting observations. 

Key research questions 

- Whether and how the Energy Information System MePIS is influencing energy use and energy-
related behaviour in the building. 

- Whether and how could a people-centred approach improve the energy efficiency of the smart 
building as well as the wellbeing of building occupants: 

▪ Who is using the system? 
▪ How is the data read and managed? 
▪ How do the building occupants feel in the building? What are their values, ideas about 

energy use?  
▪ What could influence the building occupants to behave in a more energy efficient way? 

Could the data from sensors and MePIS be used to support energy efficient behaviour? 
▪ How could the smart building be tweaked in order to improve the way its occupants 

feel about it and in it? 

 

Figure 10: Slovenian LC1 team workshop: Co-creating the research process 
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Research methodology 

The Slovenian team combined quantitative and qualitative research methods.  

- Questionnaire (with scale and open-ended questions) was sent first to employees and students 
at the Faculty of Administration (pilot), then second version to the two faculties housed in the 
case-study building. SPSS analysis and interpretation.  

- Two focus group interviews (one with a mix of faculty staff and students, one with technical 
maintenance staff of 11 different University of Ljubljana buildings). 

- Interviews with selected staff, energy managers, students (building occupants and managers), 
transcription, analysis. 

- Participant observation (classroom, offices, corridors, control room). 
- Data ethnography / Data mining (analysis of the data from sensors – room temperature, 

ventilation, window opening, door, room occupation, air quality in selected sample rooms). 
Interpretation of data to inform and guide subsequent interviews with the occupants of those 
rooms.  

- Analysis of research data, preparing guidelines for Metronik, presentation at Metronik.  

 
Figure 11: Slovenian LC1 team on field visit: building energy systems 

Main findings 

- Even though the case study building was the biggest investment of the University of Ljubljana 
in its history (cca. 81 M EUR), and is its newest and most automated building, the building 
occupants were not satisfied with it, and were sometimes outright frustrated about it.  

- The energy information system and the control system (SCADA – supervisory control and data 
acquisition) are functioning and gathering and analysing large amounts of data about the 
building energy performance and indoor environment, but mostly, no one knows what to do 
with this data or how to use it to improve the quality of the indoor environment and/or energy 
efficiency.  

- Building occupants show high awareness of the importance of having an energy efficient 
buildings and value sustainable living. However, they are unable to perform their tasks 
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(studying, lecturing) well, as they are often either too hot or too cold in the building, the air 
ventilation is too strong and not optimally placed.  

- One of the biggest frustrations is the minimalist interior design (a lot of concrete walls, which 
were perceived as cold and uncomfortable). 

- Lack of understanding, knowledge and/or time by the people who should be working directly 
with MePIS (maintenance staff).  

At the final stage of LC1, the students prepared a presentation of their research process, methodology, 
findings, and analyses for Metronik staff. They also prepared five key recommendations, based on their 
research findings. 

1. Systematic approach to involving their product users into the optimisation loop. (During the 
development of new products, such as MePIS).  

2. Using ethnographic methods to define ‘user needs’ when configuring MePIS. (Installation of 
the system is always adapted to the individual building – taking into account who will be using 
it, how, and why throughout the process.) 

3. The PEOPLE case study’s ethnographic material could provide a story for marketing purposes.  
4. Public display of data and analyses from MePIS; which could be interesting and meaningful to 

the building’s occupants, or could incite them to behave in a more energy-efficient way. (E.g. 
showing how much energy was saved in the past week, designing a “competition” to improve 
the result in the next week; showing the frequency and intervals of when windows are 
commonly opened and advising on when it would be better to air the rooms (e.g. in the 
morning, not after lunch when the day is hot).  

5. Strategic idea – marketing Metronik and its product (MePIS) as environmentally responsible, 
showcasing the data from the case study and other examples, how an energy information 
system contributes both to indoor environment quality and the environment.  

At the University of Ljubljana, the students’ work in PEOPLE took place in the context of extracurricular 
course syllabus. Student successfully completing the project received a certificate for 4 ECTS. Students 
were assessed on the basis of their individual final reports. One of the students has integrated the 
PEOPLE research into her PhD proposal and is using it as her primary case study. Other students used 
the research and analysis for assignments at courses that are taught as part of their curricula (e.g. 
methodology course).  

The PEOPLE project has brought interdisciplinarity into Metronik, which predominantly employs 
engineers and IT experts. The company employed one social anthropologist, who was responsible for 
activities related to PEOPLE project. Through the case study and the first Learning Cycle, the project 
introduced hitherto unused methodologies (people-centred approaches, qualitative approaches) that 
contribute to the product development process and improvement of a particular product (MePIS, an 
energy information system), which lead to generating new ideas. MePIS is originally a product of expert 
knowledge in automation systems, engineering and IT, and there is generally lack of time and money 
(as is generally true for SMEs) for research that delves deeper and wider: in this case, such research 
was enabled by participating in the PEOPLE project.  

The PEOPLE case study and Learning Cycle have brought the company’s product closer to its users and 
individuals, affected by the system (i.e. all occupants of the building: academic staff, technical staff, 
administration, researchers, students). Previously, there were only a few technical and accounting 
personnel that were in contact with MePIS. With PEOPLE’s people-centred development approaches, 
MePIS got to be a part of a bigger story, while a wider array of users was directly involved in the 
research. This opened the opportunity to explore questions that were hitherto side-lined: “How are 
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professors actually interacting with the automated building?”, “Could the students see and read the 
energy use reports and analyses?”, “Could their behaviour be influenced by the software in order to 
increase energy efficiency and the quality of the indoor environment?”.  

The first results of the case study also showcased the relevance of using people-centred approaches in 
the field of technology development, energy efficiency and energy information systems in smart 
buildings. The research conducted within PEOPLE sparked a lot of interest, specifically around the 
following questions: (1) how building occupants interact with the smart building systems and (2) how 
they experience or perceive the smart building. The PEOPLE team (students, industry mentors and HEI 
mentors) realised that these are both particularly relevant to them, but have thus far not had the 
opportunity to share their experiences or contribute ideas. This was shown, for instance, through a very 
high response rate to the PEOPLE questionnaire that included hundreds of comments that expressed 
the respondents’ dissatisfaction with the smart building, and in particular its energy system and 
automated functions (heating, ventilation, air-conditioning, automated external shades etc.). These 
results therefore support the importance of involving social sciences in all phases of technology 
development – including the planning and testing phases, from which they are usually left out. 

Czechia 

In Czechia, researchers at Charles University in Prague and their industry partner VÚPS launched a 
study on the efficiency of conservation interventions in administrative buildings. The study had three 
objectives:  

- to decrease energy consumption in administrative buildings;  
- to employ the knowledge of social science about people’s behaviour in policies aiming at a 

higher efficiency of public buildings; 
- and to engage students of social sciences in a practice-oriented research. 

The intervention was designed to motivate city (and state) office workers to regulate temperature in 
their offices in order to conserve energy. The efficiency of the intervention that employed a 
combination of feedback and goal setting was evaluated on the basis of real changes in energy 
consumption and also of changes in behavioural intention to conserve energy.  

Four master students of sociology and related fields participated in all the stages of intervention 
study. They prepared interventions and evaluation questionnaires, analysed data and drew conclusions 
with both practical and scientific relevance. The students have actively participated in 2 training events. 
An additional 2 hours discussion took place with students on their prospective contribution to solutions 
of issues related to energy consumption. 

The project methodology included an experiment, as seen in the student presentation slide below:  
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The commitment mentioned was defined in the following manner: written or verbal promise of 
behavioural change obliging one to a specific goal, in this case reducing heater temperature. The results 
were as follows:  

- Study 1 (pilot): November – December 2017 (6 weeks), 36 offices, 44 persons  
Results: accepting any commitment → reducing heater temperature (-1.4 degrees Celsius) 

- Study 2: January – March 2018 (2 x 6 weeks), 62 offices, 90 persons 
Results: some commitments worked → reducing heater temperature (-0.4 degrees Celsius) 

Overall, the students found that the act of accepting a commitment has a positive effect on decreasing 
indoor temperature. 

At Charles University, the module was taught in the shape of a “research colloquium”. This format was 
familiar to the head of department, who approved the module alongside academic partners. The 
research colloquium had been running as a course for several years at the Department of Sociology. 
The main motivation to provide teaching within this course was to enable the students to get credits 
for participation in PEOPLE without the necessity to change the existing sociology curriculum. 
Therefore, the practically oriented research course was already existing before PEOPLE, as well as their 
collaboration with business in their research projects, which run independently of teaching (at the 
Environment Centre – a research-only department). PEOPLE, however, provided an opportunity to let 
student participate in research in collaboration with business for credits. 

At VÚPS, senior management and other engineers from the company believed that technical knowledge 
was superior to what social sciences can bring to product and service development. It was perceived 
that social sciences could not deliver results as accurate as senior managers and engineers considered 
necessary. The PEOPLE coordinators have identified several reasons for that:  

1) lack of experiences in working with social scientists;  
2) the belief that inexperienced social science “outsiders” do not understand how technical 

devices - and business in general - operate, since social scientists did not experience it 
personally (e.g. engineering and technical development of a specific device, counting energy 
consumption, selling products on market etc.);  

3) the view that scientific high-level findings from social sciences cannot be used in business 
environment (e.g. cognitive biases that affect human behaviour).  
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The PEOPLE project has developed concrete strategies to raise the added value of social sciences in 
product and service development, which partly contributed towards changing this mindset among 
senior management and VUPS technicians: 

- demonstrating the profound knowledge and methodology from different fields of social 
science and arguing its value (in the context of PEOPLE trainings for business professionals, 
sustainability cafés and other events etc.);  

- presenting surprising and counterintuitive findings that are different from what engineers 
currently believe is correct, valid and true (for instance, the finding that the price of green 
goods does not need to be a barrier for purchase but an additional motivation since it works as 
a mean to elevate one’s social status. Also, that people may be better motivated to behave pro-
environmentally by following social norms); 

- for social science students to consistently and insistently point out what difference a social 
science study would have made in projects that should have included a social 
science/ethnographic component but did not.   

United Kingdom 

In the UK, five taught postgraduate students addressed research questions relating to the design and 
operation of telecare products and services, mentored jointly by Durham Energy Institute (Durham 
University) and industry partner Kemuri. Kemuri is a company that has developed a telecare product 
that allows older people to live independently in their own homes by enabling carers to track the elder 
person’s activity in the home, or lack thereof. Because the technology was in its early days, there was 
a lot of room for improvement, both for the software and the hardware attached to the Kemuri 
monitoring device. 

The Kemuri smart sockets have the appearance of a standard double power socket. They function as a 
normal power socket, but are fitted with multiple sensors to measure motion, temperature, power 
usage and power supply. They are installed in the homes of elderly residents living independently in 
properties owned and managed by two housing associations. Sensor data is analysed by artificial 
intelligence algorithms that learn patterns of daily activity and alert families or carers if they detect 
significant changes in residents’ daily routines. PEOPLE students in the UK studied how housing 
managers with a duty of care for their residents need and use the telecare service, provided by Kemuri. 

The students’ starting initial aim was to understand more about the product and the business drivers 
behind Kemuri, which is a very small start-up company. What had inspired the development and what 
it hoped to get out of the development, alongside a better understanding of the product itself? To 
achieve this, they met with the different members of the business - including the founder, product 
designer and marketer - and visited their production location. Additionally, they undertook a literature 
review of the published information around ageing and telecare in the UK, to be able to put the product 
in context and start to devise the key areas of enquiry for the project.  

Having developed a preliminary understanding, they moved on to focus on the potential users and 
existing trials and demonstration sites. The product was being targeted at the elderly and had been 
installed in sheltered housing sites in the North East, around Durham and Sunderland. The students 
interviewed the wardens and managers from the housing companies on these sites, in order to 
understand how the devices were being used, how they aligned with what was already in place and 
what had attracted or put people off in using these devices.  
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Following these conversations, they arranged a series of one-on-one and group interviews and 
workshops with residents, some of whom had the device installed already, to see how they had found 
having the device, why they had chosen to have the device installed or why they had not wanted to 
have the device. As part of a wider investigation into telecare, ageing and support, they have organised 
focus groups with elderly people to understand the broader application of the product and what other 
needs/attractions or detractions might be linked to the product. 

 

Figure 12: UK team field visit to Kemuri factory 

The students grouped their findings in the following categories: 

1. Motivations for the Uptake of Telecare: Three main areas were revealed by participants 
regarding their motivations for considering telecare devices: (i) peace of mind and becoming a 
burden, (ii) quick emergency response and (iii) familiarity with the technology.  

2. Understanding Consumer Expectations of Telecare Devices: Research revealed that three main 
aspects, key to understanding consumer expectations are (i) feedback, (ii) response and (iii) 
responsibility for alerts.  

3. The market for the Kemuri Product: Understanding the dynamics of how people engage with 
the device is an essential element in considering market demand for a product or service. 
Innovation in the application of a technology can drive significant new demand when targeted 
at the right potential users. This has been explored at two levels: (i) personal and (ii) 
community.  

4. Family and Community Dynamics: Family dynamics influence decisions to move to sheltered 
housing and use telecare.  

5. Technological Readiness: The students covered three considerations: (i) Understanding of 
Telecare, (ii) Concerns about Privacy, and (iii) Familiarity with Technology.  
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In response to the findings from the fieldwork undertaken a series of recommendations have been 
identified. These were grouped into two broad sections, i) those relating the product and ii) areas of 
valuable future study. For the next stage of development for the device, the students recommended 
that:  

- The use of the phrase ‘telecare’ within publications and functional material should be 
discouraged.  

- The alert service provides additional options to customise the frequency and nature of alerts, 
including when an alert is first triggered or once a care provider or emergency services have 
responded.  

- Different levels of notification are provided (urgent response to make social call) to different 
types of contact, carers, family, friends and across different technologies (desktop, tablet, 
smart and non-smart phone).  

- The older person is notified when an alert has been triggered to provide comfort that support 
has been flagged and the device is working.  

- Continue to improve the pattern learning software to reduce alerts and build confidence in the 
alerts model and integrate with other devices already provided.  

- Development of the Kemuri ‘active’ alert button continues to improve functionality and speed 
of response.  

- Consider options to build-in greater social interaction to address issues of loneliness.  

At Durham University, the integration of the learning module in the wider curriculum has encouraged 
students to commit to the research project and the difficulties that ensue from planning and conducting 
research during academic terms (at the same time as taking other modules). It has additionally provided 
them with training and preparation for their research-based dissertation. Faculty teaching this module 
have benefited by learning how to work with non-academic partners as part of their teaching practice. 
There were 12 hours of class time with the students. Apart from class discussions, students received 
training during a field trip to a sheltered housing scheme and a fieldtrip to the factory where the power 
sockets are made. 

The PEOPLE project has brought about significant changes in the way in which the start-up thought 
about their key product (a monitoring device) and its intended audience (the elderly people, their 
families and carers). The pilot study carried out by the students in 2016 offered key insights into the 
initial market for the device, namely assisted living communities. It was found that the wardens of the 
buildings, who oversaw the care and wellbeing of the inhabitants, already possessed most of the 
information given by the device. This was confirmed by the students from a pilot project in 2017 and 
again later by the 2017-18 Learning Cycle.  These latter students organised focus groups with multiple 
elderly organisations providing the student researchers with evidence for a more relevant target group. 
This group consisted of people in their 50s/60s who live independently at a considerable distance from 
their families, and who do not currently use any telecare devices.  

Additionally, the students found that the residents at the sheltered housing scheme took issue with the 
passive nature of the device. They disliked that the device which tracked elements such as their 
activities, room temperature and moisture levels without providing any feedback. The information 
gathered by the device was processed and transferred onto an app on the phone of a carer (warden, 
friend or family member). It was unclear, however, how the gathered information could be processed 
most efficiently – specifically, under what circumstances a change in activity could be interpreted as 
worrisome (another finding indicated by the 2017 pilot study). Following an in-depth conversation with 
the students in April 2018, Kemuri was then rethinking the audience for their device and its design. 
They were considering adding an active component to their current monitor in the form of a small 
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handheld device with a communication button that can be activated by users by in an emergency 
situation. All in all, the 2018 students have confirmed information that Kemuri were alerted to by the 
pilot study in relation to the profile of target audience. The 2018 students also brought to light new 
ideas or issues for enhancing user experience of the Kemuri device, thus shaping the early stages of 
product development. 

 

Figure 13: UK team field visit to Future Homes 
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4. Learning Cycle 2: Case Studies and Key Findings  

Similarly to LC1, the 2nd Learning Cycle (LC2) involved four case studies in cooperation between four 
HEIs and four non-academic partners. LCs were integrated into 4 different curricula and study 
programmes in Durham University, VU Amsterdam, Charles University Prague and University of 
Ljubljana. In all countries, criteria for selection included students' previous education, skills training, 
grades followed by experience and motivation to participate in PEOPLE activities. 

The Netherlands  

In the Netherlands, the industry partner Alliander provided two new case studies that revolved around 
the energy transition in the Netherlands and the acceptance of new technologies and services.  

The first case study focused on the use of the smart meter. Although all Dutch households are offered 
a smart meter, the acceptance level remains low. Alliander was looking for insights in how people 
perceive and use the smart meter. One of the students, Myrna, conducted ethnographic fieldwork 
within a Dutch municipality where people have been living with the smart meter for one year. The 
second case study was about hydrogen as an energy source. In the north of the Netherlands, four 
apartment complexes were to be renovated the following year, and the residents and housing 
corporation wanted the buildings to become more sustainable. The residents have even suggested the 
‘controversial’ use of hydrogen as the alternative energy source. Using hydrogen as energy source is 
something that has never been suggested nor implemented before in the Netherlands. Alliander 
wanted to gain more insight in this decision-making process to anticipate similar processes in the future. 
Two students, Arnoldas and Nora, were assigned to this project. 

In total, four students were involved in the PEOPLE programme. Three of them were master students 
in the programme Culture, Organization and Management (COM), where they learn to have a critical-
ethnographic perspective on organizations. The fourth student was a student of Communication 
Sciences – she focused on the communication and collaboration practices within the PEOPLE project 
for dissemination purposes. 

Research methods training  

In addition to the methods training that is part of the COM master program (e.g. the courses Research 
Proposal and Research Lab), the students in LC2 received an additional ethnographic methods 
workshop focusing on methodology from the PEOPLE toolkit. This workshop took place in January 2019 
and consisted of presentations, speed-dating with ethnographic experts and a practical exercise, 
similarly to the workshop conducted in LC1. Firstly, experienced fieldworkers from the department of 
Social and Cultural Anthropology (Freek Colombijn and Lenie Brouwer) shared stories about their 
challenges and wins during fieldwork. Afterwards, the students received the opportunity to ‘speed-
date’ with the experts. During these talks, the students asked methodological questions about their 
research proposals. At the end of the talks, all students had a concrete concept work plan in terms of 
methodology for their upcoming fieldwork, which was followed by a practical experience of doing 
‘fieldwork’ within VU main building, putting the discussed research methods and analysis of research 
findings in practice (see the Dutch case study description in LC1).  
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Research planning 

The students conducted ethnographic fieldwork, and in that sense, they were expected to employ 
methods such as participant observation and informal conversation. Additionally, they made use of 
semi-structured interviewing.  

After being in the field for two weeks, a meeting was organised with all students and academic 
supervisor (end of February). During this meeting, the students were asked to visualize their field. They 
received a large piece of paper and were asked to identify relevant people, locations, and organizations 
in their field. After they identified the actors and locations, they zoomed in on their relationship with 
these actors and locations. Who did they talk to? What did they observe? Furthermore, they visualized 
their plan for the upcoming weeks. They were able to identify who they still needed to speak to, or 
what locations they still needed to visit. This visualization proved to be especially useful during the ‘first 
findings’ meeting with the industry staff. As the industry staff is not familiar with the design of 
ethnographic research, visualizing the field enabled them to understand the added value of 
ethnographic methodology.  

 

Figure 14: Dutch LC2 team visualising their field and research with mentors 

Data gathering 

Myrna spent a substantial amount of her time in a specific neighbourhood in Apeldoorn, where she 
conducted semi-structured interviews with residents and made observations. During these interviews, 
she employed a novice approach, asking residents to identify the smart meter and explain the use of 
the device. Additionally, she has joined mechanics that install smart meters for a day and spent a day 
at the customer care centre of Alliander. Furthermore, she has made observations in Facebook groups, 
focusing on the smart meter in media and people who refuse smart meters because of health issues. 
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Arnoldas and Nora resided in Emmeloord, next to the apartments that will undergo renovation. They 
spoke to the residents of the apartments on a daily basis, both by visiting their residences as well as 
‘deep hanging out’ in the local businesses and church. Furthermore, they conducted semi-structured 
interviews with members from the involved organizations, such as Alliander, the municipality, and the 
housing corporation.  

Reflexivity is a vital part of the COM programme. All of the students have kept an ethnographic journal 
as part of their fieldwork. Furthermore, they have written a reflexive mid-term report halfway through 
their fieldwork, in which they discussed what they have learned so far and whether they expected to 
be of added value for Alliander:  

“For the industry partner, I am on my way to uncover some interesting details about smart meter use 
and the attitude towards smart meter technology. For my industry partner, this is the first time that they 
gain insights into people’s lives concerning smart meter use. Knowing how people use the smart meter, 
and what aspects of it they find important (both on a practical level and in terms of their motivations) 
will be valuable for the organization. This information can indirectly be used to further shape the roll-
out process of the device.” 

Data analysis 

Data analysis was done either thematically or via Atlas.ti. The analysis of the data is taught and 
monitored within the existing curriculum.  

For Arnoldas and Nora, their findings showed that issues that Alliander might consider to be ‘small’ or 
‘redundant’, are actually issues that are most important to the residents of the apartment complexes 
that were about to be renovated. For instance, the fact that new pans need to be purchased after 
installing electrical cooking plates is something that Alliander does not take into consideration but is 
extremely important for the respondents of the research. Furthermore, they have found that the 
decision to consider hydrogen as alternative energy source came out of a long-lasting trust relationship 
with the housing corporation of the buildings rather than a sincere preference.  

Myrna has found out different relevant things about the smart meter and smart meter use during her 
research. She has shown different reasons for people to refuse the smart meter, e.g. the fact that the 
smart meter interferes with some household appliances (a fact that her case manager thought was not 
known outside of Alliander). Most importantly, her research shows that the current way of offering the 
smart meter, e.g. as a product that saves you money, could be improved. Myrna pleads for the ‘green 
meter’ with an offering that emphasizes the ability to conduct sustainable behaviour with the product.   

Sharing of preliminary data  

There have been several moments during which the students shared preliminary data with the non-
academic partner. Before fieldwork, students shared a concept version of their research proposal with 
their case manager in order to collect feedback. Afterwards they also shared the final version of their 
research proposal.  

Based on key learnings from LC1, we found it extremely important that the industry partners felt 
involved and informed about the students’ research. For this reason, the students were encouraged to 
regularly meet with their case managers during their research process. Nora and Arnoldas had weekly 
contact via e-mail with Elbert Huijzer and met him on two or three occasions during fieldwork phase. 
Myrna and Cor met up once or twice a month to drink coffee and discuss the process.  
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Besides the informal contact between students and case managers, two formal ‘first findings’ meetings 
were organized for students to share their process and preliminary results with the industry partner. 
During the first findings meeting, the students visualized their field and presented this visualization to 
their industry partners, as discussed earlier in the text. The second ‘first findings’ meeting focused 
specifically on the research process. The students, again, visualized their process and highlighted the 
things in the field that they found most telling, or things that surprised them. During this meeting, 
students and industry partners discussed what themes/concepts were of most interest to them. 
Students were able to start the data analysis with these remarks in the back of their minds. 

Refining of the argument 

The refining of the argument has been happening continuously after the students have completed their 
fieldwork. Part of this has been incorporated in the preparation for the Co-Creation Camp. The mentors 
held a separate meeting for this, and subsequently sat down with each student individually to help 
them prepare. Furthermore, they prepared the presentation for Alliander during the second Pyramid 
Principle meeting after returning from Ljubljana (2nd Co-Creation Camp). During this meeting, students 
presented their draft presentation to Marrije (VU), Maud (VU) and Peter (Alliander). Students received 
feedback on their presentations and have individually presented their results to a group of +/- 20 
industry professionals at the Alliander office. 

Supervision meetings 

Besides an introductory meeting and the official Project Start-up meeting, a training on ethnographic 
methods, two ‘first findings’ meetings, two Pyramid trainings meetings, a preparatory Co-creation 
Camp meeting, and a fit-for-industry presentation, six supervision meetings were designed to guide the 
students through the research process. The meetings lasted from 2 to 3 hours. New, innovative 
education material was used throughout the meeting. The meetings had the following themes:  

• Introduction: In this meeting we have gotten to know each other. The business cases provided 
by Alliander were discussed. We reflected on the upcoming months.  

• Challenges and opportunities of applied research: In the second meeting, we focused on all the 
challenges and opportunities that applied research has. We focused on relationship 
management (how to establish a trusting and fruitful relationship with your case manager) and 
managing expectations.  

• In the field… Now what?: The visualization exercise was done during this meeting. Furthermore, 
we focused on the importance of field notes and discussed several methods to write these field 
notes.  

• Coming out of the field: This meeting has an informal character and was used to share 
experiences and discuss the upcoming data analysis and writing process. To prepare the 
students for ethnographic writing, we discussed the use of vignettes. Furthermore, we did a 
free writing exercise.  

• Preparing for Co-Creation Camp: All things practical and content-wise were discussed during 
this meeting with regards to the Co-Creation Camp. All participants went through the program 
together and we discussed who was going to present when. After this meeting, individual 
meetings with students were conducted to provide feedback on the presentations.  

• Evaluation and wrap-up: A final evaluation meeting will be held after the fit-for-industry 
presentations with the aim to share experiences and wrap up the project. 
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Slovenia  

LC 2 in Slovenia was conducted in a different format than LC1. Whereas in LC1, the students were 
recruited from different Faculties and Departments of University of Ljubljana on a voluntary basis 
(extracurricular course), LC2 was integrated with the Epistemology of Everyday Life course at the 
University of Ljubljana’s Department of Ethnology and Cultural Anthropology, MA level (course led by 
PEOPLE team member, Dr Dan Podjed). The course was delivered in both semesters for different groups 
of students: in the 1st semester, the student group (8 students) included Erasmus exchange students 
and was conducted in English. The 2nd semester had a group of 20 Slovenian students, who continued 
the work carried out by the 1st semester students. The different format allowed for an easier 
recruitment process, regular sessions embedded within the students’ curriculum and schedule, but it 
also brought a different set of challenges, compared to LC1 (motivation of individual students, differing 
interest in the topic, number of students, and the separation of the cycle into two parts).  

Research 

The students’ research was jointly monitored by the academic and industry mentors. The students were 
working on two topics aimed at improving the carbon footprint and minimising the use of resources in 
buildings: energy and waste. The key focus of the case study was to analyse energy and waste practices 
in the case study building, different technological and also non-technological approaches and 
interventions to influence the energy- and waste-related behaviour of building occupants, and design 
an intervention strategy and plan. The building of the Faculty of Arts (University of Ljubljana) served as 
the main pilot case, where also the industry partner’s energy information system MePIS Energy is 
installed as part of the University of Ljubljana’s wider energy strategy.  

The students met regularly with their academic mentor in class, once per week. The industry mentor 
attended a number of these sessions, participating in the students’ research plan drafting, methods 
discussions etc. Some of the sessions were conducted in the field (Faculty of Arts building), and included 
different kinds of training and learning, e.g. meetings with building’s energy manager and technical 
staff.  

Research methods training  

The research methods training was provided twice (to 1st and 2nd semester students) by academic 
mentor Dan Podjed. The training included an overview of people-centred research and development 
methods with a presentation of existing case studies and examples, the role of anthropology in product 
and service development. The students received the PEOPLE Toolkit and a selected reading list. A 
separate training was provided to both groups by industry mentor Sara Arko and project manager 
Gregor Cerinšek, which focused on the goals of PEOPLE project, anthropology in industry, and 
anthropology and energy. Both groups also attended an on-site exploration of the building and energy 
systems and technologies, led by IRI UL mechanical engineer Jure Vetršek. Occasionally, external 
experts were invited to deliver a lecture at the course, presenting their experiences with project work, 
anthropology and design (e.g. lecture by Laura Korčulanin on intervention project focused on water 
conservation and design of toilets).  

Research planning 

The two teams (energy / waste) developed separate research plans, although the field site was the 
same for both groups, and to a large extent also the target groups. The plans were prepared with the 
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assistance of academic mentor, industry mentor, project leader, and two additional researchers 
(professor of anthropology and design anthropologist/lecturer in design).  

▪ Target groups: Faculty of Arts employees (Faculty management staff, teaching staff, 
researchers, students, technical support staff) and University management staff responsible 
for energy and waste management. 

▪ Methodology: analysis of previous LC data and results, questionnaire, interviews, focus groups, 
participant observation, designing of interventions for supporting energy-efficient / waste-
minimising behaviour, practices or management approaches.  

 
Data gathering and analysis 

The students worked in two teams (approx. 5-7 students per team in 1st semester, approx. 8-10 
students per team in 2nd semester), dividing the individual research tasks between them, working in 
smaller teams or pairs. In their research, they mainly relied on ethnography (participant observation, 
interviews), and supplemented the qualitative research by online questionnaire, shared on social 
media. The student teams analysed the collected data in groups and presented preliminary findings to 
the academic mentor and their colleagues in class. The collected and analysed data was regularly 
presented to the industry partner and to IRI UL (project manager) to obtain additional suggestions for 
research and analysis. Sara Arko (Metronik) provided advise on anthropological research and analysis, 
adapted to industry; Jure Vertšek (IRI UL) provided information on technical solutions in the researched 
building. 

Results 

As an integral part of the LC2 and based on the research 
findings and analysis, the students designed intervention 
strategies and plans to impact energy and waste behaviour 
and management at the research site. These designs were 
prepared as part of the teamwork in different formats (Power 
Point presentations, leaflet designs, posters, wall sticker 
designs etc.). The intervention designs were presented in-
class to peers and mentors. Each student also submitted a 
final essay to the course academic mentor for assessment. 
The essays included an overview of the learning, research, 
analysis and project outcomes and results, including relevant 
literature used in the course. Additionally, in the essays the 
students provided an evaluation and a reflexive account on 
the PEOPLE teaching and learning approach, assessing the 
learning approach and learning outcomes. The students were 
graded based on the basis of their participation in team 
research and intervention design, their public presentations, 
and their individual essays. 

 

 

 

Figure 15: Example of Slovenian team’s 
intervention poster 
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Dissemination of research findings  

The student teams presented their research results and intervention designs at the University of 
Applied Sciences FH JOANNEUM, Graz, Austria, where they attended an event “Gamifying 
Sustainability: Intercultural and Interdisciplinary Solutions”, co-organized by the Institute of Design and 
Communication, University of Ljubljana and ZRC SAZU. After presenting their solutions for waste and 
energy management, they participated a workshop, during which the Slovenian and Austrian teams 
intermixed and participated in the development of new solutions for promoting a sustainable lifestyle. 
At the end of the meeting, five student teams presented their proposals for new solutions. Even though 
they were designed in a very short period of time, they managed to prepare innovative suggestions and 
demonstrate the importance of crossing the disciplinary limits for developing breakthrough ideas to 
support a sustainable lifestyle. Information about the event in Graz was shared on the Invisible Life of 
Waste project page and on IRI UL’s page, and was further distributed by social media (also by 
participating students). One of the students’ essays including the learning process, research, analysis 
and results, was published on an anthropology blog Antroponovičke. 

Co-Creation Camp  

Due to the size of student team that participated in the Slovenian LC2, a core team of 4 students was 
selected on a voluntary basis to participate in the Co-Creation Camp. They presented both the waste 
team and the energy team research and results.  

 

Figure 16: Slovenian PEOPLE student Jakob Jurkas presenting their case study at the 2nd Co-Creation Camp 

 

https://antroponovicke.wordpress.com/2019/06/07/ne-meci-v-isti-kos/
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Czechia  

CUNI and VUPS conducted a study on efficiency of conservation interventions in administrative 
buildings. The intervention was designed with the goal to motivate city office workers to regulate 
temperature in their offices in order to conserve energy.  An innovative way of plea to commit for 
energy savings were used (a printed commix and an in-person plea to participate in the study). 

 

Figure 17: Czech LC2 case study 

The course was included into the existing curriculum of Master Program in Sociology, Faculty of Social 
Sciences at Charles University; namely: Research Colloquium I and II (for 4 ECTS).  

Research methods training 

▪ reading empirical research articles using the same experimental methods; 
▪ student’s participation in all steps required by the pre-defined research design; 
▪ students’ own proposals of experimental materials (pre-test questionnaire, intervention and 

post-test questionnaire); 
▪ programming of the materials in Limesurvey on-line data collection tool; 
▪ students presented the study in person to employees of a municipal building; 
▪ observation of the terrain, temperature setting, ventilation, dress codes, etc.; 
▪ data manipulation and analysis: 
▪ presentation of the results (see the presentations). 

Research planning 

▪ The design of the entire study was predefined by the HEI and the business partners before the 
start of the LC2. 

▪ Research design: experimental study with 2 factorial (conditions: experimental, control) 
between-subject design. 

▪ Behavioural intervention in experimental group was based on commitment to save energy 
(similar to New-Year’s resolutions, commitments increase internal pressure and sometimes 
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even external social pressure, to achieve whatever one is committed to. Commitments are 
relatively inexpensive tools that can achieve remarkable outcomes.) 

▪ Target group: employees of a public building. 
▪ Students designed all research materials (questionnaires, commitment). 
▪ Students learned how to make an on-line questionnaire in Limesurvey (which was subsequently 

used in the study). 
▪ Students learned how the data collected via Limesurvey may be downloaded, transformed into 

an csv. or xlsx. format 
▪ Students learned how to conduct a basic descriptive statistics of the gathered data. 
▪ Students learned linear regression models on the data collected as a part of the study. 
▪ Students were introduced into advanced models which are used for data analysis. 
▪ Students prepared presentations on the results of the research and presented results of the 

Czech case study during Co-creation camp in Ljubljana. 
▪ Students participated in writing a scientific paper on the results of the study. 

 Data gathering 

▪ Measurement of temperature in offices (heaters and room temperature) provided by VUPS in 
28 pairs of rooms in two subsequent waves (total N = 112 rooms). 

▪ Inventory of characteristics of the rooms - collected by VUPS. 
▪ Measurement of pre-test characteristics of employees (self-reported thermostat setting, pro-

environmental behaviour, behaviour at working place (total sample of about 160 employees) 
collected by students and HEI mentors. 

▪ Measurement of post-test characteristics of employees (self-reported thermostat setting, 
commitment to save energy, spill-over from experimental to control condition and guessing of 
the hypothesis of the research) collected by students and HEI mentors. 

▪ Data may be merged with the data from the study conducted in LC1. 

Analysis 

▪ The effect of the behavioural intervention on the temperature in the room and on the heater 
was estimated in a multilevel model with random parameters (Gelman and Hill, 2007). 

▪ The statistical analysis was conducted in R software (R Core Team, 2014). 

Results 

▪ Acceptance of the commitment to lower the heater resulted in decrease in average room 
temperature by 0.5 °C. 

▪ Decrease by 0.5 °C corresponds roughly to 3% energy savings. 
▪ The team found that making people commit to trivial goals can be counter-productive. For 

instance, asking people to lower the heater in their offices by only a tiny bit will not bring energy 
savings.  

▪ In summary, commitments are promising tools for energy saving in public buildings in case 
reasonable goals are set.  



 

Page 37 

PEOPLE Resource Book 
The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects 
the views only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained 
therein.  

 

Figure 18: Czech LC2 case study research findings 

 

United Kingdom  

Planning 

The new non-academic partners for LC2 in the UK were the Low Carbon Economy (LCE) team from 
Durham County Council (DCC), a local authority in the North East of the UK. Within the council, the LCE 
team deal with: energy management, business support, carbon reduction, renewable energy 
installations, climate adaptation, sustainability appraisal, low carbon funding and partnership 
development. Among these projects, emphasis has been placed on electric vehicles, so a new electric 
vehicle strategy is being produced. 

Four students were recruited for the PLC 2 Case Study. The students involved in the project have been 
recruited from the Energy and Society Masters programme. Just as last year, the UK team had an 
interdisciplinary student team: two anthropologists, one geographer and one geologist. 

Research  

The student research aimed to contribute to that strategy by answering the question: ‘How can Durham 
County Council help sustain and encourage the growth of EV’s in Durham City?’ Following a few 
successful meetings between students, faculty and the DCC, the team has collaboratively set out the 
following objectives: 

▪ What are the dominant barriers to EV uptake and what relevant incentives are there for EV 
users in Durham City? 

▪ Understand the current experience of EV drivers. 
▪ Locate and understand the current available infrastructure.  
▪ Identify valuable sources of information to EV users.  
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▪ Examine examples of uptake in other locations for comparison.  

To reach these objectives, the students have used a variety of methods, including: interviewing 
current/previous EV owners, attempting to purchase an EV to understand the processes involved, as 
well as a review of existing academic literature. All of these were carried out in close contact with the 
DCC team.  

 

Figure 19: UK LC2 research plan 

Methodology and Research Process  

A variety of methods were used in reaching the stated objectives. Interviews and participant 
observation provided ethnographic data, while educational sessions provided much valued context to 
our learning. The research period ran from 15th October 2018 to 12th April 2019 (see appendix B). 
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Research Diary 

A research diary was kept throughout the research process, from design, to data collection and analysis, 
recording the research team’s seminars, participant observation and interviews, plus other activities. It 
enabled the research team to keep a historical log of the project as it evolved over time, adding their 
own thoughts and feelings to each part of the research process and finding links between the data they 
were collecting and the literature they were gathering. 

 

Figure 20: UK LC2 team field research: EVs charging in Durham 

Participant Observation 

Different forms of participant observation were used in the data collection.   

Greenfleet Event 
A Greenfleet council-run event based around future EV landscapes in the northeast was held at Durham 
Town Hall on 15/10/18. It provided a fascinating introduction to the project from a variety of 
perspectives, such as that of electric infrastructure businesses, to government officials, to DCC’s Low 
Carbon Economy Team themselves, helping us particularly with objectives A and D. 

EV Driving Experience 
On 12/12/18, the research team test-drove the Durham Energy Institute’s 2013 Mitsubishi i-MIEV 
around ten of the city’s EV charging stations (see appendix C and D). They experienced how an EV 
functions from the perspective of the EV user; how charging stations work; and their ease of access 
within the city. It contributed to our understanding of owning and using an EV around Durham City, 
contributing towards objectives A, B and C, in particular.  

Car Park Surveys 
Certain car parks are used by people from different socio-economic backgrounds, so are a useful tool 
for counting EVs (Morrissey et al., 2016). Between 9/3/19 and 6/4/19, four census surveys were 
conducted in well-known Durham car parks. All were on Saturdays, lasting 20-30 minutes, conducted 
between 10.30am and 11.30am. Carrying out research on the busiest day of the week enabled a rough 
translation between car park capacity and battery electric vehicles (BEVs) and plug-in hybrid electric 
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vehicles (PHEV) numbers, as almost all spaces were occupied. The data contributed to objectives A and 
C.  

Local Charge Point Monitoring 
As the project progressed, we found ourselves conducting random sampling while travelling in and 
around Durham. For example, one of the team members often walked past a public InstaVolt charging 
point in Framwellgate Moor (see appendix C). Each time, they’ve made a mental note of whether it was 
in use or not. Everyday ethnography contributed to the team’s understanding of public infrastructure 
charging behaviour, helping with objectives C and D. 

 

Educational Learning 

Zero Carbon Futures 
On 31/1/19, the research team had a session with the low-carbon transport consultancy company Zero 
Carbon Futures (ZCF), responsible for delivering innovative EV projects throughout the UK, such as 
OLEV’s Plugged in Places scheme (Wardle et al., 2014) (ZCF, 2019). They gained much insight into the 
progression of electric vehicles (EVs) within the UK, contributing towards objectives A, C and E. 

Elmtronics 
The research team visited Elmtronics on 28/2/19, the UK’s largest independent supplier and installer of 
EV charging points. The day provided a perspective of infrastructure charging from a company who 
design, install and maintain infrastructure for home, business and public sector use (Elmtronics, 2019), 
helping towards objectives C and E. 

Semi-Structured Interviews 

Interviewees were located via flyers the research team left on EVs (see appendix F), and educational 
and industry links. In total, eight interviews were conducted between 30/1/19 and 12/4/19, comprising 
of six males and two females. The interview guide was used roughly (see appendix G), as the team 
wanted interviewees to talk about their own cases. Three respondents replied by email, answering the 
interview guide questions. Unstructured, informal interviews with EV drivers were also conducted 
throughout the research period, such as on our visit to Elmtronics. The interviews contributed greatly 
towards objectives A, B and D. 
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Literature Review 

The research team built up a combined literature review over the research period, providing context to 
their project. As a team, they would always ask each other for advice on our individual research and 
notes, which ensured quality remained high throughout the research period. Figure 2. summarises the 
objectives and their associated methods. 

Key findings  

1. THE PREFERENTIAL TRAVEL ROUTINE FOR AN EV DRIVER IS ‘A2B’ 

This study finds that the preferential travel pattern for an EV driver is ‘A2B’ – where ‘A2B’ represents a 
journey (from A to B) whose destination is both predictable and regular. This type of travel is routine, 
and the destination is often the same throughout the week. Delivery drivers or daily commuters to and 
from work are good examples of drivers who travel with an A2B driving pattern. 

2. THE GENDER DIVIDE 

Of the respondents, only two were female and all were employed in full time positions. When the male 
participants were questioned about their partners attitudes towards EVs, the responses mirrored those 
characteristic in EV literature; namely, the EV was the preferred household vehicle due to a 
combination of user experience, financial savings, and performance. Despite this, the female partners 
in these multi-car, “hybrid” households (Kurani et al., 1994), opted for more “reliable” hybrid, petrol, 
or diesel vehicles. This may mark a gendered contrast in the mobility patterns and driver practices. 

3. PREJUDICE OF RANGE ANXIETY 

Range anxiety, or the fear of running out of charge before reaching a charge point, has long been 
identified in literature as a major barrier to EV uptake (Rauh, et al., 2015). This mindset exists largely 
due to the historic lower range capabilities of early generation EVs when compared to internal 
combustion engine vehicles (ICEVs). However, in this study, the majority of participants stressed that 
they had experienced little to zero range anxiety since owning an EV. 

4. RELIABILITY OF CHARGING INFRASTRUCTURE 

There is a strong emphasis on mitigation of greenhouse pollutants via techno-centric solutions 
(Schwanen et al., 2011). In truth, socio-technical systems are a configuration of elements such as 
technology, markets, policy, consumer practices and cultural meaning, as well as infrastructure 
(Verbong & Geels, 2007). Throughout this research, there has been a strong divide between 
interviewees who wanted more public infrastructure and those who did not; yet most stressed that the 
unreliability of public charging infrastructure is a major barrier to EV uptake. 
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5. PEOPLE project’s Co-Creation Camps 

A two-day international “Co-creation camp” (CCC) was organized at the end of each Learning Cycle, 
bringing together students, academic and industry mentors from four participating countries to share 
and discuss the results and to present the methods and project results to an international external 
public from academic, research and business environment. Each CCC features a dedicated session 
offered by a renowned practitioner of people-centred approach (for instance by a member of the 
advisory board). Two CCCs were organised as part of the PEOPLE project – in this chapter, we describe 
the two events and provide further details and learnings from our co-creative workshops. 

First PEOPLE Co-Creation Camp (Amsterdam, 4 & 5 July 2018) 

The members of the PEOPLE project and participating students met in Amsterdam in the beginning of 
July 2018 at the first Co-Creation Camp, hosted by PEOPLE project partner Vrije Universiteit 
Amsterdam, in collaboration with PEOPLE industry partner Alliander. The intensive two-day 
programme included presentations, workshops, dialogue tables and co-creation activities aimed at 
enhancing our learning process in the PEOPLE higher education – industry – students triangle. The 
special guest at the event was Anna Kirah, a renowned design anthropologist who is also a member of 
the project’s advisory board.  
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Figure 21: Photos from the first PEOPLE Co-creation Camp (Amsterdam, 4 & 5 July 2018) 

The Camp, preceded by the Consortium Meeting, was organised in the following manner: 

Monday 2 July Arrival of Consortium Meeting attendees (in the afternoon/evening) 
  2 July Critical Ethnography for Organisations event (19.30-22.00) 
Tuesday 3 July Consortium Meeting (08.30-18.00) 
  3 July Arrival of Co-Creation Camp attendees (in the afternoon/evening) 
  3 July Informal first gathering at VU’s Global Room (20.00-22.00) 
Wednesday 4 July Co-Creation Day 1 (08.30-18.00) 
  4 July Free time for leisure activities (in the evening) 
Thursday 5 July Co-Creation Day 2 (08.30-19.00) 
  5 July Informal farewell dinner (20.30-22.30) 
 
The first day of the Co-Creation Camp, aimed at the internal group of PEOPLE participants, started with 
an inspiring talk by Anna Kirah.  She explored the immense potential of people-centred approaches and 
her own professional path, as shaped by this unique methodology. Following her talk, each national 
team presented their findings and had the chance to discuss their learnings in individual Q&A sessions. 
Then Anna Kirah responded to the common threads that ran through the student presentations, 
addressing the key challenges and insights that come out of their engagement with the methodology. 
After the lunch break, the Dialogue Sessions involved the mingling of all participants into groups that 
discussed the stereotypes surrounding both academia and industry in a structured fashion. The day 
ended with extensive group discussions within each national team (students, faculty and industrial 
partners), in which reflections on the collaboration as a whole were shared.  

The second day started at VU, with an Open Space session that allowed participants to work on topics 
freely chosen. During the rest of the day, aimed at a broader audience of Dutch academics and industry 
professionals, the attendees were invited to CIRCL, a building illustrating the principles of circular 
economy within its construction. The afternoon event, titled Sustainable Living and Energy: Towards a 
PEOPLE Perspective was attended by over 30 Dutch energy and sustainability professionals. Keynote 
talks on the value of social sciences for the energy and sustainability industries were delivered by Anna 
Kirah and PEOPLE team member Dr Dan Podjed, followed up by Dialogue Tables, a structured co-
creation session. A moderated discussion of the key themes that came out of the session wrapped up 
the event, followed by informal networking and celebratory drinks. 

Some insights from the first Co-creation camp can be found following these links: 

⎯ http://people-project.net/co-creation-camps/1st-co-creation-camp/ (general overview) 

http://people-project.net/co-creation-camps/1st-co-creation-camp/
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⎯ https://www.youtube.com/watch?v=iKfQ6_zvvbY (video) 

⎯ https://www.youtube.com/watch?v=f2r7jhAIM5E (Second day – CIRCL event) 

Program Co Creation Day 1 - 4 JULY 2018 - 08:30 - 18:30 @ VU AMSTERDAM 

8:30 Arrival at VU Amsterdam 
9:00 Welcome and day starter 
9:30 Talk by Anna Kirah 
10:00 National case study presentations (NL & SL) 
11:00 Coffee break 
11:30 National case study presentations (UK en CH) 
12:30 Feedback by Anna Kirah + closing morning session 
13:00 Lunch break 
14:00 Welcome back + introduction afternoon session 
14:15 World Cafe - Round 1 
15:00 World Cafe - Round 2 
15:45 Break 
16:15 World Cafe - Round 3 
16:45 Snack break 
17:00 Collect your National Harvest 
17:30 Pitch your team's take away 
18:00 Reflection and wrapping up 
 

Program Co Creation Day 2 - 5 JULY 2018 - 09:00 - 19:00 @VU AMSTERDAM and @CIRCL 

9:00 Arrival at VU Amsterdam 
9:30 Introduction open space 
10:45 Finish up open space 
11:00 Walk to CIRCL 
11:30 Tour CIRCL 
12:30 Free for lunch 
13:30 Arrival of external guests at CIRCL 
14:00 Welcome 
14:15 Talk by Anna Kirah 
14:45 Talk by Dan Podjed 
15:15 Dialogue sessions 
17:15 Wrap up + presentation action plan 
18:00 Networking drinks 
20:30  Informal farewell dinner (optional) 

  

https://www.youtube.com/watch?v=iKfQ6_zvvbY
https://www.youtube.com/watch?v=f2r7jhAIM5E
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Second PEOPLE Co-Creation Camp (Ljubljana, 3 & 4 July 2019) 

On 3 and 4 July 2019, social sciences and humanities students, their academic and industry mentors, 
and PEOPLE team members from Slovenia, United Kingdom, the Netherlands, and Czechia got together 
to share experiences and learnings at the PEOPLE project’s 2nd Co-Creation Camp. As our LC2 came to 
an end, the four teams had been working tirelessly on their industry-relevant case studies. While the 
case studies were very diverse, the overarching goal of the LC was to apply social sciences and 
humanities methods and people-centred development approaches to real-life challenges in the energy 
and sustainability industries. 

The members of the PEOPLE project met in Ljubljana – the 2nd CCC was hosted and co-organised by 
the Slovenian PEOPLE project partners: Institute for Innovation and Development of University of 
Ljubljana (IRI UL), Research Centre of the Slovenian Academy of Sciences and Arts (ZRC SAZU), and 
industry partner Metronik. The intensive two-day programme included presentations, workshops, and 
co-creation activities aimed at enhancing our learning process in the PEOPLE higher education – 
industry – students triangle. 

The special guest at the 2nd CCC was Prof Sarah Pink, a world leading design anthropologist and a 
member of the PEOPLE project’s advisory board. In addition, Joanne Mihelcic, Research Fellow at 
Monash University in Australia and a sociotechnical analyst who applies interdisciplinary expertise to 
understanding how people experience the technical, social and material world, took part in the CCC as 
an external discussant and observer. 
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Figure 22: Photos from the second PEOPLE Co-creation Camp (Ljubljana, 3 & 4 July 2019) 

The Camp, followed by the Consortium Meeting, was organised in the following manner: 

Tuesday 2 July Arrival of Co-Creation Camp attendees (in the afternoon/evening) 
   Informal gathering at Hostel DIC (20:00) 
Wednesday 3 July Co-Creation Day 1 at Hostel DIC (9:00 – 17:15) 
   Free time and optional informal gathering at nearby venues (evening) 
Thursday 4 July Co Creation Day 2 at Hostel DIC (09:00 – 11:30) 
   PEOPLE event at ZRC SAZU (12:30 – 16:00) 
Friday  5 July PEOPLE project Consortium meeting (project partner organisations only) 
 
The first day of the 2nd CCC, aimed at the internal group of all PEOPLE participants, started with an 
inspirational talk by Prof Sarah Pink. Sarah is the Director of the Emerging Technologies Lab at Monash 
University in Melbourne and has authored a number of key readings in design anthropology, applied 
anthropology, and futures anthropology, among other topics. Her career is a unique trajectory 
(in)between academia, research, design, and industry. In her talk, Sarah explained how the diverse 
projects that she had undertaken from her PhD onwards (from sustainability and washing machines in 
Indonesia, to homes and energy, wearables, wellbeing, or the future of mobility), and the partnerships 
developed with organisations outside of academia, are intertwined and provide a complex 
understanding of human lives, their relationships with their environments, animals, technologies, and 
possible futures. Sarah’s talk deepened our understanding of how anthropology and social sciences can 
engage with non-traditional research topics, methodologies, and in inter- or transdisciplinary research 
teams, utilise and transform social science skills and methodologies to co-create exciting results. 

In continuation, each national team of students presented their case study and their findings and had 
the chance to discuss their learnings in individual Q&A sessions. After lunch break, participants were 
divided into four working groups (academia, industry, and two student groups) to discuss the Learning 
Cycle process. The day ended with a closing panel discussion, in which the four teams shared key 
insights from the workshop. 

The second day morning was dedicated to the Pyramid principle workshop, delivered by PEOPLE team 
members Peter Pos (Alliander) and Marrije Prins (Vrije Universiteit Amsterdam). The CCC participants 
were first introduced to the tool that is used to process and structure information to convey a story, 
message or presentation in a clear and compelling way. In small teams, the participants then designed 
3-minute presentations, following the Pyramid principles. The morning session concluded with team 
presentations and discussion. 



 

Page 47 

PEOPLE Resource Book 
The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects 
the views only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained 
therein.  

As the second day was also aimed at a broader audience, all participants then took part in a symposium, 
organised at ZRC SAZU. The event Forget about users – start thinking about PEOPLE! was also attended 
by over 40 representatives of Slovenian industry and academia, researchers, general public, and the 
media. Keynote talks on how social sciences and the industry are co-creating technologies and services 
for the future were delivered by Prof Sarah Pink (Monash University), Marko Javornik (Voyego, a 
Comtrade company), Peter Pos (Alliander), and Dr Dan Podjed (ZRC SAZU), who also moderated the 
event, while the PEOPLE students presented their case studies and experience in the PEOPLE project to 
a wider audience. A moderated discussion of the key themes that came out of the symposium wrapped 
up the event, followed by informal networking and celebratory drinks. 

Some insights from the 2nd CCC can be found following these links: 

⎯ http://people-project.net/conferences/event-forget-about-users-start-thinking-about-people/ 
(general overview) 

⎯ https://www.youtube.com/watch?time_continue=6&v=6p2WxryzbBs (Forget about users – start 
thinking about PEOPLE! – Dan Podjed, ZRC SAZU) 

⎯ https://www.youtube.com/watch?v=FJn6mNLTVig (Forget about users – start thinking about 
PEOPLE! – Marko Javornik, Voyego) 

⎯ https://www.youtube.com/watch?v=gCRt6OyXCRM (Forget about users – start thinking about 
PEOPLE! – Peter Pos, Alliander) 

⎯ https://www.youtube.com/watch?v=0h9R0o0CCmo (Forget about users – start thinking about 
PEOPLE! – Sarah Pink, Monash University) 

Program Co Creation Day 1: 3 JULY 2019, 08:30 - 18:00, DIC - Dijaški dom Ivana Cankarja 

8:30 – 9:00  Arrival  
9:00 – 9:15 Welcome  
9:15 – 10:00 Inspirational session - Sarah Pink (Monash University) 
10:00 – 10:30 Moderated discussion (student expert panel) 
10:30 – 11:00 Coffee break 
11:00 – 13:00 National case study presentation (learnings + findings + QAs) 
13:00 – 14:00  Lunch break  
14:00 – 14:30  Format explanation and forming groups 
14:30 – 16:00 Workshop – Reflecting on experiences (4 groups) 
16:00 – 16:15 Coffee break 
16:15 – 17:00 Plenary reconvene 
17:00 – 18:00 Wrapping up 
18:00 –   Free time 
 

Program Co Creation Day 2: 4 JULY 2019, 09:00 - 12:00, DIC - Dijaški dom Ivana Cankarja 

8:30 – 9:00  Arrival 
9:00 – 9:15 Format explanation and forming groups 
9:15 – 11:15 Workshop (Pyramid) 
11:15 – 11:45  Walk towards ZRC SAZU 
 

 

http://people-project.net/conferences/event-forget-about-users-start-thinking-about-people/
https://www.youtube.com/watch?time_continue=6&v=6p2WxryzbBs
https://www.youtube.com/watch?v=FJn6mNLTVig
https://www.youtube.com/watch?v=gCRt6OyXCRM
https://www.youtube.com/watch?v=0h9R0o0CCmo
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Program Co Creation Day 2: 4 JULY 2019, 12:30 - 17:00, ZRC SAZU 

12:00 Arrival & Registration 
12:30 Introduction (Ingrid Slavec Gradišnik, ZRC SAZU) 
12:35 What comes after PEOPLE (Dan Podjed, ZRC SAZU) 
12:45 The future of mobility (Marko Javornik, Voyego) 
13:00 Futures anthropology, emerging tech & anticipating experience (Sarah Pink, Monash) 
13:30 PEOPLE project student teams (SI & UK) 
13:45 Anthropology wasn’t new to me. I just didn’t realize it (Peter Pos, Alliander) 
14:15 PEOPLE project student teams (CZ & NL) 
14:30 Panel discussion 
15:30 Networking 
 

The Co-Creation Workshop Framework 

Effective collaborations in the energy transition will be the ones that bring together different 
perspectives on both, individual and inter-personal level. People partners, Gerriette Mollink and 
Peter Pos from Alliander (NL), have developed a workshop framework that helps to create the 
conditions to move from traditional transactional collaborations towards co-creation that is based 
on mutual gains. Due to the combination of sharing both perspectives and knowledge, the 
workshop framework supports a level playing field co-creation process. This framework was applied 
in the afternoon session of day 1 of the PEOPLE project’s 1st CCC. As one of the building blocks in 
the two-day co-creation event, the aim of the workshop was to co-create knowledge and meaning 
based on the learning experiences in Learning Cycle 1.  
 
The workshop framework rests on two principles: 

⎯ Every human being inhibits different perspectives. 

⎯ In groups, everyone has different knowledge, but there is no equal access to knowledge.  

 
These two principles are put into practise by setting up the workshop in several rounds. The larger 
group is divided into subgroups with a sophisticated composition based on different perspectives that 
are present in the group. Every round these subgroups are mixed to form subsequent homogenic and 
heterogenic groups. This creates a creative tension that is manageable because participants go in and 
out of their comfort zones as they join homogenic and heterogenic groups, respectively. 

Dialogue sessions 

During the afternoon of the second day of the 1st CCC in Amsterdam, all PEOPLE participants engaged 
in a dialogue session with Dutch sustainability experts from outside the project. In groups of eight to 
ten and moderated by professional dialogue facilitators, the PEOPLE participants and external experts 
shared experiences and perspectives on the added value of people-centred approaches in sustainable 
living and energy. The process of sharing was conducted in a specific set of rounds, following a 
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methodology, partly based on the model of Appreciative Enquiry (developed by Leerweg Dialoog). 
Below we elaborate on this methodology in our context4.  

We chose ‘dialogue’ as a method for exchange because we aimed to engage with the experiences of 
professionals from outside the academic world. Within PEOPLE, we were working with people-centred 
approaches, but what is the experience of ‘people on the outside’ when it comes to people-centred 
approaches in sustainable living and energy? Additionally, we aimed to connect the experts’ perspective 
to that of the different PEOPLE participants and hoped that this would lead to a shared dream of a more 
‘human perspective’ in sustainable living and energy5.  

We realized that the diversity of the participants who would attend a dialogue session would be rather 
large. In essence, there were two heterogeneous groups: 

⎯ The students (15), teachers (10) and business professionals (5) who were directly involved in 
PEOPLE. The diversity within this group was large and, in addition to mother tongue, nationality, 
age and gender, included differences in professional experience and educational background. 

⎯ The experts (30) in the field of sustainability who were invited in a personal capacity by the Dutch 
team. This group was also very diverse and contained consultants in the field of sustainability but 
also managers and founders / directors of various sustainability related companies in the 
Netherlands. 

To allow for a maximum number of different perspectives per dialogue session group, we arranged the 
groups beforehand and made sure that each group included: 

⎯ 2 students from PEOPLE 

⎯ 2 - 3 non-students from PEOPLE (i.e. academics or industry supervisors) 

⎯ 3 - 4 professionals / experts in the field of sustainability 

As stated earlier, all session groups were moderated by a professional dialogue facilitator who was 
briefed on the challenging nature of the dialogues due to  

⎯ The diversity per table; 

⎯ The non-obvious nature of 'the human perspective' in sustainability issues; 

⎯ The unfamiliarity with the added value of social sciences in this; 

⎯ The different mother tongues at the table (and with that the English language). 

In addition to the facilitator, every dialogue session group included a note-taker who was briefed to 
record keywords, quotes and overall information from the participants. 

 

 

4 An extensive text on the methodology in general can be found here: http://leerwegdialoog.nl/wp-
content/uploads/2018/06/180621-Article-The-Basic-Principles-of-Dialogue-by-Renate-van-der-Veen-and-Olga-
Plokhooij.pdf 

5 Check the link to receive some insights from dialogue sessions at CIRCL: 
 https://www.youtube.com/watch?v=f2r7jhAIM5E    

http://leerwegdialoog.nl/wp-content/uploads/2018/06/180621-Article-The-Basic-Principles-of-Dialogue-by-Renate-van-der-Veen-and-Olga-Plokhooij.pdf
http://leerwegdialoog.nl/wp-content/uploads/2018/06/180621-Article-The-Basic-Principles-of-Dialogue-by-Renate-van-der-Veen-and-Olga-Plokhooij.pdf
http://leerwegdialoog.nl/wp-content/uploads/2018/06/180621-Article-The-Basic-Principles-of-Dialogue-by-Renate-van-der-Veen-and-Olga-Plokhooij.pdf
https://www.youtube.com/watch?v=f2r7jhAIM5E
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The process of sharing experiences and perspectives happened over two hours. The core question for 
all dialogue session groups was ‘How do we design and implement people-centred solutions for 
sustainable living?’ This question was tended to in 6 different rounds: 

⎯ Opening round-> 5 minutes: Introduction by moderator on the aim of the dialogue, the method 
used, the roles of the moderator and the note-taker and the explanation of the conversation rules6. 

⎯ Let’s get acquainted -> 15 minutes: Participants were invited to introduce themselves by sharing 
their name, occupation and the first three things that came to mind in response to the core 
question. 

⎯ Share experiences -> 30 minutes: Participants were invited to share their personal experiences in 
relation to the core question as concretely as possible. Where were they? With whom? What 
happened and with what result? 

⎯ Share visions -> 30 minutes: Participants were invited to share what they envision the world would 
look like when we would have successfully designed and implemented people-centred solutions for 
sustainable living. Again, as concretely as possible. What did they see? Where were they? With 
whom? What were they doing?  

⎯ What do we do? -> 15 minutes: Participants were invited to share what they could do to contribute 
to this future shared vision? And what kind of support would they need to be able to do so? 

⎯ Rounding up -> 10 minutes: Rounding up by the moderator by thanking all participants and asking 
them to share one word with which they sum up their experience is this dialogue session. 

Approximately sixty people participated in 8 dialogue sessions. This led to a sharing of experiences and 
perspectives, a better understanding of ‘other’ perspectives and a collection of insights gathered by the 
note-takers. 

The Pyramid Training Workshop  

This specific workshop aimed to demonstrate the importance of structured thinking and 
communication. Students and academic instructors were taught how to crisply convey and present 
their work to industry professionals and executives. The Pyramid principle originates from McKinsey as 
a methodology for structured communication. The workshop was delivered by PEOPLE business 
representatives from Alliander. 

 

 

6 1. Allow the other person to tell his/her story, 2. Appreciate the story, postpone judgements, 3. Speak from your 
personal experience, no generalities (e.g. ‘I experienced...’ rather than ’people say that…’), 4. Make sure everyone 
has the opportunity to speak, 5. Allow for silences, 6. Treat each other respectfully 
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The key take-aways from the Pyramid Principle were: 

 

⎯ Start with the answer first. 

⎯ Group and summarize your supporting 
arguments. 

⎯ Logically order the supporting ideas.   

 

 

 

Start with the answer first 

To communicate in a structured way with a rather busy executive, we should start with the answer to 
the executive’s question first, and then list our supporting arguments. This “top-down” structure is 
counter-intuitive for many of us, especially those with an academic background, accustomed to writing 
in an academic style. For many people, it’s natural to build up to a conclusion by first reciting all of the 
facts, recounting all of the analyses that have been done, or reviewing all of the supporting ideas. Then 
we get to the punch line.  

At the workshop, “start with the answer first” was the first stage. When an executive asked a question 
— “What should we do?” — we were to start our response with, “You should do X,” very crisply and 
directly. Only then, after we have answered the question, we move on to presenting our supporting 
reasons. The reason behind that is that we want to maximize our time with our audience. Executives 
and industry representatives are busy people. They are perpetually short on time, are used to 
processing lots of information quickly, and get impatient when they feel like someone isn’t getting to 
the point. To get the most out of the short time with an executive, we want to make our 
recommendation first and foremost. In some cases, the executive may already mentally be at the 
conclusion we want them to reach, in which case he or she will accept our recommendation and move 
on (without having to go into the detailed supporting arguments). 

Group and summarize the supporting arguments 

Our audience will naturally begin to group and summarize our arguments and ideas in order to 
remember them. So, we may as well help them do it and make our overall recommendation more 
effective and memorable. The Pyramid Principle advocates that “ideas in writing should always form a 
pyramid under a single thought.” The single thought is the answer to the executive’s question. 
Underneath the single thought, we are supposed to group and summarize the next level of supporting 
ideas and arguments. Then, for each supporting idea or argument, we break that further into more 
ideas or arguments until we have formed a pyramid. The Pyramid Principle teaches that, “Ideas at any 
level in the pyramid must always be summaries of the ideas grouped below them.” 

https://www.google.nl/url?sa=i&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwihsZaww5vbAhXFfFAKHe-SDv4QjRx6BAgBEAU&url=http://produktfuehrung.de/framework-no-13-the-pyramid-principle/&psig=AOvVaw2Vj13u6fFsdpCigzoDUB_Z&ust=1527153812219661
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Figure 23: Pyramid Principle (Second PEOPLE Co-Creation Camp, Ljubljana, 3 & 4 July 2019) 

Logically order the supporting ideas 

Finally, we want to ensure that the ideas we bring together under each group actually belong together, 
are at the same level of importance, and follow some logical structure. There are a few different ways 
of logically ordering ideas that belong in the same group: 

⎯ Time order: if there is a sequence of events that form a cause-effect relationship, we should present 
the ideas in time order. 

⎯ Structural order: break a singular thought into its parts, ensuring that we have covered all of the 
major supporting ideas. 

⎯ Degree order: present supporting ideas in rank order of importance, most to least important. 
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Figure 24: Photos from the Pyramid Training Workshop (Second PEOPLE Co-Creation Camp, Ljubljana, 4 July 2019) 

The workshop demonstrated that the Pyramid Principle is not only valuable for communicating with 
executives, but it is also an effective tool for presenting arguments in a persuasive way in other contexts 
as well. As an entrepreneur, the tool could be what you use to communicate with prospective investors 
or board members. As a leader in an organization, you can use the Pyramid Principle to communicate 
with peers or project stakeholders when you make an important proposal. 

Key Learnings from The Co-Creation Camps 

The Interim report pointed out that, “in order to avoid misunderstanding and potential conflicts, the 
project management has to support the development of team members and development of trust. This 
is especially true when partners come from different environments (e.g. higher education and 
business). One of the key university-business cooperation challenges that we have identified is related 
to a potential clash between the academic and managerial logic”. The Co-Creation Camp explored those 
tensions, particularly in the national team discussions.  

CCC evaluation questionnaires have revealed the richness of the experience, particularly brought 
forward by the sessions from PEOPLE advisory board members (Anna Kirah and Sarah Pink) and the 
informal conversations between project members who had not previously met. The following quote 
from a student sums up the experience: “Wonderful experience with people gathered in the same place 
to help create something meaningful for our future.7” 

The co-creation workshops were specifically customised for the PEOPLE co-creation event. In the 
case of the PEOPLE consortium, two main perspectives are present: Consortium members are 
representatives of national teams and also of a PEOPLE stakeholder group (academia, industry, 
students). Subsequent rounds of the co-creation workshops enabled participants to access specific 
knowledge based on their unique perspectives as experts in a specific role and combine this 
knowledge to attain new insights and meanings. Thus, different types and levels of knowledge were 
shared and taken to a higher level.  

 

 

7 Other testimonials can be found following this link: 
https://www.youtube.com/watch?time_continue=33&v=iKfQ6_zvvbY  

https://www.youtube.com/watch?time_continue=33&v=iKfQ6_zvvbY
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Five learnings are specifically worth mentioning: 
 

⎯ As a consequence of the open-endedness of co-creation, always allow for last minute changes. 
The design of the workshop is not an end in itself, but a means to facilitate the co-creation 
process. Therefore, sensitivity to the ‘needs behind the needs’ of the group is a paramount 
quality of facilitators. In this case, a few days before the actual event, we realised that the 
groups’ need was to share experiences of the learning cycle, (re)appreciate each other’s views 
and contributions and to give collective meaning to individual experiences. Therefore,  in the 
last moment, we shifted the aim from working towards an “end product” to elaborate on in 
the second co-creation day, to facilitating the knowledge and meaning creating process (insight 
from the first co-creation camp). 

⎯ Unexpected was the fact that some academics found it difficult to work with the concept of 
archetypes. This was deliberately chosen to connect with a social science frame of reference. 
The tensions that were raised during the workshop are a good example of the way language 

represents cultural frames. This is one of the 
main thresholds that was dealt with in the 
PEOPLE project, between the worlds of 
academic social science and industry. It was 
interesting to see how this unfolded in the 
consortium during the workshop. We think 
these mismatches cannot and probably should 
not always be prevented, as they also offer an 
opportunity to learn. It does however challenge 
the facilitator; in co-creation, be prepared to 
expect the unexpected! 
 

Figure 25: Archetypes workshop (Amsterdam, 4 & 5 July 2018) 

⎯ Obviously, making participants change perspectives in a short time span is demanding and creates 
both productive and less productive group dynamics. This, however, is part and parcel of a genuine 
co-creation process. The challenge for the facilitator here was to give way to these dynamics and 
let the group take responsibility for the quality and effectiveness of the co-creation process. A 
learning for the facilitator in this respect was that addressing participants in their unique 
perspective from a specific nationality or role as academic, industry or indeed student, legitimises 
and encourages participants to make their voice heard. This meant for example that especially 
students grew in confidence during the workshop. As facilitators we watched many of them speak 
up more and more during the afternoon.  

⎯ Using visual formats is a fun and effective way to structure all the information gathered during a 
workshop and make it transferable both during and after the session (see Figure 26 below). 

⎯ As an observation from the facilitator’s point of view, the group that developed the most during 
the session were the students. As mentioned above, when specifically addressed as experts in their 
role as students, many of them grew in confidence and made their voices heard. In this respect we 
think the co-creation framework proved its worth in forging a level playing ground. 
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Figure 26: Visuals from the first Co-creation camp (Amsterdam, 4 & 5 July 2018) 
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6. Appendix 1 – Implementation Plan Example  

Implementation Learning Cycle 1 (VU, Amsterdam) 

With regards to: Learning Cycle 1 (WP3) 
Deadline:  1st September 2017 

The focus of the PEOPLE project is to bring together Higher Education Institutions from the social 
sciences and industries from the sustainable living and energy sector and jointly develop and integrate 
people-centred development approaches into research, teaching and learning practices. Within 
PEOPLE we do this by way of implementing People-Centred Learning Cycles (LCs) that bring together 
interdisciplinary groups of students, faculty educators and industry professionals to solve real-life 
business challenges. Within these Learning Cycles students gain valuable practical skills to complement 
their theoretical education, while demonstrating the value of that education for industry. The first VUA 
– Alliander Learning Cycle will start in September 2017. Therefore, it is crucial to start with 
implementing this Learning Cycles within the Dutch context. The following is a draft version of an 
implementation plan. Good to know: The VUA – Alliander Learning Cycle will follow the structure of the 
VUA’s Social and Cultural Anthropology master’s programme. 

Theoretical orientation & PEOPLE specific knowledge 

VUA’s SCA programme begins with a two-month comprehensive theoretical orientation on Mobility, 
Diversity and Development. After these two months, all students choose one out of three MSc profiles: 
1. Mobility and Diversity or 2. Development and Sustainability or 3. City, Space and Politics. The four 
PEOPLE students will probably choose either the second or the third profile. To provide our PEOPLE 
students with relevant additional knowledge and theory, they will receive two days of PEOPLE training 
related to the Dutch case study. Part of this training is an energy transition workshop provided by 
Alliander and additionally students will receive training with regards to people centred approaches. 

Field Research Design 

From September to December, parallel to our theoretical courses, all SCA master students follow a 
module on field research design. In this module, they will prepare a complete research proposal and 
they will receive training in ethnographic research skills which involves a range of qualitative methods 
for general applicability in real world issues. Visual methods and ethnographic writing are part of this 
skills training. The four PEOPLE students will design their Field Research Plan around the Dutch Case 
brought in by Alliander. 

Supervision and project team membership 

Throughout the 12-month master’s programme all students receive supervision. The four PEOPLE 
students will be matched (in pairs) with VUA SCA supervisors who are specifically assigned to PEOPLE 
based on their experience with sustainability and industry collaboration. Because of their participation 
in PEOPLE, the PEOPLE students will receive more (hours of) supervision from these supervisors and 
their supervision will be customized to cater their needs within PEOPLE. In addition to supervision from 
VUA supervisors, the four PEOPLE students will be matched with an Alliander supervisor and they will 
become (again in pairs) members of Alliander project teams. 
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Thesis writing, industry product + presentation & Co-Creation Camp 

From January to April, students will carry out their field research and from April to June, they will 
individually write their master’s thesis. To support students in writing their thesis, students follow the 
weekly Graduate Seminar in addition to meeting their supervisors at VUA and Alliander. The four 
PEOPLE students will, in addition to writing their thesis, produce a fit-for-industry document / slide 
deck, give a presentation at & for Alliander and they will actively take part in the organization and 
programming of the first PEOPLE co creation camp, to be held in July 2018. 

Timetable Learning Cycle 1 based on the Field Research design course 

2017 

Week Date Type of meeting Theme of class Field Research Design PEOPLE FOCUS 

36 5 Sep. Lecture Introduction to the programme   

  Workgroup 
Getting to know each other 

Self & peer assessments / 
baseline 

37 12  Sep. Lecture Guest presentation by former student 
and professional orientation   

  Workgroup How to choose a research subject and  
find a cultural moment 

Special focus on Gas transition 
for PEOPLE students 

38 19 Sep. Lecture Ethnography and the ethnographic 
puzzle   

  Workgroup Work on linking research ideas to 
academic literature. + Instructions 
Explorative Paper, Research Plan and 
Annotated Bibliographies 

Additional general theory 
provided by Alliander 

39 26 Sep. Lecture Ethnography, theory and the research  
proposal   

  Workgroup Work on ethnographic puzzle: 
what, who, why 

Combine with PEOPLE theory 
and preliminary reflection on 
meet & greet at Alliander 

40 3 Oct. Lecture Ethics, reflexivity and identity in the field   

  Workgroup Work on ethnographic puzzle: 
where and when 

Combine with PEOPLE theory 
and choice for specific 
Alliander project group 

41 10 Oct. Lecture Research design (recap class)   

  Workgroup Towards an Explorative Paper   
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42 17 Oct. No class No class Additional meetings with 
Alliander 

43 24 Oct. No class No class Additional meetings with 
Alliander 

44 31 Oct. Lecture Research questions, sub-questions and  
relationship to theory and methods   

  Workgroup Work on research questions Feedback Alliander 

45 7 Nov. Lecture Field notes, observation and space   

  Workgroup Observations   

46 14 Nov. Workshop Creative writing workshop   

  Workshop Creative writing workshop   

47 21 Nov.  Workshop Visual methods theory   

  Workshop Visual methods workshop   

48 28 Nov. Lecture Interview theory   

  Workgroup Interview practice   

49 5 Dec. Lecture Research design (recap class)   

  Workgroup Work on your Research Plans   

50 12 Dec. No class No class   

51 19 Dec.   Master's Conference Invite Alliander staff 

 

2018 

1-13   
 

Field research   

14-26   
 

Thesis writing and graduate seminar   

27   
 

Co creation camp   
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7. Appendix 2 – Report on pilot case study from the UK 

The Kemuri Wellbeing Monitors  

Telecare monitors in the form of plug-in sockets were installed in the kitchens of service users, who in 
all cases are elderly tenants of two housing associations. Two monitors were installed in properties 
managed by Derwentside Homes in County Durham, UK at the same time as 10 monitors were installed 
in homes managed by Bernicia Housing Association in the City of Sunderland and Ferryhill, County 
Durham. The monitors were installed by a Kemuri employee on February 2nd 2017 and remain in use.  

The Kemuri sockets have the appearance of a standard double power socket. They functions as a normal 
power socket, but are fitted with multiple sensors to measure motion, temperature, power usage and 
power supply.  Data is sent via an internal mobile phone transmitter to a central web server system in 
the ‘cloud’. The Kemuri server analyses the data hourly (using battery back-up). Communication to the 
internet continues through accidental power cuts and the results are viewed on a Kemuri ‘app’. This is 
a webpage for access for registered ‘viewers’. Viewers are carers or relatives of the service users. The 
screens display data via a traffic light system (based on statistical deviation from previous patterns of 
sensor readings).  Viewers can observe activity in two ways. First via a traffic light system (based on 
standard deviation mathematics from the long term trends of activity). Alternatively, the raw sensor 
data can be viewed in stacked graphic plots.  Viewers also see hourly changes of patterns from the 
service users established routines.  In addition they see changes outside acceptable boundaries of 
ambient temperatures for healthy living, helping to avoid the risk of hyperthermia or heat stroke.   

Trial Organisation 

The original aim of the trial was to install a minimum of 10 monitors in order to explore the experience 
of the Kemuri sensor system by care providers, including wardens, care team managers and service 
users’ relatives (viewers). The main aim of the project was to produce findings and lessons to inform 
and benefit all participants; including Kemuri, whose managers could use the findings to measure 
satisfaction with the product and identify any need for modification in product design and delivery. 
Results were also to be delivered to housing association managers so they could assess the potential 
benefits the Kemuri system might provide to their employees and residents. 

However, due to the length of time involved in securing the engagement of all participants, including 
housing association care team managers, wardens, service users and their relatives the trial did not 
offer the ability for student researchers to collect data relating to people’s use of the telecare system 
as intended. The students were constrained by the structure of their own calendar into a term that 
ended on March 17 and resumed four weeks later with only three teaching weeks remaining. The 
research is part of only one module in the student’s curriculum. 

It proved far more complicated and time consuming than initially anticipated to engage the various 
participants in the trial. There were serious communication problems across the piece. Initially Durham 
University and Kemuri spoke to top tier managers of both housing associations, when they should have 
been dealing from the outset with care team managers. Once they became the focus of attention from 
university academics and Kemuri staff, the housing associations’ care team managers were helpful, but 
relied on the next tier of managers at housing scheme level to recruit wardens, who in turn had the job 
of recruiting service users into the trial. This was a complex procedure that collided with the typically 
varied schedule of the wardens.  
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The wardens then had the job of procuring signed consent forms from the service users. They had to 
scan or photograph the forms and return them to Durham. Again this proved very time consuming and 
inconvenient for the hard working wardens.  Each service user/resident was invited to nominate a 
relative to act as the viewer for the data generated by the monitoring device.  This invitation brought 
another party into the trial and further delays resulted in securing their consent and obtaining the 
information needed for relatives to be able to receive view the ‘app’ on their own mobile devices. Some 
service users were reluctant to “bother” relatives. Of the two relatives who did agree neither turned 
up to meet the Kemuri installer on the date arranged, meaning that ultimately only wardens acted as 
viewers. On the whole residents who agreed to take part in the trial did not want relatives to have the 
information provided by the ‘app’ or perceived viewing the ‘app’ as an added “burden” on relatives. 
Several residents refused to take part in the trial because they perceived the monitor as an intrusion 
on their privacy. 

It took until the first week in February before any of the sockets could be installed in the presence of 
the local care team leader. There was some difficulty at installation. In one case the housing 
association’s own electrician who was intended to be present did not arrive as arranged.  

It was problematic for the research team at Durham to make contact with the wardens and to track 
progress with obtaining the consent forms.  Undoubtedly the process was very cumbersome for the 
busy wardens. We suggest it created rather negative feelings towards the trial. There was no 
opportunity for the researchers to make a relationship with the wardens to help secure better 
engagement with the trial. They were all located a journey away from Durham. Only a very small 
number of the wardens replied to e-mails and it was hard to reach them by either office or mobile 
phone. The wardens’ understandable lack of attachment to the trial meant that the majority of them 
did not really get to judge if the telecare system might assist towards their work. A Derwentside warden 
was the only one who agreed to subsequently answer question (via a telephone interview with the 
students) about her experience of the service.    

For the reasons outlined above, the research aim of the postgraduate student researchers shifted to 
scrutinise the trial as much as its outcomes, placing the ‘trial on trial’.  

Evaluation of the trial 

The sheer number of stakeholders involved in the trial, combined with a lack of clarity over individual 
responsibilities between them, led to disenfranchisement and confusion among some participants. It is 
fair to note this confusion was likely exacerbated by urgency surrounding the trial’s rollout in the final 
few months prior to installation of the monitors, suggesting that sufficient time and attention needs to 
be given to the set up period.   A lack of engagement occurred amongst the cohort of viewers. The 
significance of the warden’s contribution to the trial was not made fully clear in as much detail as was 
necessary prior to and at the commencement of the trial. In future communication between trial 
instigators (Kemuri, Durham University and housing association managers) and participants should be 
improved. Communication between trial instigators also needs to be improved and individual roles and 
responsibilities clarified and maintained. 

Greater attention needs to be placed on the ethical issues raised by the trial.  Is it possible that better 
information and engagement from the trial instigators might overcome reluctance by residents to try 
the system and overcome reservations about intrusion into their privacy?  How might it be possible to 
better organise the procedures surrounding consent so it is less burdensome to the wardens?  
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Initial findings 

In a telephone interview one of the wardens explained that she was not able to consistently check the 
app for the two residents for whom she acted as viewer. She thought that the online interface of the 
‘app’ was self-explanatory, well designed and easy to follow. She liked the colour coding commenting 
that “it makes things easier”. Overall she thought the device and the service it provides: “a good idea if 
you have got a family member who wants to keep track of things.” 

The warden reported that: “I haven’t really had the time to invest on checking it on a daily or weekly 
basis. I have just been checking it when I recalled… I would probably use it for my family member.”  

It was clear from the interview and from the lack of response from other wardens that pressures of 
duties and schedule is an obstacle to fully engaging with the ‘app’ as viewers.  As a result Kemuri have 
elected to add a functionality that sends an alert to wardens when the data received from a monitor 
deviates from the established norm. The interviewee judged this to be positive adaptation that could 
render the ‘app’ more useful for her work.  

Next steps and recommendations for the first People-centred learning cycle 

Kemuri and Durham University are keen to continue the trial with the existing installations and together 
with the housing association care team managers and care leaders in the various locations to improve 
the running of the trial and to explore how to enable further questions to be addressed. For example, 
what might be the results of providing an alert service to the wardens?  How might the trial instigators 
encourage greater participation by wardens acting as viewers?  How can the Kemuri system be 
delivered and adapted to benefit the wardens with their duties rather than being seen as an extra 
burden? How does the Kemuri system articulate with and/or add to existing technologies deployed by 
the housing association care teams? 

Is it realistic to install more Kemuri power sockets in the homes of housing association residents? If so 
how can procedures improve to make expansion of the trial run more smoothly than those followed in 
the first pilot project?  What improvements can be made to the system and the way it is presented to 
deliver additional security to elderly residents and benefit the working practices of wardens? 

General Lessons for PEOPLE pilot case study implementation: 

Understand the implications of using third party organisations in designing projects because it adds 
further levels of organisational complexity.  

In the example above it was necessary to work with more than one additional organisation. Each of 
these had several layers of management. The people who were to use the product directly and on a 
daily basis were the wardens. They had a busy and mobile routine and although the product could 
ameliorate the pressure of their work participation in the trial felt like an additional burden. Moreover 
their immediate managers had not been sufficiently motivated by the managers above them to foster 
commitment to involvement in the trial. Involving family members failed altogether. 

Figure out the ethical issues and procedures when setting up the project and during the introduction to 
student researchers.  

 Business partners might not be aware of the rigorous ethical rubrics adhered to by 
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social scientists. See for example guidance by the Association of Social Anthropologists 
https://www.theasa.org/ethics.shtml 

Be sure to familiarise them with these guidelines from the start and point out that their application to 
the welfare of all participants including the student researchers.  

If things do not go according to an original plan do your best to realise the opportunities presented in 
the altered circumstances. 

In the Kemuri pilot project students were originally intended to run the trial. But as the trial was not 
fully set up when they entered into the project and problems continued their task was changed to focus 
on asking questions about the setting up of the trial as opposed to retaining a focus on evaluating 
people’s experience of the Kemuri monitors. It is important that in such circumstances Faculty and their 
external partners agree the changes and include student participants in the discussions. 

It is important that student learning remains at the centre of the project.  

While the commercial or third sector partner may be keen to receive useful results from the student 
research project they should be clear that they are engaged in an educational programme.  They may 
not receive anticipated results. Nevertheless, the educational purpose of the project remains intact as 
the focus is on the research process. Students can learn from a project whether or not it produces 
results that are useful for the non-academic partner. They do so by developing an understanding of 
how the process unfolded and how it might have been done differently. Tutors are advised to explain 
the emphasis on process to the students from the outset to ensure that they are open to the learning 
that comes from their own and other people’s mistakes.  It is essential that non-academic partners sign 
up to this ethos from the start.  They should not view partnership in a student project as an inexpensive 
form of consultancy. The students may be encouraged to model themselves as consultants to a 
company or organisation, but everyone needs to understand that this is part of an educational process 
and the students are behaving “as if” they are professional consultants. The students have not failed if 
the outcomes are not what a company might have wanted to pay for, as long as the students can 
provide a critical account of the process.  

Companies or organisations engaged in student projects should maintain close contact with the 
students (in PEOPLE Project they are Case Study Leaders making this even more essential). 

In the Kemuri project contact between company personnel and the students was intermittent, partly 
due to the geographical distance between the company’s headquarters and Durham University.  This 
created problems of continuity for the students, in addition to the involvement of third-party 
organisations. This will be remedied in the next learning cycle. 

 

  



 


